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IntroductIon �

The Association for the Development of Education in 
Africa (ADEA) held its 2006 Biennale on Education in 
Africa at the Conference Center in Libreville, Gabon, 
March 27-31, 2006. The meeting, organized in conjunc-
tion with Gabon’s Ministry of National Education and 
Higher Education, was jointly opened by President of 
Gabon, Mr. El Hadj Omar Bongo Ondimba, and the 
President of Cape Verde, Mr. Pedro de Verona Rodrigues 
Pires. 

Five hundred and thirty-six people from 38 countries 
in sub-Saharan Africa took part in the Biennale, includ-
ing 41 ministers and deputy ministers and 108 officials. 
Also in attendance were representatives of bilateral 
and multilateral development agencies, foundations, 
non-governmental organizations and civil society or-
ganizations. Members of the ADEA working groups, 
researchers, academics and resource persons from 
countries in Africa and elsewhere also participated in 
the proceedings. The list of participants appears in 
Appendix I. 

The Biennale, a major regional event and an exceptional 
meeting point for the main stakeholders in educational 
cooperation in Africa, is first and foremost a key moment 
in the policy dialogue on education. The aim of the meet-
ing is to promote reflection based on the exchange of 

knowledge and experience with regards to themes that 
are vital to the future of education in Africa. For ADEA, 
the meetings also represent a high point in the life of the 
Association and a unique opportunity to enhance and 
broaden its thinking and guide its future activities. 

ADEA and its Work on Improving 
the Quality of Education 

In 2006, the challenges facing Africa remain a cause 
of serious concern: civil conflict, increased impov-
erishment, the exponential spread of the HIV/AIDS 
pandemic, and the risk of countries not reaching the 
2015 Education for All (EFA) goals. Despite this gloomy 
picture, there are grounds for optimism: the debt cancel-
lation process initiated by the G8, the impetus given to 
poverty reduction programs, as well as the Millennium 
Development Goals, reflect strong commitment on the 
part of the international community and represent new 
opportunities for progress.

Education is Africa’s most powerful tool in the struggle 
to meet the above-mentioned challenges and the 
continent’s most valuable asset in grasping the op-
portunities available to it. As a vital factor in economic 
growth, equitable redistribution, protection of health, 
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and promotion of democratic citizenship, education is 
both a necessary condition for sustainable development 
and a powerful driving force. The central importance of 
education, which is increasingly recognized around the 
world, is precisely what explains the collective commit-
ments and mobilization to achieve the EFA goals, the 
pillars of which are primary education, youth and adult 
literacy, and early childhood development (ECD).

Recent reviews in Africa show substantial progress in 
broadening access to education. Nine African children 
out of 10 now enter school. The efficiency of school 
systems is particularly low however, as only 60% of the 
children who enter school complete primary education, 
and of these, about 50% have not mastered the basics. 
The lackluster performance of African schools offers 
no hope that they will have a major impact in the near 
future on the goal of eradicating illiteracy in Africa; and 
yet, literacy for all is a necessary condition and crucial 
factor for sustainable development in any country. 

In this context, ADEA chose to pay particular atten-
tion to improving the quality of education. In 2002, 
exploration of this topic led to the establishment of an 
ad hoc working group on educational quality. This ad 
hoc group was responsible for conducting a large-scale 
study on how to improve educational quality; in addi-
tion, it coordinated the scientific work that underpinned 
two ADEA Biennales: the first (Grand Baie, Mauritius, 
2003) highlighted effective policies and practices for 
improving the quality of education, while the second 
(Libreville, Gabon, 2006) focused on the factors and 
conditions of effective learning in schools and on lit-
eracy and early childhood development programs. 

Issues, Themes and Objectives of the 
2006 Biennale

The international mobilization for the EFA goals has 
focused on two of the six Dakar goals: universal primary 
education and gender parity. These are also the only two 
EFA goals included in the Millennium Development 
Goals. Other EFA goals concerning early childhood 
development, literacy, the learning needs of young 
people and adults, and, to a certain extent, the quality 
of education have not received enough attention and 
effort; because of this, the ADEA Steering Committee 
decided that the 2006 Biennale would pursue in greater 
depth the Association’s work on improving the quality 
of education, which was the theme of the 2003 Biennale. 
This concern for continuity is reflected in the choice of 
the theme for 2006, namely the effectiveness of basic 
education, addressed through its three components: for-
mal elementary schools; literacy and education of young 
people and adults; and early childhood development.

The first measure of the effectiveness of learning is 
provided by rates of survival and completion in the 
educational level considered. In Africa, grade repetition 
and dropout rates are particularly high in basic educa-
tion, which means that efficiency is low, with an aver-
age rate of about 60%. Moreover, various evaluations 
show that, of the pupils who complete basic education, 
nearly half have not acquired the basic skills. It is these 
learning outcomes that are most important, since there 
is a considerable risk that the young people in question 
will become illiterate.

Despite all this, however, many African countries boast 
success stories in the sub-sectors of basic education. 
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How can these be explained? Which schools and which 
literacy and ECD programs perform to high standards? 
Do these schools and programs share any characteristics 
specific to Africa? If so, how can these characteristics 
be recognized, defined and conceptualized with a view 
to capitalization and reproducibility? What lessons 
can be drawn for policies and strategies to enhance 
effectiveness?

Investigation of these issues guided the preparatory 
work for the 2006 Biennale, which focused on learn-
ing outcomes and on the importance of factors such as 
location and environment in achieving these outcomes. 
Other questions asked included the following: what 
can be done to significantly reduce the rates of grade 
repetition, dropout and failure in African schools? How 
can an ineffective school be made effective? In African 
contexts of scarce resources, which ECD strategies and 
experiences have proved effective? How can we promote 
literacy programs that ensure – if not for all, at least 
for the greatest number – the success of the learning 
process? Additionally, how can we enable learners to 
develop self-sufficiency, help themselves, and partici-
pate in collective development?

Finally, the Biennale took into account the need for 
synergy among the components of basic education, 
with an eye to broadening access and improving quality. 
The linkages between school-based education, literacy 
and early childhood development are now clearly es-
tablished. First, the activities conducted in these three 
components are convergent, as they all seek to increase 
the level and the breadth of education in a country’s 
total population and to achieve the EFA goals. Second, 

the relationships among them are interactive. Primary 
schooling attacks the roots of illiteracy, while literate 
parents develop a more positive attitude toward their 
children’s preschool and school education; moreover, 
literate parents can provide more effective support for 
learning. Many research studies have shown that ECD 
programs bring a noteworthy improvement in aca-
demic performance, and even in a person’s social and 
working life. Lastly, in general, pooling the resources 
of the school system, literacy programs and preschool 
education through an integrated strategy can certainly 
create new synergies, unify efforts, and tap latent or 
under-used resources in the system, all with an aim to 
achieving the EFA goals. This last point raises another 
aspect of efficiency relating to resource utilization: the 
efficient transformation of resources into learning 
outcomes.

Organization of the Biennale

The proceedings of the Biennale were divided into 
several parts, combining plenary and parallel sessions 
and round-tables.

The official opening session allowed participants to 
hear the addresses of the Presidents of Cape Verde and 
Gabon, as well as speeches by the ADEA Chair, the Chair 
of the ADEA Bureau of Ministers, the President of the 
Forum for African Women Educationalists (FAWE), the 
Vice-President of the African Development Bank (ADB) 
and the Commissioner for Human Resources of the 
African Union (AU).
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The deliberations began with four introductory plenary 
sessions: 
• a general introduction, including presentation of 

the EFA monitoring report on literacy in Africa and 
the peer review exercise underway in Gabon;

• three plenary sessions introducing the three main 
themes of the Biennale. 

After the opening and introductory sessions, and for the 
first time at an ADEA Biennale, three series of parallel 
sessions were held simultaneously to examine in depth 
the three main themes: effective literacy programs, ef-
fective schools and improvement of quality, and ECD 
programs that can be scaled up in Africa. The parallel 
sessions took place over two days, with a pause for a 
plenary session on the challenges and opportunities in-
volved in achieving quality education for all in Africa. 

The Biennale ended with two plenary sessions: one to 
report on the small group sessions on literacy programs, 
effective schools and ECD programs, and one which 
served as a general wrap-up session, reviewing the les-
sons learned during the meeting. The last session also 
provided participants with the opportunity to hear the 
report of the meeting of the Caucus of Ministers, which 
was held just prior to the opening of the Biennale.

Side Meetings and Events at the 
Biennale

Several meetings and events took place on the sidelines 
of the Biennale:
• The Caucus of Ministers of Education of the coun-

tries of sub-Saharan Africa met on March 27, just 
before the Biennale opened.

• The ADEA Working Groups on: Higher Education 
(WGHE), Distance Education and Open Learning 
(WGDEOL), Communication for Education and 
Development (WGCOMED), Education Sector 
Analysis (WGESA), Finance and Education 
(WGFE) and Early Childhood Development 
(WGECD) held meetings of their steering commit-
tees or technical meetings.

• The ADEA took advantage of the Biennale to launch 
its latest publication, "The Challenge of Learning: 
Improving the Quality of Basic Education in Sub-
Saharan Africa." 

• The United Nations Decade of Education for 
Sustainable Development for the Africa region was 
launched on March 28, during the Biennale.

MaMadou Ndoye
ADEA ExEcutivE SEcrEtAry
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openIng sessIon

Speech by the ADEA Chair  
Mr. Ahlin Byll-Cataria

Mr. Byll-Cataria first thanked the President of Gabon, 
His Excellency El Hadj Omar Bongo Ondimba, for host-
ing the ADEA 2006 Biennale, then noted the importance 
conferred to education by Gabon, and the country’s 
generous support in organizing the Biennale. He also 
acknowledged the presence of His Excellency the 
President of Cape Verde – where education has made 
significant progress over recent years, particularly in the 
area of harmonizing formal and non-formal systems – as 
well as the Prime Minister of Namibia, the presence of 
the African Union, the African Development Bank and 
the President of FAWE at the opening ceremony. He 
expressed gratitude and appreciation for the tireless 
work of the ADEA Secretariat and in particular of the 
Executive Secretary of ADEA, Mr. Mamadou Ndoye. He 
reminded participants that the Biennale always focused 
on concrete issues and experiences in order to clearly 
draw the lessons learned from African experience and, 
most importantly, to redirect and improve on policy 
and action in the region. The ADEA Biennales are ac-
tion-oriented and they have the distinction of working 
on evidence-based information.

The theme of effectiveness in education has been chosen 
as a way of following up on the 2000 Dakar Forum. 

Increased enrolments across Africa mean that emphasis 
on quality and on results is now an urgent matter, not 
only to keep children in school and to ensure that they 
complete the primary cycle, but to guarantee effective 
learning outcomes. The content, the relevance and the 
delivery of our education systems, the very core of our 
educational endeavor, is now our focus; and education 
programs must respond to the needs of all our marginal-
ized and minority groups.

