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FOREWORD

Fornal educati onsystens, as epitomsed by the schod, represent afairly recent type of
socid organisminthehistory of hunan creati on. Yet the nodernschod has cone t o donnnet e
a | aspects o our socid exi stence. Shod ing hes beconeacritical riteof passage, wich
nowt akes up anincreasi ng proportionof our |ifeandfornati ve years as we progress from
prinarytosecondary andthenontotertiayleve s o theeducationsystem It i s perhgpsthe
nost i nportant sing edeternmnant of thefuuweearnngsdf indvidas; itisvita for the
econony and hunan r esour ce devel opnent i nevery country andis a soana or contri butor
tothe norns and val ues establ i shed and transmttedin every soci ety. For such reasons,
educati onhas beconeacritica pditica issue oftensug ect toconsiderabdl e controversy
andsoci d bargaining.

Inthiscontext, nany Aricancountries areseverdy d sadvantaged by thefact that ahigh
percertage of their popd ati ondoes not have accesstoeducationinthefornal schod system
Therearecurentlyover 130mllionchildrenou of schod verldwde, wthah ghpercetage
bei ngfromArica Infact, sub-SharanAricaistheonlyreg oninwi chnuners of chil dren
ou of schod arerising Itisestinatedtha by 2005 nrethenthree-quarters o thechil dren
out of schod intheworldwll befromthisregi on. BEvenwth those chi | drenwho do have
access t o school , nany drop out before gai ni ng nuch neani ngful or | asting | earni ng
experiences. Aricanchildencostitueah ghproportiond theg dod tatad of 150mllion
childrenwodopout of schod premasturdy. It isestinatedthat only 3%of chil drenproceed
beyond secondary school inArica Inadditiontothis, ahighpercentage of the adul t
popul ationin Aricad dnot have access to basi c educationintheir chil dhood and are
thedaefudtiodlyilliteae

Because of the scal e of probl ens faced by thefornal educationsystem it is nowevi dent
that nany countriesinAricawl| havetoexp ore and nake better use of a ternati ve vays
of provid ngaccesstolearn ngopportuniti es as aneans of progressi ngtovards oel i vering
besi c educationfor al. Inthisregardnon-fornal educati onhas dvays beenanajor tod in
neeti ng t he needs of adul ts who missed out on nornal schooling, as well asto provide
learning opportunities for chil drenand yout hs wo cannat gai naccesstothefarnal schod
system Ufortunatel y thi s has neant that despite achi evenentsinnon-fornal education,
itvasvievedfar alogtineassinplyaninferior dternativetothefornal system As such
NFE has suf f ered froman i nage pr obl emand has been negl ect ed by nost gover nnent s as
sonet hi ng for NG3 and conmuni tiestodeal wth. Innest Aricancountries NFEprovi des
theonly source of learning opportunity for adutsandthe substantia nunibers of chil dren
and yout hs who are out of school . Yet nost gover nnents do not even have a defi ned and
ded cat ed budget ary provi sionto suppart non-fornal educati on. Mreover thereisoftenno
provisiontoincl ude NElearnersinthenationd statistics oneducation

Mrerecently, anewset of rationa e has beenenergingasjustificationfor exploring
alternativeways of providingaccesstolearningopportunities. It isnolonger acase of
provi di ng st op-gap neasures or apoor imtationof thefornal schoo system There has
beenagowngcrisisof schodinginAricatha heshd pedtointensifythesearchfor vidd e
dtermativestofonal education Frstly, thegenerd quality of educati onhes beenstead |y
erad ngover theyears, dietoacrisisd staffing, facilitiesadresowrcesfacingargpdy
expandi ng school system Secondly, the phenonenal expansi on of know edge i n an
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i nfornati onand conmoni cationerahas neant that schod sfindit increassingydfficut to
copewthal thelearningrequ renents of thepopu ation. As such, anincreasi ng anount of
newl earni ng has tendedto take pl ace out of schod thanwthi nthe confines of prescri bed
schod curricua Thirdy, it has becone cl ear that despitethe advantages offered by the
fornal schod system thereisnothingsacrosanct about itsstructure, organisati onandfarm
o ogperation Shod soperateonfixedtineperiods, a specificlocaiosadtoastructured
sequence of | earni ng experi ences prescri bed for desi gnat ed age coharts. These supposed y
havetodowth packag ng of resources and efficient delivery of learning, but suchfactors
areinnovay i nd spersadl etotheprocess of learning A thesanetine, theystiflethekind
of flexibilityinlocation tiningandprogranmingthat woul d nake learningre evat tothe
di verse needs and ci rcunst ances of different popul ationgroups. It isinthisveinthat
al ternati ve approaches t o basi ¢ educat i on have becone i ncreasingly critica as aneans of
providnglearnnggportuntiesthat aerd evat, efectiveadeficiet fa thengjority o
the popd ation.

The growt h of t he ADEA VWr ki ng G oup on Non- For mal Education (VW& NFE) has
fdlonedapahvery simlar tothesechangesinthelbroadfid dof atermativeforns of besic
education. A itsinceptionthe VW& NEconcentratedonrespondingtoloca priorities
(nainyinadut literacy activities), for Vidst Aricancountries wthserious prodl ens of
fuctiond illiteracy. This progressedtoanare dynamic gpprcechinterns of usingliteracy
for communi ty enpover nent as wel | as for pronoting | ocal devel opnent t hrough great er
engagenent w t h i ndi genous know edge systens. Fromthi s stage, the VG NFEbeganto
explorethelinks betweenfornal and non-fornal educati onas appliedtoa | age groups.
V@rk ineasternand southern Aricagaverisetoanincreasi ng concernwth providing
| earning opportuni ties for vul nerabl e groups such as “street chil dren”, HV A 5o phars,
nonadi ¢ popul ations, etc. Beyondthis sort of provisionfor thevu nerabd e, the VG NE
al so beganto expl ore vays i nwhi ch non-fornal approaches and characteristics canhel pto
over cone sone of the nany weaknesses i nthe fornal school system As these various
expl orati ons proceeded, it becane cl ear that therewas nuich noretonon-fornal educati on
thanadu t literacy programes. Infact, NFEincreasingy canetobe percelvedasahighly
dynamc adfled b eraged griostha dtendefy dassificaionadyet of fered advat ages
for dedingwthal sortsof educati ond prod ens.

It isagainst this backgroundthat the ADEAVG NFE or gani sed a wor kshop on t he dynanncs
of non-fornal educationduringthe ACEADI ennal e i n Johannesbur g i n 1999. The wor kshop
narks aninportant watershedinthelifeof theVdrking Goup. It isastageat wich
concept ual i sat i on has advanced i nrenar kald e vays, to open up newand exci ti ngpossi bilities
for strengthening NFEand changingitsinage, aswel | asfor buil di ngbri dges bet ween NFE
adthefarnal sector. The papers and d scussionat thisworkshopind catethat progressi s
bei ng nade i nthe task of novi ng NFEfromt he nar gi ns and backwat er s of educationinto
thenai nstream Inportantly a so, thesigs arethat NEwI | not bethe only bereficiary of
thisevd uion Itisclear that thefarnal schod standstobenefit greatlyasvelridgethe
d vi de betveenfornal and non-fornal educati onto produce anare hd i stic educati on system
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