ADEA does not work on its own. On the contrary, in 
collaboration with sister institutions and programs 
such as the new African Union Decade for Education, 
UNESCO, the United Nations Decade for Sustainable 
Development, NEPAD, the International Organization 
of Francophone States, etc., ADEA sees its role as a 
player within the overall political and developmental 
context of Africa. ADEA not only gathers and dissemi-
nates research information, but commissions original 
research on a variety of innovative areas to support 
capacity-building relating to policy development in 
education across the continent. Since the last Biennale, 
ADEA had established inter-country collaborative 
points, to encourage subregional interaction. The 
ADEA Chair appealed to external partners to support 
successful programs in Africa on a more sustainable 
basis as well as initiating new programs. In conclusion, 
Mr. Byll-Cataria appealed to all the actors and partners 
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of ADEA to work together to provide more education, 
better education.

Speech by His Excellency El Hadj 
Omar Bongo Ondimba, President of 
the Republic of Gabon

His Excellency, the President of 
Gabon, extended a warm and broth-
erly welcome to the participants of 
the Sixth Biennale of the Association 
for the Development of Education 
in Africa on behalf of the people of 
Gabon, noting that the country’s 
seven-year plan had placed youth 

and women at its core. The known challenges in the 
continent, such as poverty, famine, disease, economic 
decline and conflict, could be effectively and collectively 
addressed by education which was indeed the key to 
the future of the African peoples. Schooling should re-
spond to the changing and diverse needs of society. To 
achieve this, the President stated that, first and foremost, 
teachers should be supported and strengthened, while 
the availability, quality, and inadequacies of schools 
should be noted.

The President appealed to the Biennale to make an 
objective and in-depth analysis of issues confronting 
education, to ensure that discussions on the three 
themes of the Biennale should address HIV/AIDS in 
the context of education, and that the recommenda-
tions emanating from the meeting would be relevant 
to education today.

Speech by His Excellency Pedro 
Pires, President of the Republic of 
Cape Verde

His Excellency, the President of 
Cape Verde, expressed his heart-
felt gratitude at the invitation to 
the Biennale and congratulated 
His Excellency, the President of 
Gabon, for the ongoing efforts 
being made to facilitate dialogue between conflicting 
parties in the region and to build peace in Africa. He 
emphasized the current consensus on education as 
the foundation for development and noted the diverse 
paths that nations had chosen to reach their educational 
goals. He saluted the achievement of ADEA in organiz-
ing Biennales which constituted a vital stimulus for 
debate and exchange on education in Africa, and played 
a catalytic role in capacity development at national 
level, for review of national priorities and for mobilizing 
increased external resources. The President considered 
that achieving effectiveness in education was a task for 
all the many actors concerned in education. He was 
gratified that the experience of adult literacy programs 
in Cape Verde was to be presented at the Biennale and 
emphasized the importance of these programs and of 
early childhood education. Sustained political commit-
ment to education was a key factor in reducing illiteracy 
from 80% in 1975 to 23% in 2004 in Cape Verde, and 
this was achieved even with few resources. The very lack 
of natural resources in Cape Verde has made education 
even more critical for national survival. He reminded 
participants that only nine years remained before the 

Collectively we can 
surmount the obstacles 
to development if we 
place education at the 
core of our efforts.
President El Hadj Omar 
Bongo Ondimba, of the 
Republic of Gabon

The millennium goals for 
2015 are within our grasp. 
But it will take sustained 
political will.
President Pedro Pires,  
of the Republic of Cape Verde
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MDG deadline arrived, and remained convinced of 
their attainability. 

Speech by Hon. Rosalie Kama-
Niamayoua, Chair, ADEA Caucus  
of African Ministers

The Hon. Kama-Niamayoua also 
expressed her appreciation to the 
President of Gabon for having agreed 
to host the Sixth Biennale of ADEA. For 
the first time, to the great joy of many, 
the Biennale was being held in the 
subregion of Central Africa. She noted 
that the theme of the previous Biennale 
on quality was to be examined in more 
depth during the current meeting, by looking at the 
attributes, context and essential factors for achieving 
effective education systems. She explained that the 
Biennale would look at affordable solutions for increas-
ing not only access but completion rates. It would also 
examine best practices in adult literacy programs, in 
particular with a view to increasing the proportion of 
literate women, one of the keys to overall development. 
It would also be vital to identify low-cost solutions for 
extending quality early childhood education programs, 
for ensuring policy development in all countries and 
effective implementation and investment of realistic 
programs. The Minister spoke of the vital role played 
by teachers and of the need for teacher support, and 
relevant capacity-building.

The Minister noted the synergy between the themes of 
the Biennale, the MDGs and EFA goals, and expounded 
on the role of ADEA: encouraging policy dialogue and 
exchange of information and experiences on educa-
tion between ministers of education, between donors, 
and between ministers and donors. She explained that 
the aim of the Biennale was to reach shared under-

standings on effective strategies 
to confront those challenges. 
Collaboration between NEPAD 
and ADEA would go a long way 
to achieving the objectives of the 
Decade of Education in Africa 
2006-2015. The Minister ended 
by reminding delegates that 
each year, the month of March 
is dedicated to the critical role of 

women in society. This year, the focus was on women in 
decision-making, which the Minister linked to women’s 
educational needs.

Teachers are key in the quest for 
effectiveness in education. We must 
strengthen pre- and inservice teacher 
development programs they need, 
and support them in the future.
Hon. Rosalie Kama-Niamayoua,  
Chair, ADEA Caucus of African Ministers
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INTRODUCTORY PLENARY SESSIONS
ON ThE TREE BIENNALE ThEmES:

LITERACY, SChOOLS, AND EffECTIvE ECD PROgRAmS





PlenAry sessIon 1. generAl IntroductIon
��

Plenary Session 1 opened the discussions of the 
Biennale. After the introductory speeches, two reports 
were presented and discussed: an assessment of EFA 
in Africa by the Global EFA Monitoring Report; and a 
presentation of the ongoing peer exercise in Gabon.

Speeches by Keynote Speakers

Chair:
Hon. Rosalie Kama-Niamayoua, Chair, ADEA Caucus 
of African Ministers

Keynote Speakers:
Hon. Nahas Angula, the Prime Minister of Namibia; 
Birger Fredriksen, Education Expert and Former Senior 
Advisor at the World Bank

Challenges posed by EFA Goals and 
MDGs

The Chair introduced the Prime Minister of Namibia as 
having been Minister of Education for many years and a 
committed member of the ADEA Steering Committee, a 
politician with a thorough knowledge of the education 
sector, with a special interest in skills development for 
school dropouts.

Having thanked the President and the people of Gabon 
for their warm welcome to the Association for the 
Development of Education in Africa meeting, Hon. 
Nahas Angula described the theme of the 2006 ADEA 
Biennale as a watershed in the development of educa-
tion in Africa. The meeting 
was to address the timely 
issue of effective learning, 
in the ongoing quest for 
quality and high standards 
for education provision on 
the continent. Alongside 
other nations, African coun-
tries made a commitment 
in April 2000 in Dakar, 
Senegal, at the World Education Forum on Education 
for All, to providing education for every citizen and for 
every country. The needs of vulnerable and disadvan-
taged children, ethnic minorities, women and girls, were 
recognized as a priority. 

Hon. Angula reminded the Biennale that governments 
were in New York in September 2000 to pledge their 
commitment to the MDGs: to eradicate extreme pov-
erty and hunger; achieve universal primary education; 
promote gender equality and empower women; reduce 
child mortality; improve maternal health; combat HIV/
AIDS, malaria and other diseases, and ensure environ-

pLenary sessIon �. 
generaL IntroduCtIon

Questions for Each Country
Where does my country 
stand with respect to EFA 
commitments?
How is my country 
addressing progress towards 
the MDGs?
Hon. Nahas Angula, Prime 
Minister, Namibia
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mental sustainability. The Prime Minister recommended 
that the Dakar and MDG pledges be the overarching 
concern of the 2006 Biennale, and that participants 
discuss where their country stands with respect to the 
Dakar commitments, and how their country is address-
ing its commitment to the MDGs?

 When Namibia achieved independence in 1990, it 
committed to specific educational objectives in the edu-
cation and training sector which reflected the national 
constitution. Enrolment rose from 70% to 95% in 2004. 
Fifteen years later, the government was spending 25% 
of the annual budget – or 10% of the gross domestic 
product (GDP) – on education and training. However, 
the government became concerned about the sustain-
ability and the specific social returns of this investment 
in view of youth unemployment, poverty, stagnant 
economic growth and the HIV/AIDS pandemic. In 
2005, a comprehensive review of the education sector 
was carried out with technical support from the World 
Bank. As a result of this report Namibia has drawn up 
a comprehensive, systemic sectoral renewal program 
which will increase system capacity for the delivery 
of education, including strengthened programming 
for early childhood education and the creation of an 
enabling environment for lifelong learning. The educa-
tion improvement program is Namibia’s response to the 
EFA goals and MDGs, and the country hopes to achieve 
those goals through better distribution of educational 
opportunities, with the additional aim of attaining equi-
table social development. The total program is beyond 
Namibia’s financial means but the country is seeking 
additional resources from external partners along the 

lines of the global partnership outlined in Dakar and 
New York in 2000.

ADEA Successes and Challenges for 
the Future

Birger Fredriksen, who has much experience in educa-
tion in Africa and was formerly an active member of the 
ADEA Steering Committee, 
commented on how much 
the Biennale had developed 
since the first small meeting 
in Manchester, UK, in 1991, 
into ‘the most important 
education event in Africa’. 
ADEA’s tradition has been 
to identify positive devel-
opments and to build on 
these successes. Five positive 
trends can be discerned: 

• The impressive upturn in primary enrolment across 
the continent since 2000; 

• Growing political commitment for education 
beyond the challenge of achieving universal pri-
mary education (UPE), to quality and learning 
outcomes; 

• Aid to education in Africa is increasing; 
• Marked increase in inter-African exchange and 

assistance; and 
• New attention to extending universal education to 

general and vocational post-primary education.

In the early 1990s in Africa, 
the challenge was to break 
the impasse of stagnating 
primary enrolments.
The current challenge is 
to sustain the impressive 
growth rate of the last five 
years and address quality 
improvement.
Birger Fredriksen, former Senior 
Education Advisor, World Bank
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Mr. Fredriksen noted that, from a historical perspective, 
the 1980s had marked a challenge for Africa when the 
impressive progress in education in post-independent 
Africa began to stagnate. Twenty years later, in 2000, 
there was again a marked increase in primary school 
enrolment, from around 80% to 90%, which repre-
sents a growth rate of 25%. It is clear that the present 
emphasis on quality of education is the only way to 
achieve improved completion rates and effective learn-
ing outcomes.

External financing currently comprises about one third 
of the primary education budget in Africa and is pro-
jected to reach two thirds by 2015, if funding pledges 
are realized. The downside to increased aid is increased 
donor dependency; however, this could be decreased 
by making external financing more predictable (to 
minimize the negative effects of possible declines in aid) 
and by providing more aid for debt relief. This would 
allow countries to use their own resources to finance 
education budgets.

African countries are learning more and more from 
each other and assisting each other in reforming their 
education systems. ADEA has contributed in a power-
ful way to this trend by promoting dialogue among 
ministers of education, among donor agencies, and 
between ministers and agencies. Dialogue has been 
supported by evidence-based research and conducted 
in a context of frank and substantive discussion. ADEA 
has facilitated knowledge exchange across Africa on best 
practices in Africa, as well as global trends in education 
beyond Africa. The agency has also supported exchange 
among education practitioners and short-term technical 

support across African countries to assist countries in 
developing their national capacity. In the future, ADEA 
will need to continue adapting its programs and find a 
niche in international consultative mechanisms for col-
laboration, such as NEPAD, FTI, SADC, ECOWAS and 
others; to act in cognizance of the fact that aid to edu-
cation in Africa is increasing; and to insist that African 
countries have access to the best external technical 
expertise. Africa is now grappling with new challenges, 
such as the extension of universal primary education 
to lower secondary and vocational education, and the 
development of mechanisms for achieving this.

Mr. Fredriksen then turned to lessons learned, which 
have been well documented, and looked at their role 
in achieving future education 
goals. A first lesson learned 
is that a strong and sustained 
political commitment is need-
ed for education progress. 
Second, quality improvements 
are important to ensure good 
completion rates and effective 
learning. Third, equity is an 
ongoing concern: one of the 
most useful mechanisms for including the poor, rural 
children and girls is the abolition of school fees. Fourth, 
efforts are needed to address the negative effects of 
conflict and of HIV/AIDS on the education sector. It is 
estimated that by 2010 one in ten children of primary 
age will be orphaned. Education is the best known vac-
cine against HIV/AIDS.

Our generation is the first 
since the beginning of human 
history that has it in its 
power to eradicate illiteracy. 
But this depends as much on 
national as on international 
commitment. 
Birger Fredriksen, former Senior 
Education Advisor, World Bank
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Literacy is at the core of EFA. There are now powerful 
social, economic and equity reasons for giving more 
attention to adult literacy in national EFA plans. Adult 
literacy is critical for national and personal develop-
ment, particularly due to the emergence of knowledge 
societies. Experience shows that cost-effective literacy 
programs can be delivered.

ADEA is well placed to respond to the above challenges 
and to encourage countries to harness important syn-
ergies across the EFA and MDGs. The importance of 
ADEA’s work will grow in the context of increasing 
globalization, and the ADEA must continue to develop 
its responsiveness according to the needs of African 
Ministers of Education.

PRESENTATIONS

EFA Monitoring Report on Literacy 
in Africa

Presenter:
Nicholas Burnett, Director of the EFA Monitoring 
Report, introduced by Peter Smith, Assistant Director 
General, UNESCO 

Mr. Peter Smith stated that part of the mission of 
UNESCO is to collect the best information available 
and to make it available to the Ministers of Education 
in Africa and around the world. The Global Monitoring 
Report helps us all move forward. It presents data on 
a number of education indicators, provides useful 

evidence for monitoring progress over time and across 
countries, and has become a significant instrument in 
the hands of governments and observers for evaluating 
education. 

Mr. Nicholas Burnett explained that, as in previous 
years, the 2006 EFA Global Monitoring Report exam-
ines broad progress towards Education for All, paying 
particular attention to a specific theme which in 2006 
was literacy. He emphasized that literacy drives all the 
EFA goals, yet 40% of Africa’s adults are still illiterate, 
despite renewed efforts. Literacy or basic education is a 
human right, a foundation for critical further learning; 
it has profound benefits for individuals, for societies 
and economies; it is critical for reducing poverty but 
it has been relatively neglected. The Report highlights 
literacy as a development imperative. It draws atten-
tion to evolving methods for measuring literacy more 
accurately and analyzes how societies have achieved 
widespread literacy. It calls for a radical scaling up of 
youth and adult literacy programs and policies to pro-
mote enabling environments for literacy. It also reviews 
international commitments to finance EFA.

The Report reviews the status of progress towards 
achieving EFA goals for the 29 countries in sub-Saharan 
Africa (SSA) for which data are available. There are 
insufficient data to gauge the status of the remaining 
15 SSA countries. One African country has already 
achieved EFA goals, along with 43 others around the 
world, while nine SSA countries are in an intermediate 
position, and 18 countries (probably along with the 15 
countries mentioned above) are far from meeting the 
goals. The provision of early childhood education is 
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still very low in Africa. Poor, rural and disadvantaged 
children – those most in need of ECD – are those most 
likely to remain excluded from ECD services.

While enrolment in primary school has significantly 
increased to 91%, a faster growth rate than any other 
region in the world over the last five years, the largest 
proportion of children still out of school are in Africa. 
Dropout rates remain a big problem, with 40% of the 
children failing to complete the full cycle. Gender gaps 
have narrowed most in countries with the largest gaps 
but Africa and the Indian subcontinent remain the 
regions of the world with the highest incidence of gen-
der disparity in education; 26 of the 29 SSA countries 
with data did not meet the EFA gender parity goals for 
2005; and 24 countries are not likely to reach the goal 
by 2015.

In eight of the 15 countries surveyed by the Southern 
and Eastern Africa Consortium for Monitoring 
Educational Quality (SACMEQ), more than half the 
children had no textbooks in 2000. Learning levels 
decreased in most countries, as measured across the 

late 1990s. Many SSA countries, particularly in West 
Africa, and Ethiopia, will find it difficult to provide 
sufficient numbers of trained teachers by 2015 to cope 
with increasing enrolments; and the low proportion of 
female teachers in SSA and South Asia will continue to 
impede the entry and retention of girls in school which 
is a vital target of both the EFA and the MDGs. Surveys 
have pointed to the benefits of education in general 
and HIV/AIDS education in particular in lowering the 
spread of infection. While governments have generally 
increased spending on education, in 25 SSA countries 
out of 31 with data, this is below the recommended 6% 
of Gross National Product (GNP), and represents less 
than 3% in eight countries. The Fast Track Initiative 
(FTI) has not increased funding but has intensified har-
monization. Bilateral aid to basic education has trebled 
in the last five years but remains below 2% of total aid 
globally, while multilateral aid to education is rising 
steadily. To meet EFA goals and the MDGs, the current 
2.6% needs to rise to 5%. The Global Monitoring Report 
also calls for a doubling of aid to education.

EFA GOALS

•	 Expanding	early	childhood	care	and	education
•	 Universal	primary	education	by	2015
•	 Equitable	access	to	learning	and	life	skills	pro-

grams	for	young	people	and	adults
•	 50%	increase	in	adult	literacy	rates	by	2015
•	 Gender	parity	by	2005	and	gender	equality	by	

2015
•	 Improving	quality	of	education

MDGs

•	 Goal	2:	Achieve	universal	primary	education	
(Target	3:	Completion	of	full	primary	schooling	
by	all	children	by	2015)

•	 Goal	3.	Promote	gender	equality	and	empower	
women	(Target	4:	Eliminate	gender	disparity	
preferably	by	2005,	no	later	than	2015)
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As regards literacy, global trends are promising, but 
slower than the leaps in literacy made in the 1970s. 
Growth rates are far below school enrolment rates: they 
have increased by about 10% over the last ten to 15 
years in 20 of the 35 SSA countries with available data. 
However, in terms of absolute numbers, there are now 
more illiterate people than before in Africa. The gender 
aspect is critical: there are 76 literate women for every 
100 literate men now, as compared with only 49 women 
in 1970. Methods of measuring literacy are improv-
ing, moving from conventional, mainly self-reporting 
methods, which erred on the side of overestimation, to 
direct testing that assesses actual proficiency levels in 
several domains. 

A three-pronged approach is recommended for increas-
ing literacy rates in the future: increased schooling, 

expanded adult education programs and further devel-
opment of literacy enabling environments. It is vital for 
adult programs to adapt to the educational aims, needs 
and availability of adult learners, and to address the 
current weaknesses in instructors’ training and support, 
inadequate accreditation and low pay. New technologies 
have the potential to make a difference, particularly in 
the area of upgrading instructor skills. Language choice 
is a critical program choice, the first language being the 
most effective initial cognitive medium for learning, fol-
lowed by transition to whatever language is in demand 
by the learners. However, motivation patterns among 
adult learners dictate the need for flexibility since some 
prefer to learn in a language more closely linked to their 
immediate commercial or economic interests. Lastly, 
creating an environment supportive of literacy depends 
on intersectoral synergy.

Investment in literacy is only slowly increasing. It re-
mains at about 1% or less of the education budget in 

GMR Priorities for Action
•	Accelerate	support	to	quality	UPE	-	increase	teacher	

supply,	training	and	support;	reduce	school	fees,	
introduce	low	cost	school	health	and	nutrition	
measures,	address	HIV/AIDS	issues	in	education

•	Implement	measures	to	achieve	gender	parity	and	
equality

•	Increase	investment	in	basic	education
•	Position	literacy	firmly	within	basic	education	

programs
•	Increase	national	and	international	investment	in	

basic	education	and	in	literacy	in	particular.

Literacy matters 
Literacy brings: 
• Self-esteem and empowerment: widening choices, 

access to other rights
•	Political	benełtsġ	increased	civic	participation	in	
community	activities,	trade	unions	and	local	politics

•	Cultural	benełtsġ	questioning	attitudes	and	normsĢ	
improves	ability	to	engage	with	one’s	culture

•	Social	benełtsġ	better	knowledge	of	healthcare,	
family	planning	and	HIV/AIDS	preventionĢ	higher	
chance of parents educating childre

•	Economic	benełtsġ	Returns	on	investment	in	adult	
literacy programs are comparable to those in 
primary	level	education.
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most countries. The average cost of literacy programs 
is on a par with primary education in Africa, approxi-
mately USD 47 per learner. An estimated USD 3 million 
annually over the next 10 years is required to meet the 
EFA literacy challenge in Africa. 

Gabon’s Education Sector Peer 
Review Experience

Presenter:
Hon. Albert Ondo Ossa, Minister of National and 
Higher Education, Gabon

Hon. Ondo Ossa shared an overview of the education 
sector in Gabon and the sectoral reforms that have re-
cently been proposed. In Gabon, education is viewed as 
the key for development and the aim has been to provide 
an education of quality for all. Primary education is free 
and compulsory in Gabon, and is available from the age 
of six to sixteen. There has been a rise in the provision 
of private schooling but the Ministry aims to reduce 
the costs of primary education to households; in 2005, 
free textbooks were distributed to all schools. In 2005 a 
new education law was passed with the aim of adapting 
education to the changing national and international 
environment. The tertiary system will be aligned more 
closely with other institutions in the subregion.

Gabon has encountered problems in the timely collec-
tion of education statistics. Data for 2002/3 indicate 
that there is gender parity at primary level but not at 
secondary or university level. GER at primary level has 
reached a level of 130%; and 81% in secondary, but a 
secondary NER of 53% in 2005. Rural/urban disparity 

characterizes secondary participation. Libreville, where 
half of the country’s population is located, has a 59% 
enrolment rate, but indicators point to less than half 
that rate (28%) in rural areas. Until recently, there was 
inequitable access to learning materials between urban 
and rural schools. In addition, learning outcomes are a 
continued cause of concern at secondary and tertiary 
levels alike: apparent improvement in recent secondary 
examinations results may have been due to changes in 
the administration of the examinations rather than to 
an inherent improvement in learning outcomes. 

The following actions are being taken to improve the 
situation. Expanded early childhood education is 
planned, which currently provides mainly for urban 
children. The primary cycle is to be reduced from six 
to five years. Competency-based assessment will be 
introduced, as well as a revised curriculum, techni-
cal streams in secondary schools and new technical 
training opportunities outside schools for those who 
are ill-suited to the formal school system. Secondary 
education in Gabon is neither sufficient nor efficient, 
which in turn affects the quality of tertiary outcomes. 
By improving the quality of education, the intention is 
to reduce repetition rate across all levels of the sector. 

Education is viewed by Gabon as a critical factor in the 
overall development of the country. The management 
quality – of the education system is considered vital 
for future progress in the sector and collaboration with 
external partners is also important. Already the previ-
ous two ministries of national education and of higher 
education have been merged into one sole ministry 
in the interests of improved system management. The 



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006�8

peer review undertaken under the auspices of the New 
Partnership for African Development (NEPAD) will 
constitute a most valuable instrument for reviewing 
system frameworks in the future.

DISCUSSION
With respect to aid for education, the Vice President 
of the African Development Bank noted that there are 
two issues to consider: the aspect of the level of funding 
and the quality of the assistance given, coupled with 
the outcomes. Given the competition for aid across 
countries and across sectors, it becomes important to 
demonstrate results. Aid effectiveness to the education 
sector needs review. One strategy for the future would 
be to use a multisectoral approach which would as-
sociate, for example, road building with a literacy pro-
gram. Another possibility would be the examination 
of new technologies for developing literacy, not only 
as a mechanism for instructors’ upgrading courses 
but within literacy programs themselves. Mr. Martin 
Itoua, President of the African Federation of Parents’ 
Associations (FAPE), mentioned the importance of part-
nerships between the education sector, parents, teachers 
and the community. Hon. Georges Tendeng, Minister 
of Technical and Vocational Education of Senegal, 
welcomed the fact that ADEA was currently taking on 
board a broader range of educational issues including 
ECD and technical education, for example. It was his 
view that technical education was succeeding in areas 
where the formal system had failed, in reaching out to 
learners who had been excluded from general education 
programs. He stressed that technical programs should 
not be regarded as a dumping ground for rejects from 

the general education system since entry to technical 
secondary schools is highly competitive, at least in 
Senegal, and it is also the critical sector for produc-
ing the leading technologists in every nation. While 
technical secondary students currently have no access 
to university in Senegal, the linkages between general 
and technical education that are under construction in 
Gabon mark an important step. He was glad to hear 
that technical education could be the next challenge 
to be addressed on the ADEA agenda.

Responding to the floor, Mr. Burnett agreed with view 
that new technologies could be harnessed to good effect 
in literacy programs and hoped that the parallel sessions 
would take up the issue. Hon. Ondo Ossa stated that 
Gabon would be focusing on parents’ and community 
contributions to education in the next draft of the Peer 
Review Report. With regard to technical education, few 
students in Gabon were opting to take technical options 
at senior secondary level and the challenge remained to 
orient more students into these streams. A new ministry 
had recently been created in Gabon, the Ministry of 
Vocational Training, but it had, unfortunately, not been 
invited to the Biennale. 
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Chair:
Fabienne Lagier, Swiss Agency for Cooperation and 
Development

Presenters:
Alice Hamer, Director, Social Development Department, 
African Development Bank; Adama Ouane, Director of 
the UNESCO Institute of Education, Hamburg

Ms. Lagier felt that the Biennale would provide an ex-
cellent opportunity for meeting challenges in the field 
of literacy in the coming 
years since ADEA brings 
together experienced 
educationists who are 
committed to achiev-
ing social justice and 
who have the power to 
achieve it. The question 
remains as to whether, in 
all justice, the millions of 
illiterate adolescents and 
adults should remain ex-
cluded from literacy, from this basic competency which 
leads to so many others, from information and from 
further training which requires literacy skills. Yet, less 
than 1% of education budgets are allocated to literacy 
programs. The issue of literacy is certainly complex and 

requires intersectoral attention. It is no magic bullet but 
it is an extraordinarily powerful instrument for personal 
and national development.  

Why Invest in African Literacy 
Programs?

• It remains difficult to measure and therefore to 
demonstrate the direct impact of literacy on devel-
opment and economic production.

• To attract investment, literacy programs need to 
be mainstreamed in government planning docu-
ments.

Ms. Alice Hamer addressed the economic benefits of 
investment in literacy. She noted that while financing 
has increased for literacy programs and literacy has 
increased, there is demand for research which would 
demonstrate investment returns, matching funding 
inputs with outputs, that is, with gains in literacy.

There is certainly a link between literacy and the 
development sectors of agriculture, health, etc., but 
insufficient hard evidence on the direct impact of lit-
eracy. It remains difficult to measure and therefore to 
demonstrate the direct impact of literacy on agricultural 
production, on health, on microcredit schemes, on 

pLenary sessIon �. the foundatIons  
and eVoLutIon of LIteraCy In afrICa

Why are there millions of 
illiterate people in Africa?
As children, they were 
caught up in civil strife, or 
they happened to be a girl 
in a family where only boys 
went to school, or they were 
simply too poor to go to 
school. 
Fabienne Lagier, Swiss Agency for 
Cooperation and Development.
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economic production and on democracy, and to control 
for multiple variables. It is not easy to measure the ef-
fect of literacy on a community which has no access to 
markets or where the economic environment may not be 
supportive of economic development. It is also not easy 

to measure the impact 
of literacy on a commu-
nity which has no access 
to medication. Mothers 
are the gatekeepers of 
the health of the family 
but the literate mother 
may not have medicine. 

Literacy programs funded by the Asian Development 
Bank (ADB) are often linked to agricultural or to mi-
crocredit programs. 

Literacy programs have some attributes which make 
them attractive to investors, including the low cost and 
relatively fast production of outcomes. The unit cost is 
estimated to be USD 140 for adult literacy courses as 
compared with USD 300 for primary education, due to 
the comparatively lower cost of literacy learning mate-
rials, lower salaries for instructors, and the capacity of 
literacy programs to use existing and/or informal struc-
tures. The duration of the course is 12 to 15 months. 
Literacy contributes to private sector development and 
in turn attracts foreign direct investment. Ms. Hamer 
concluded that investment in literacy was needed in 
Africa, that urgent mechanisms should be found to 
increase funding, that governments should include lit-
eracy programs in Poverty Reduction Strategy Programs 
(PRSP), and that enabling environments for post-literacy 
and lifelong learning should be created.

Changes and Trends: New 
Representations of Literacy

• Globalization trends are driving the literacy agenda 
in Africa: growing, felt need for conventional and 
new literacies even at village level 

• Demand for literacy is nowadays more pro-active, 
arising from the people rather than imposed by 
central authorities

Mr. Ouane presented the findings of research on suc-
cessful models of literacy programs and the best way 
forward in terms of policy 
and program development 
for a continent which still 
faces very challenging tasks 
in eradicating illiteracy and 
where progress in literacy has 
been stagnating for some time. 
Eighteen of the 25 countries 
with illiteracy rates over 50% 
are in Africa while there is a 
wide range of illiteracy across Africa, from less than 
30 to 90%, and with as few as 20% literate women in 
some cases. The dropout rate from literacy programs 
ranges from 15 to 80%, which indicates the poor qual-
ity of programs; completion and success rates vary 
between 10 and 75%; and it is estimated that 30 to 
80% of learners relapse into illiteracy due to lack of 
need for literacy skills and of a supportive environment 
for neoliterates.

However, as noted during the first plenary session, 
Africa is making some progress. Literacy rates have 

It is said that literacy provides 
individuals with the means to 
take charge of their destiny 
and contribute to sustainable 
development.
Alice Hamer, African 
Development Bank

Urgent inputs into 
the quality of literacy 
programs are needed 
to reverse high rates of 
relapse into illiteracy, 
currently from 30 and  
80 per cent.
Adama Ouane, UNESCO. 
Institute for Education, 
Hamburg
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doubled since 1970, women are more literate than in the 
past, African countries with the highest populations are 
becoming demonstrably more literate 
than before (Kenya, Uganda, DRC, 
Nigeria, Tanzania). Demand is grow-
ing not only for conventional literacy, 
due to a discernible increase in need 
for literacy skills at village level, but 
for a variety of literacies, as a result of 
globalization, democratization, decentralization and 
the spread of information technology; and demand 
is becoming more proactive, arising from the people 
rather than imposed by central authorities. New actors 
are emerging and new partnerships are being forged 
for literacy.

Innovative approaches from the field include: 
Regenerated Freirean Literacy through Empowering 
Community Techniques (REFLECT) in many countries, 
which builds on and develops the Freirean approach 
of empowerment within literacy programs, Pedagogy 
of the Text, similar to REFLECT; Adult Basic Education 
and Training (ABET) which combines civic with literacy 
education; ‘faire-faire’ or the outsourcing approach from 
Senegal now spread to other countries in West Africa; 
Associates for Research, Education and Development 
(ARED) among the Pular of Senegal which empha-
sizes sociocultural identity; the Adult Basic Education 
Program/Adult Continuing Education for Development 
(ABEP/ACED) in Botswana and Namibia have brought 
together formal, non-formal and vocational education 
actors; the National Qualification Framework (NQF) 
has been established to give recognition and accredita-
tion to the acquisition of skills across different education 

and training programs, including literacy. New trends 
can be listed as diversification of demand, increased 

emphasis on women’s needs, more youth 
participation, programs tailored to specific 
target groups, participatory methods, out-
come-based goals and modular curriculum, 
links with various sectors of development. 
These days, literacy programs are more 
responsive to the locality, they have more 

potential for scaling up, and new partnerships are being 
forged to promote literacy. 

The way forward is to support the growing commit-
ment to literacy at community level; to encourage closer 
links between literacy programs and formal education 
institutions; to improve the monitoring and evaluation 
program components; to establish skills accreditation 
boards; and to learn from best practices around Africa. 
Literacy programs must be firmly enshrined in policy 
and planning documents at national and international 
levels, within NEPAD, the FTI and national MDG and 
EFA plans. Advocacy to governments and external 
partners must be renewed and literacy must be repack-
aged to attract the attention and support of sponsors 
and learners. 

DISCUSSION
Agneta Lind WGNFE, stated that the target group for 
literacy programs should be clearly stated, whether 
100% or less, and justified. Literacy, the right to basic 
education, is a basic human right and a precondition for 
democratic development, not merely an instrument for 
economic development. Integrated development pro-

Research has documented 
the essential components of 
successful literacy programs 
in Africa.
Adama Ouane, UNESCO. 
Institute for Education, Hamburg
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grams should take on board the need to create literacy 
supportive environments. In terms of a starting point for 
action, it is important to ensure that education planning 
documents incorporate adult literacy 
goals, as well as to create literate environ-
ments before improving and expanding 
literacy programs, introducing literacy 
programs into areas with a demand and 
need for literacy. The quality of schools 
will determine whether formal basic edu-
cation produces proficient literates or a 
new generation of functionally illiterate adults. The aim 
of the literacy decade is to create literate environments 
and societies. This movement should be closely linked 
to development in general. It is clear that no one model 
exists for national literacy programs. Providers must be 
continually innovative and responsive to need – and 
this is emphasized in the research that went into the 
parallel sessions in this Biennale. 

The three pillars of literacy presented by the Global 
Monitoring Report, UPE, adult education and the cre-
ation of literate environments, could be enriched by a 
fourth dimension: poverty reduction and development. 
If there is no development there is no need for literacy 
and this is the rationale for recommendations to incor-
porate literacy into PRSPs. EFA should mean education 
for all, for all ages, in a lifelong learning perspective.

A delegate from the Ministry of Education in Rwanda 
felt that planners should work simultaneously on ECD 
and adult education and involve entire communities, to 
maximize the outcomes of both sectors. In Rwanda, the 
army was involved as instructors in literacy campaigns 

and this resulted in transforming the image of the army 
from a security force into a force for social development. 
Literacy is not only an education issue, but a social and 

economic issue. An appeal was made 
for international conferences to con-
sult countries before publishing data 
which did not match national data. 

The Minister of Basic Education and 
Literacy for Niger, Hon. Hamani 
Harouna, stated that Niger was 
among the 18 countries mentioned 

above that are far from meeting international education 
targets; Niger has a literacy rate of approximately 20%. 
Fifty percent of the country’s children go to school. 
There are a multiplicity of terms regarding literacy which 
create confusion in Niger: literacy, adult education, and 
non-formal education. A second issue for Niger is post-
literacy. The small ‘village shops’ that are set up under 
this program do not create sufficient earnings. A third 
concern remains the financing of literacy programs since 
neither the state nor donors have invested as much in 
adult literacy as in formal education programs. The 
Minister called for a new partnership between nations 
and donors to boost financing in the subsector, and 
informed the Biennale that Niger was developing a new 
national literacy policy. 

Hon. Constance Simelane, Minister of Education from 
Swaziland, appealed for literacy programs to take 
into account the educational needs of people with 
disabilities and called on the general population to 
become literate in the languages of communication 
used by people with disabilities, such as sign language. 

If there is no development 
there is no need for literacy. 
Development constitutes a 
precondition for effective 
literacy acquisition and use.
Agneta Lind, Swedish Cooperation, 
Mozambique
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Ms. Ndong-Jatta, United Nations Educational, Scientific 
and Cultural Organization (UNESCO), pointed out the 
inconsistency between the universal recognition of the 
importance of literacy and low investment by donors 
and governments. She said that newly acquired literacy 
skills needed to be put to immediate use, and empha-
sized the need to urgently develop demand among the 
poor who still live in illiterate environments, and to 
work on the development of literate societies, so as not 
to further marginalize poor people. 

Finally, Ms. Lind noted that while at the 2006 Biennale 
there seemed to be a new appreciation of the importance 
of adult literacy, this had not been the case in the past, 
as evidenced by the low investment of donors and gov-
ernments in the sector. This meant that all could work 
together to prioritize adult literacy in the future.





PlenAry sessIon 3. condItIons And fActors of effectIve schools In AfrIcA
��

Plenary Session 3 addressed basic issues related to the 
effectiveness of African schools.

Chair: 
Hon. Alpha Wurie, Minister of Education, Sierra Leone

Presenters: 
Adriaan Verspoor, Education Expert and Coordinator 
of ADEA’s Working Group on Quality; Hon. Becky R.K. 
Ndjoze-Ojo, Deputy Minister of Education, Namibia

Transforming Resources into Results 
at School Level

• A first recent shift in perception regards learning 
outcomes as the ultimate useful measurement of 
effective education

• A second shift recognizes that, under the right con-
ditions, with appropriate investments, all children 
can learn

Mr. Verspoor reviewed the conclusions of the ADEA 
Biennale 2003 on the quality of education, recent find-
ings of international research on effective schools, and 
the research to be presented at the 2006 Biennale. He 
noted that Africa now has sound instruments to measure 
education outcomes or learning, namely the Program 

d’analyse des systèmes éducatifs de la CONFEMEN 
(PASEC) and SACMEQ. The ADEA 2003 Biennale 
conclusions on the quality of education included the 
following:  

• Reform implementa-
tion is essential and re-
quires high-level political 
leadership;

• Availability of resourc-
es does not necessar-
ily translate into better 
learning;

• Quality improvement 
depends on teachers 
and what happens in the 
classroom;

• School heads are the key 
transformational agents 
for improving teaching; 
and 

• Teacher support systems and community support 
are crucial for improvement.

He reported that the research presented at the 2006 
Biennale elucidates the key factors for educational ef-
fectiveness by providing some consistent findings:

pLenary sessIon �. CondItIons and faCtors  
of effeCtIVe sChooLs In afrICa

Why has there been no 
fundamental change in teaching 
and learning processes, in 
curriculum and in gender 
responsiveness over the last 
two decades? What is the 
explanation for ineffective 
school reform? We may 
have a set of assumptions on 
curriculum reform that do not 
hold: that teachers are resistant 
to change, that ensuring 
new curriculum quality is 
sufficient in itself, that a good 
curriculum is teacher-proof, 
self-explanatory and self-
implementing… 
Adriaan Verspoor, ADEA Ad Hoc 
Working Group on Quality
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• Overall learning levels in primary school remain 
low; 

• Improvement is possible, even with limited resourc-
es, in rural areas, and in difficult circumstances;

• Change is a local process, at classroom, school and 
community level, supported by systemic change; 
and 

• Students with teachers who plan their teaching, 
implement these plans, and evaluate and remedi-
ate students regularly, tend to have better learning 
outcomes.

However, educational reform is a complex issue, a 
learning process for all and not a 
one-off event. While improvement 
is a local process, to be driven by 
capacity-building of and support to 
local actors, success is by no means 
automatic or simple. It is a challenge 
to change attitudes and practices in 
the classroom, in the school culture 
and in the community and to develop 
the transformational role of head 
teachers. Research on the quality of 
education has shifted back to the curriculum, which 
is viewed as critical, as are the learning priorities in 
each curriculum. According to ADEA findings, three 
areas require attention: the language of instruction, 
gender-sensitive pedagogy, and curriculum design. 
The importance of competency-based curriculum is 
gaining attention across Africa, yet curricular reform is 
hampered by inattention to the needs of the implement-
ing teachers, to their motivation levels and their current 
capacities. The result is that reform is watered down and 

ineffectively implemented and that head teachers do not 
get the capacity-building and support they need. 

Contrary to strongly held beliefs by education planners 
and practitioners, scientific research presented at the 
2006 ADEA Biennale indicates that:

• Contract teachers do not affect the quality of learn-
ing outcomes;

• Long preservice training and even inservic-
ing do not guarantee the use of modern, active 
pedagogy;

• Repetition does not improve learning; and 
• Class size (up to a certain  number) 
is less important than the quality of 
teaching.

There is more ready acceptance of the 
finding that incentive systems can im-
prove the quality of teaching and that the 
inputs of teacher guides, textbooks and 
time allocated to teaching are critical to 
learning; and that new technologies can 
help with teacher development. A new 
area of interest is the interaction of civil 

society and parents with central planners in national 
policy development. Drawing the three themes of the 
conference together, Mr. Verspoor noted that research 
findings on the positive impact of ECD on school learn-
ing were robust and that literate parents actively support 
the schooling of their children. 

Where head teachers are 
instructional leaders and 
transformational leaders, rather 
than mere administrators, 
there is effective change in 
schools. These outcomes 
depend on well designed head 
teacher selection procedures, 
training for head teachers and 
support.
Adriaan Verspoor, ADEA Ad Hoc 
Working Group on Quality
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Bilingual Education, Active 
Pedagogies and Pertinent Curricula: 
Factors of Effective Learning

• Multilingualism is the norm in Africa in terms of 
language use

• Languages familiar to the children should be used 
as the medium of instruction in schools throughout 
the primary cycle

Hon. Ndjoze-Ojo summarized the results of studies 
on the language of instruction in African schools. The 
studies support the three elements in the title of her 
presentation – bilingualism, pedagogy, and curricula 
– as the framework for strengthening the role of the 
mother tongue in education. She also summarized the 
results of discussions at a conference last year among 
60 experts and educators from 20 African countries. 
This group concluded that to introduce bilingual and 
multilingual education, countries need to prepare poli-
cies and learning environments that support mother-
tongue learning in schools. Since education’s main tool 
is language and because self-respect is reflected in one’s 
use of the mother tongue, respect for and maintenance 
of learners’ mother tongue in schools is important for 
cultural development. Therefore, models that include 
mother-tongue instruction throughout primary school 
are preferable to early exit models. Hon Ndjoze-Ojo 
recommended that unfamiliar languages of instruction 
should be replaced by languages familiar to the learn-
ers, that pedagogies should move from being passive to 
active, that instruction should change from teacher-cen-

tered to student-centered approaches, and that school 
processes should be more interactive.

DISCUSSION
Mr. Samuel Ngoua Ngou, of Education International, 
Africa Region, the international association of teachers’ 
unions, asked if the characteristics of effective schools 
in Africa are or should be the same as in other parts of 
the world. He posited that Africans should take charge 
of their own vision of what constitutes effective educa-
tion and that these concepts needed to be clarified. Ms. 
Margaret Griffin from the International Confederation 
of School Principals appreciated the importance given 
to the role of school heads in the presentations and 
noted the need for developing criteria for the selection of 
school heads. She noted that research had also reported 
on parents’ demand for their children to learn interna-
tional languages in schools. Mr. Moussa Ndao of the 
National Bureau of the Case des Tout-Petits in Senegal 
identified three paradigms of a good teacher, one based 
on teacher behavior, one based on student results, and 
one based on the atmosphere created in the classroom, 
but noted that the first paradigm has not shown much 
correlation with learning outcomes. He urged everyone 
to pay attention to the expectations and demand of par-
ents and communities, as well as student needs, when 
defining the characteristics of a good teacher. Finally, 
Hon. Galema Guilavogui, Minister of Pre-University and 
Civic Education from Guinea, reiterated that in his coun-
try school heads are key to education effectiveness and 
that Guinea has been implementing bilingual policies 
and programs in their schools for some time. In pursu-
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ing school improvement and use of the mother tongue 
he encouraged donor agencies to show more flexibility 
in how they support these processes, and he asked his 
colleagues to fight a tendency towards Africans feeling 
that using their mother tongues is a sign of inferiority 
in the larger world.  



PlenAry sessIon 4. fAcIng the chAllenge of defInIng ecd Models thAt cAn Be scAled uP
��

Chair:
Ann-Thérèse Ndong-Jatta, Director, Division of Basic 
Education, UNESCO

Panelists:
Agnes Aidoo, UNICEF Consultant, and former UNICEF 
Representative; Alain Mingat, IREDU, Dijon and World 
Bank

Promoting a Supportive Policy 
Environment for ECD in Africa

• The gap between ECD policy and implementation 
must be bridged in Africa

• The holistic approach to ECD should be reflected in 
coordinated, multisectoral programs for the young 
child 

Ms. Aidoo pointed out that the key commitments to 
protecting and nurturing young children which guide 
national governments are enshrined in the Convention 
on the Rights of the Child (CRC) adopted by all African 
governments, the African Charter on the Rights and 
Welfare of the Child (ACRWC), the Convention on 
the Elimination of All Forms Discrimination Against 
Women (CEDAW), the World Declaration on Education 
For All, the Millennium Development Goals, declara-

tions of the New Partnership for African Development, 
and in national constitutions and poverty reduction 
strategies. Together they form a conducive global and 
regional policy environment for focusing attention on 
the young child. Six countries in Africa have completed 
specific ECD policies and eight more 
are in the process of completing 
them. Ms. Aidoo stated that countries 
with ‘existing robust social policies, 
well defined children’s policies’ and 
coordinated sectoral policies and 
strategies may not require a specific 
ECD policy.

Significant progress has been made by some countries in 
sectors affecting the well-being of young children, nutri-
tion, water and sanitation, care, stimulation, learning, 
social protection, family and community empowerment, 
and progress in national and regional institution-build-
ing for the protection and well-being of young children. 
Two countries are now offering free birth registration. 
However, nine of the 14 countries where child mortality 
has increased are in Africa; and the number of malnour-
ished children has grown. She concluded that neonatal, 
under-fives and maternal mortality rates remain unac-
ceptably high on the continent. Seventeen percent of 
children die before the age of five. High demographic 
growth rates in Africa have a disproportionately nega-

pLenary sessIon �. faCIng the ChaLLenge of defInIng  
eCd ModeLs that Can be sCaLed up

Most children in sub-
Saharan Africa have a 
difficult start in life… 
despite significant 
efforts to ensure 
children’s rights.
Agnes Aidoo, UNICEF 
Consultant
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tive impact on the youngest of the population, in the 
sense of the urgent need for social services to keep pace 
with growing demand. She attributed the difficulties 
in fulfilling child rights to survival and development 
in Africa to poverty, external debt, inadequate policy 
support and services, HIV/AIDS, conflict and, in some 
cases, to harmful cultural practices.

The HIV/AIDS pandemic undercuts family life and also 
impacts disproportionately on young children, produc-
ing a high rate of orphans, and a growing number of 
maternal orphans which signifies a new and particular 
danger for the survival of the young child. More than 
95% of young children in Africa do not have access to 
care facilities, early stimulation programs or non-fee pay-
ing preschools. Even children under the age of eight are 
subjected to some of the worst forms of child labor and 
child trafficking in several countries of the region. 

In terms of policy development, five of the eight MDGs 
address issues affecting the health, nutrition, education 
and well-being of young children. However, policy 
frameworks such as PRSPs, Sector-wide approach pro-
grams (SWAp) and NEPAD documents have little or 
no focus on the young child and they are too sector-
oriented, which is inimical to the development of the 
integrated programs needed to promote the overall 
well-being of the child. The first generation of PRSPs 
omitted focus on the child of 0-3 years, lacked a life 
cycle approach (taking into account the child from 0-8 
years) and yet the PRSPs ‘have become the substitute 
national development plans for many countries’. The 
presenter stated that from the perspective of ECD, ‘the 
PRSPs generally have no child focus, analysis of child 

poverty and deprivation, or attention to families. Early 
childhood care and education are generally missing’. 
Ms. Aidoo went on to note that, with the exception of 
girls’ education, a gender focus was absent from the 
PRSPs, even as regards women’s role in agriculture. 

Economists and the World Bank have recently started 
to pay attention to the consequences of neglecting the 
development of the young child. Ms. Aidoo challenged 
governments to demonstrate the will to develop national 
ECD policies and programs, for research institutions 
to further our understanding of young children’s 
needs and sound community based ECD programs, 
for governments and partners to build and strengthen 
technical capacity for ECD policy and implementation, 
in order to encourage partnership, cross-sectoral link-
ages, and for investment in ECD. 

Expanding and Improving ECD 
Services in Sub-Saharan Africa

• A strategy which is not financially sustainable is 
no strategy – and a plan which remains without 
financial backing is no strategy.

• EFA goals clearly state the priority ECD group: 
vulnerable and disadvantaged children 

Mr. Mingat also took note of the MDG and EFA aims to 
target the most needy young children unreached so far, 
particularly rural children, and also noted clear com-
mon goals between MDGs and PRSPs addressing water, 
health, nutrition and the education of children. There is 
a wide range of coverage and quality in the provision in 
ECD services Sub-Saharan Africa. Currently Ghana has 
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an ECD GER of 45%, the Gambia has 18% and Burkina 
Faso 1%. Mr. Mingat stressed the demonstrable correla-
tion between GNP per capita income, school survival 
and promotion rates, and ECD coverage; and between 
ECD coverage and nutrition status, morality rates and 
gender in education indicators by country. Given the 
low development of ECD services in the 
region, estimated at 9.9% overall in 2002, 
and the lack of significant improvement over 
the last decade, there is a need to produce 
a new, effective ECD strategy. It should ad-
dress the totality of young children’s needs 
through an integrated, multisectoral strategy and target 
an increasing proportion of children. The two age bands 
need appropriate outreach mechanisms, reaching the 
0-3 year olds through support to the family, and the 4-5 
years old children through the services of a structure 
outside the family. While programs for infants need to 
focus on health and growth, those designed for children 
of four to five years must incorporate socialization and 
cognitive stimulus.

The relatively high cost of formal pre-primary educa-
tion is not cost-efficient since it increases the chances 
of primary survival by a low margin – 1.2 years – but 
costs on average 40% more. Mr. Mingat concluded that 
the current formal pre-primary model is therefore not 
suited to the African context and called for a search for 
affordable, appropriate, cost-efficient models. He joined 
Ms. Aidoo in advocating for developing community-
based ECD services, some of which have been shown 
to generate similar benefits for children at much lower 
public cost, at an affordable 6-8% of per capita GDP 
versus an unaffordable 17% for formal preschool; and 

they have the particular advantage of functioning well 
in rural areas. 

Services to be delivered through the family and those 
requiring the attendance of children in some common 
locality or area need to be differentiated, yet combined 

into a viable total package. There is a second 
distinction to be made, between services tar-
geting the whole community but which have 
a particular relevance for the survival and 
growth of the young child, namely the provi-
sion of clean water, sanitation, food security, 

improved agriculture etc., and those which specifically 
target the young child, among them maternal and child 
health care. An ECD strategy has to ensure that the 
former are in place through coordinating and monitor-
ing existing social service mechanisms. The latter will 
require specific financing and programming.

Three tasks are pertinent to the design and delivery of 
a new ECD strategy:

• identifying the institutional structures for attaining 
MDGs and EFA goals relevant to the young child; 

• analyzing the cost of the program, listing the hu-
man and financial resources needed; and 

• drawing up a financing plan.

A new ECD strategy must take cognizance of the financ-
ing options available:

• program coverage is determined by the availability 
of sustainable funding; 

• trade-offs need then to be made between quantity 
and quality on the one hand and between specific 

A strategy which is 
not financed is not a 
strategy 
A.Mingat IREDU, Dijon 
and World Bank
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service features on the other; priorities need to be 
clear; and 

• selectivity or target group identification is an es-
sential component of a program sequenced over 
several decades; selection criteria therefore need 
to be identified together with phase targets.

It can be argued that, given the overall systemic benefits 
of ECD in terms of increased school performance, the 
benefits of ECD to primary schooling far outweigh the 
costs. However, research is still needed to identify the 
specific model of pre-primary education which is most 
efficient in terms of educational type, to add to the 
information now available on cost (the present study), 
financing (Nzomo, below) and ownership/ manage-
ment (Ngaruiya, below). 

Mr. Mingat proposed that one way of responding to 
the affirmative tone of EFA goals is to offer supplemen-
tary services to the most disadvantaged children (for 
example, special nutrition packages), or free or highly 
subsidized services. While it was proposed that approxi-
mately 5% of the education sector budget could in many 
countries be set aside for ECD – possibly managed by 
another line ministry, such as social services, or health 
– the totality of the ECD budget including sectoral 
contributions from health, education, social services, 
etc., would be manageable at a level of, for example, 
0.1% of GNP by 2015. He stressed several times that 
selectivity would impose hard choices from the start but 
that if the goal of reaching the most vulnerable children 
first was kept in mind, it would serve the program well 
over the necessarily long period it would take to finally 

reach universal coverage, well beyond the year 2015. The 
important factor would be to start immediately.

DISCUSSION
Hon. Joseph Danquah Adu, Deputy Minister of Women 
and Children’s Affairs, Ghana, explained that ECD had 
been strategically placed under his Ministry rather than 
under the Ministry of Education in order to achieve a 
cross-sectoral and integrated approach to ECD pro-
gramming. It makes no sense to talk about preschool if 
there is no water in the village, no nutrition program or 
health services, and he stressed the importance of birth 
registration. There is no country that has achieved any 
sustainable development without investing in its chil-
dren, who are the roots of the tree of development.

Mr. Peter Hesse, Director of the German foundation 
Solidarity in Partnership for One World in Diversity, 
spoke of the foundation’s work 
in Haiti and affirmed the critical 
role of ‘starting early’ and invest-
ing in education for the young 
child. Hon. Constance Simelane, 
Minister of Education, Swaziland, 
requested more information from 
Ms. Aidoo on zero grade models 
and on models of community-based early childhood 
education, particularly for children in child-headed 
households. A UNESCO delegate from Latin America 
noted that UNESCO had information on diverse formal 
and non-formal ECD models in Latin America, which 
could be disseminated more widely. He reiterated the 
need for providing differentiated program support for 
the 0-3 and 4-5 year-old children; and for emphasizing 

ECD providers need 
to involve fathers 
more in ECD and 
parenting programs.
A. Aidoo, UNICEF 
Consultant
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the different training programs for ECD teachers and 
primary teachers. In his view, ECD should be part of 
compulsory basic education.

Hon. Batilda Burian, Deputy Minister of Community 
Development, Children and Gender, Tanzania, said 
that her Ministry was mandated to coordinate programs 
targeting the young child, including ECD. Tanzania 
has translated the MDGs into a National Strategy for 
Growth and Poverty Reduction, known as the Mkukuta 
policy. However, she noted that the concept of free and 
compulsory early childhood education had not yet 
been incorporated into the second goal of the MDGs, 
that while immunization services were free in Tanzania, 
preschool education was fee-paying, and that the school 
feeding program did not extend to preschools. She felt 
that linking adult education programs to ECD would be 
an important strategy for the future, to encourage illiter-
ate mothers to put their children into ECD programs.

Mr. Calixte Kayisire, an inspector of schools in Rwanda, 
requested clarification from Mr. Mingat on his state-
ment: ‘a strategy without costing is not a strategy’. He 
felt that many ultimately successful projects start from 
humble beginnings and only gradually achieve their 
final goal, a house for example, or a national educa-
tion program, which might not be fully financed from 
the start. 

Ms. Françoise Caillods, the Deputy Director of IIEP, 
asked Mr. Mingat if the studies he presented had looked 
at the child’s socioeconomic status, that is, if the extra 
two years that ECD-leavers gained in primary school 
education held true for low-income children as well 
as higher-income children. She also requested infor-

mation on the characteristics of what so-called ‘good’ 
community schools.

Mr. Steven Obeegadoo, the former Chair of the Bureau 
and of the Caucus of Ministers of ADEA, felt that ECD 
had grown into a powerful concept as the building block 
of education. Mauritius had two programs to share 
with colleagues. First, the Bridging the Gap program 
which made the transition from preschool to primary 
easier, in which teachers from primary schools and pre-
schools are brought together to share information, thus 
minimizing the psychological shock of entry to primary 
school. In a second new and experimental program, the 
environment of the primary school is tailored to suit 
the needs of the young child, with growing support 
from the parents.

In response to the floor, Ms. Aidoo said that while 
families provide the health and nutrition inputs for the 
0-3 year-old children, they need support and mentoring 
to ensure that good practices are being maintained in 
the home. ECD programs often communicate to moth-
ers only but this needs to be changed: fathers should 
be more involved. Providers should draw fathers into 
ECD parenting programs. With regard to community 
support, Ms. Aidoo referred not only to financial inputs 
but to the many other contributions that communities 
can make, for instance in providing child-friendly spaces 
or facilities for ECD programs. Churches have been 
particularly active in this. Turning to policy frameworks, 
she said that governments could be overwhelmed by 
the plethora of international frameworks and declara-
tions such as SWAps, PRSPs and MDGs, and that it 
was important for each government to draw up its 
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own national ECD plan, which could then incorporate 
international inputs. Another lesson learned was the 
need for intersectoral coordination on ECD to include 

multiple partners, despite the 
entrenched sectoral approach 
of governments. Finally, the 
provision of ECD support is the 
obligation not only of parents 
and communities, but also of 
governments.

Mr. Mingat emphasized that it would serve no purpose 
to declare ECD compulsory and free without a financing 
plan. He recommended setting affordable and achiev-
able targets for ECD, followed by concerted action to 
reach those realistic goals. Planning would envisage 
phases of development, as the Inspector had suggested, 
and would detail phased financing guided by initial 
financial costing and planning to determine and source 
the required funding at each stage. He confirmed that 
the poor and disadvantaged ECD attenders did indeed 
remain in primary school on average two years longer 
than non-ECD attenders. As regards good practice in 
community based ECD programs, he noted some es-
sential inputs: initial capacity-building for community 
founders and managers; a program of activities or cur-
riculum to follow; close, regular professional support 
at a rate of about one coordinator per 30 community 
ECD managers/teachers; and a sound monitoring and 
evaluation component built into the program which 
would guide regular program revision. He highlighted 
the need for well planned and carefully implemented 
ECD programs. 

The Chair concluded the session by appealing to del-
egates to think ‘outside the box’, beyond the school-
based education systems inherited 
from colonial times and back to 
precolonial times when learn-
ing predated the introduction of 
schools. Learning in Africa was 
never dependent on schools in 
the past. She urged new think-
ing, and the freedom to design 
affordable and innovative ECD 
models which would constitute 
culturally appropriate and quality learning spaces for 
young children. She asked that decision-makers bestow 
on themselves the freedom and the courage to create 
viable early education models for Africa. 

The state has the 
obligation to ensure 
the rights of children 
to ECD.
Agnes Aidoo, UNICEF 
Consultant

An ECD program 
can be phased and 
financing can also 
be phased. But it 
has to be costed 
and planned at 
the start if it is 
to constitute a 
strategy
A. Mingat, IREDU, 
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The in-depth sessions provided both presentations 
and round table discussions; and were, in each case, 
followed by open discussion from the floor. In some 
sessions a film was shown to highlight a specific experi-
ence on the ground.

Chair:
Hon. Naledi Pandor, Minister of Education, South 
Africa

Panelists:
Tonic Maruatona, University of Botswana; Hon. Amadou 
Diemdioda Dicko, Minister of Education, Burkina Faso; 
Timothy Ireland, Director of Adult and Youth Education, 
Ministry of Education, Brazil.

Visions, Policies and Strategies for 
Increasing Literacy in Africa

• Literacy goals and programs should be clearly ar-
ticulated in national development and education 
plans: this is the first step in increasing literacy

• The second step is to mobilize funding

International, regional and SSA national statements 
on visions for the future were compared with current 
policies, plans and implemented programs on literacy. 
The main concern of Tonic Maruatona was that visions 

are not always translated into policies, plans and pro-
grams. Definitions of literacy were reviewed, mainly the 
functional or conventional approach associated with the 
notion of human capital (Kenya in the 1990s and most 
African countries), and the transformational approach, 
which aims to empower individuals and communities 
(Freirean and REFLECT approaches in several coun-
tries). Different concepts of literacy give rise to varying 
literacy program models, even within the same state, 
despite the official policy (if such a policy exists). 

The speaker exposed a tension between the generally 
shared position which views literacy 
as a worthwhile investment and a sec-
ond view – promoted primarily by the 
World Bank – which states that due to 
low returns on investment in literacy 
(claims as yet unproven, according to 
the Global Monitoring Report 2006) 
primary education should be privileged. 
The African Union and NEPAD declare 
that a dynamic approach to human devel-
opment is needed and articulate a broad 
vision for eradicating illiteracy. However, 
NEPAD plans lack an explicit statement on the targets 
to be attained as regards education and literacy, and 
lack gender-sensitivity.

sessIon a �. VIsIon, poLICy and strategy: anaLysIs and 
prospeCts for future deVeLopMent

A decentralized 
approach to adult 
literacy strengthens local 
literacy providers, as 
exemplified by the South 
African of Adult Basic 
Education and Training 
program. Centralized 
curriculum does not 
serve the interests of 
African learners.
Tonic Maruatona, University 
of Botswana
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At the national level, the presenter argued that social 

equity and the attainment of literacy should feature ex-

plicitly in documents stating the national vision. Wide 

national consultation to develop a national policy on 

literacy is likely to lead to a successful program, as in 

the case of Botswana. Some countries have a separate 

and discernible literacy policy in their national devel-

opment plans, some subsume it under basic education 

(Botswana), others place it as a component of an adult 

education policy (South Africa) and others have no 

identifiable literacy policy yet they carry out literacy 

programs. Countries which have reached the stage of 

successful national program implementation, such as 

Rwanda, have established literacy support systems. In 

general, however, there is a wide gap between focus on 

schooling and focus on literacy, pointing to the urgency 

of placing literacy programs on an equal footing with 

formal education. It is recommended that literacy pro-

grams be incorporated into a conceptual framework of 

lifelong learning in education sector plans, but clearly 

identifiable, so as to attract more attention and targeted 

funding (Rwanda); they should be decentralized to 

respond better to local demand (South Africa) and dis-

pel blockages caused by overcentralized programs; use 

mother tongue (Mali); consult widely when developing 

national policies and programs (Botswana); incorporate 

gender-sensitive approaches (Namibia); and develop 

sustained partnerships with non-governmental orga-

nization (NGO) providers (Senegal, Zambia) and the 

private sector (South Africa).

Integrating Literacy and Non-formal 
Education into Burkina Faso’s 
Education Policy

• Linkages between formal and non-formal systems 
are vital to the success of both

Hon. Amadou Diemdioda Dicko recalled the literacy 
campaigns ‘Alpha-Comando’ and ‘Bantaarè’ in 1986 
and 1991, and noted the creation of the Ministry of 
Education and Literacy in 1988. The establishment 
of permanent literacy centers in 1991 had marked 
the beginning of an accelerated literacy program. He 
explained that the government had taken on the chal-
lenge of fighting high adult illiteracy rates of 70% and 
increasing schooling for children, and a GER of 57% at 
primary level. A major goal is the integration of formal 
and non formal systems of education. Indeed, the non-
formal sector is perceived to be able to fill the gaps that 
the formal system is unable to address. 

However, he listed a number of serious problems be-
deviling an otherwise successful program, including 
inadequate financing for literacy programs. French, the 
official language, is used in formal schools and official 
transactions in the country continue to be carried out in 
French. This creates a hostile environment for the newly 
literate who have followed mother tongue courses, a 
program option based on sound pedagogical advice. 
The solution, as enunciated in 2000, was a bilingual 
education., Thinking in languages other than one’s 
own is a voiding of one’s culture, and also impedes 
creativity. The Minister believes that literacy has the 
added benefit of anchoring and preserving indigenous 
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culture and knowledge. Noting that languages cross 
borders, he suggested that Burkina Faso village literacy 
centers could serve neighboring countries. The Deputy 
Minister also emphasized the immediate needs of the 
increasingly youthful population for learning a viable 
skill or trade and considered that literacy and technical/
vocational education should be integrated. He described 
the current formal and non-formal education systems 
as integrated and interactive in Burkina Faso. 

National Policy for Youth and Adult 
Education in Brazil

• Since 2003, radical transformation of policy and 
practice has been achieved in Brazil, prioritizing 
literacy programs for youth and adults within a 
new lifelong learning framework

• Literacy agendas are seen as the foundation of 
social inclusion

On behalf of the Vice Minister of Education of Brazil, 
Timothy Ireland stated that the Ministry was honoured 
to share their experience of re-invigorating their literacy 
program as an integral component of the national de-
velopment policy. He presented the National Policy for 
Youth and Adult Education. Giving some background, 
he said that of the 35 million illiterate people in Latin 
America, 40% are Brazilian. In the past, Brazil had un-
dertaken several literacy campaigns, but to little avail. 
The census in 2000 reported that 16.2 million of the 
nearly 120 million Brazilians were illiterate and more 
than half the population over 15 years old had not 
completed primary schooling. Furthermore, reading 
skills tested in primary and secondary school presented 

evidence on the low educational performance or educa-
tional exclusion of a high proportion of children: almost 
60% of fourth graders were not fluent readers, while 
42% of junior secondary completers had reading diffi-
culties. Analysis indicated that exclusion from education 
was correlated with other forms of social, economic and 
cultural exclusion in the society. 

In 2003 the Lula Government drew up a new policy 
of educational inclusion to provide lifelong access to 
education for all Brazilians. The policy on adult and 
youth education (AYE) seeks to establish an indepen-
dent identity for AYE responding to the diverse learning 
needs of adult and young working people, to the nu-
ances of Brazilian ethnic, racial, gender, social, environ-
mental and regional diversities, within the perspective 
of lifelong education for all. 
The policy of ‘responsible 
decentralization’ promotes 
the principle of joint social 
responsibility for educa-
tion, involving dialogue with 
civil society organizations, 
universities and with com-
munities, to establish priorities and strategies for 
non-formal education. The pro-poor component in the 
national education policy is premised on the fact that 
the poorest half of the population possesses 10% of 
the national income. To this end, the government has 
facilitated a dialogue between education programs and 
social inclusion programs, centered on the national 
Income Transfer Program (Bolsa Família) and which 
focuses on the poorest of the poor. 

Until 2003 the call 
for EFA had been 
interpreted as primary 
education for school 
age children.
Timothy Ireland, Ministry of 
Education, Brazil
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Based on data collected between 2003 and 2005 and an 
analysis of the evolving policy, the speaker enumerated 
factors which had contributed to the success of recent 
literacy initiatives in Brazil and pointed out areas which 
require further attention. A Secretariat of Continuing 
Education, Literacy and Diversity (SECAD) was estab-
lished and, within in it, a Department of Adult and Youth 
Education, to coordinate the different aspects of youth 
and adult education within the Ministry 
of Education. Literacy programs were de-
signed for the long term, linking different 
program components, including training in 
the workplace. An investment of USD 570 
million was made in literacy programs over 
three years and a sustainable fund has been 
created to finance AYE for the first time in 
Brazilian history.

It is now felt that an interministerial body is 
needed to assist in formulating government 
policy on AYE, to coordinate the wide range of govern-
mental and nongovernmental actors, and to mobilize 
funds. One lesson learned is that effective, democratic 
literacy programs cannot be achieved by cheap ad hoc 
measures. The government should therefore identify 
additional sources of funding; and further invest in 
the training of teachers and reading materials. Finally, 
a national evaluation plan must be drawn up to evalu-
ate the quality of the program, the coverage, the level 
of equity achieved, the range of diversity, and program 
sustainability.

DISCUSSION
After much discussion on the definitions of literacy and 
of non-formal education, and operational examples of 
both, participants concluded that although there was 
no consensus, diversity should be respected. Regarding 
the development of a vision for literacy and non-formal 
education in Africa, it is time for Africa to articulate its 

social vision that incorporates literacy. This 
would result in a shift from the current 
paradigm of developing literacy programs 
at central level to designing programs 
based on the knowledge, needs and skills 
specific to learner communities.

Some participants noted the difficulty in 
determining points of entry to both for-
mal and non-formal education systems, 
feeling that these systems served different 
purposes and should remain separate. The 

majority view, however, was that articulation between 
formal and non-formal programs was essential and was 
demonstrably feasible, as in the case of Burkina Faso. 
The question of the effective-
ness of literacy campaigns was 
also debated, triggered by the 
negative experience of Brazil. 
There were strong views on 
either side and the issue was 
not resolved.

The principle of 
methodological plurality 
is understood as a 
means of guaranteeing 
respect for the diversity 
of learning needs… 
in addition to cultural, 
territorial, racial-ethnic 
and other specificities.
Timothy Ireland, Ministry of 
Education, Brazil

The Burkina Faso case 
demonstrated effective 
linkages between 
formal and nonformal 
systems of education, 
to the benefit of both.
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It was agreed that the state should play a strong role 
in the formulation of an innovative vision for literacy 
and in the mobilization of partners and funds. Further, 
participants emphasized the need for training literacy 
teachers and noted the contractual arrangements for 
employing the teachers in Brazil.
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ROUND TABLE
Chair:
Vincent Snijders, First Secretary (Education), 
Netherlands Embassy, Lusaka

Panelists:
Kassa Diagne, Project Director, PAPA II (Senegal); and 
Papa Madéfall Gueye, Deputy Director, EENAS-SA 
(Senegal); Sonja Fagerberg-Diallo, Director, Associates 
in Research in Education for Development (ARED) 
(Senegal); Anne Rhuweza Katahoire, University of 
Makarere (Uganda).

Refocusing Education Provision: 
Towards Demand in Senegal

• Non-formal literacy programs continue to suffer 
from lack of recognition in Senegal

• Outsourcing has improved on multiple aspects, in 
particular in diversifying literacy programs

An overview of diversification in the provision of non-
formal education provision was carried out in Senegal. 
Kassa Diagne and Papa Madéfall Gueye explained 
that the outsourcing approach used in Senegal works 
through partnerships and is characterized by a consul-
tative approach and the sharing of roles and respon-

sibilities between the state, civil society and actors in 
non-formal education. Outsourcing has managed to: 

• increase the diversity of programs offered in 
Senegal; 

• augment adult education funding; 
• improve on national capacity for offering adult edu-

cation programs and on skills, including teaching 
skills, at all levels of the programs; and 

• successfully mobilize actors both internal and 
external to support literacy programs. 

The state funds and guides the process. The basic prin-
ciples of the system include participation, partnership, 
contract employment, coordination, transparency and 
decentralization/devolution. This has enabled civil 
society organizations and other players such as crafts-
men, Koranic schools, and others, in partnership with 
communities, to be engaged as non-formal education 
providers, for the purpose of promoting diversified 
education for target populations. Courses are based on 
learner/client needs and on a thorough analysis of target 
communities. The courses are generally innovative and 
of a higher quality than previous non-formal education 
programs. This has led to greater articulation between 
formal and non-formal education programs. 

sessIon a �.  
effeCtIVe and proMIsIng prograMs 
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Three programs were examined in detail: the Integrated 
Adult Education Program (PIEA); the Vocational Project 
for Neoliterates (PAFNA) – an experimental vocational 
skills training program for neoliterate youth, which 
includes business management skills; and the new 
Qur’anic Schools Program. PAFNA functions through 
a contract drawn up between the artisan and the pro-
gram, which lists a set of competencies to be acquired 
in 14 months. Mother tongue is used as the medium 
of instruction, so that learners fully understand the 
program they are embarked on and can evaluate their 
own progress, with the help of a supervisor. Using the 
‘faire-faire’, outsourcing or getting-it-done approach, 
the project is run under the Integrated Adult Education 
Program which seeks to eradicate illiteracy and contrib-
ute to meeting EFA goals.

Challenges remain, however. First, the importance of the 
role of non-formal education in development has not 
been fully recognized. Second, the project 
is heavily dependent on external resources 
with little progress in the mobilization of 
local resources. The trainers are under-
qualified and their knowledge of French 
is poor. Training should be available for 
vocational, non-formal educators. The study 
recommended that in order to sustain and 
improve on the successful aspects of the 
project, partnerships and decentralization 
must be intensified, strengthening the preparation 
phase between beneficiaries and communities. In short, 
programs require more diversification, and innovations 
should be sufficient to make the program a base for 
lifelong learning. 

Approaches and Processes Focused 
on Learners: The Link between Non-
formal Education and the Creation of 
a Literate Environment

• Literacy programs in Senegal benefit not only from 
the outsourcing, ‘faire-faire’ mechanism and the use 
of African languages, but from local adaptation of 
recent, empowering adult education approaches

• Non-formal education has its own unique and valu-
able contribution to make to the education sector 
and should be supported to continue evolving and 
innovating in its own inimitable way, within a ho-
listic, national system of education, complementing 
formal education

The target of eradicating literacy has been replaced 
with the more ambitious goals of creating a literate 

society based on the principle of lifelong 
education and the development of learn-
ing societies, and of linking the acquisition 
of literacy skills with personal and social 
transformation. Sonja Fagerberg-Diallo 
outlined work being done to develop non-
formal education in Senegal and through 
Associates in Research in Education for 
Development (ARED) programs, whose 
areas of operation include teacher train-
ing and publishing, to upgrade the skills 

of underqualified teachers and to provide reading 
materials which are in acutely short supply. This is 
particularly true of those which are culturally attractive 
to readers. Programs have been designed to promote 
the use of indigenous languages as languages of in-

‘Neoliterates feel 
empowered and are 
glad at being able to 
manage daily challenges 
confidently in the 
community and in their 
personal lives.’ 
Reported in an ARED 
evaluation, Fagerberg-
Diallo, ARED (2006)
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struction and to validate local knowledge and culture. 
Her experience had mainly concerned programs for 
Fulfulde/Pulaar speakers in Senegal. Bilingual programs 
(indigenous language/ French) had also been success-
fully implemented. 

According to evaluations of these programs, the inter-
ventions have had positive effects in both anticipated 
and unanticipated areas such as the enhanced partici-
pation of new literates in community associations and 
social activism, and what the learners would call a posi-
tive impact on their lives in general. Due to the use of 
community participation methods such as REFLECT, 

while individuals deployed lit-
eracy for personal use, commu-
nities started to create a literate 
environment for their personal 
needs, and to carry out their 
daily tasks more efficiently. 
ARED has published and sold 
70,0000 indigenous language 

books over the last five years. This has responded to 
unanticipated demand and created new demand for 
materials in the mother tongue. 

The presenter concluded that the formal system exhib-
ited a number of inefficiencies in terms of coverage and 
low learning levels attained, which could be remedied 
by the non-formal system. The advantages of non-formal 
systems included flexible schedules to meet the needs of 
working adults, community management of programs, 
and the use of local languages. She therefore argued 
against the dominant discourse aiming to dovetail non-
formal education with formal education. She also made 

the point that the study of African languages and the 
promotion of literacy in local languages was a power-
ful means of promoting culture. Increased investment 
in non-formal education is recommended, given the 
value-added contributed to overall education systems; 
the further development of African languages for use 
in this sector; and the use of indigenous culture and 
knowledge in all educational endeavors.

Examples of Beneficial Formal/Non-
formal Connections in Africa 

• SSA benefits from increasing systemic, institutional 
and programmatic links between formal and non-
formal education systems

Anne Katahoire gave an overview of several promis-
ing interactions and bridging mechanisms between 
formal and nonformal education 
programs. Levels of illiteracy in 
Africa are high and will remain so 
despite the large variety of literacy 
programs in Africa, unless they 
become more efficient. Existing 
programs are characterized by 
inadequate language policies and 
lack of recognition of learners’ 
prior knowledge. On the positive 
side, there is considerable innovation in strategies 
linking formal and non-formal systems of education 
through some systemic but several institutional and 
programmatic mechanisms.

Increased financing 
is urgently needed 
for teacher training 
and for publishing in 
African languages
Sonja Fagerberg-Diallo, 
ARED, Senegal Evaluation indicates 

improved learning 
outcomes and more 
efficient institutional 
management and 
provision where 
formal/nonformal 
links have been 
established.
Anne Katahoire 
Makerere University, 
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First, structural linkages were identified where policy 
frameworks have been established to implement life-
long learning, encompassing formal and non-formal 
education, and the National Qualifications 
Framework and accreditation initiatives 
(South Africa and Namibia). Another case 
that transcends the dichotomy between for-
mal and non-formal education is community 
schooling, serving as an alternative system 
within formal education (Cape Verde). 
Second, institutional linkages spanned a 
variety of activities, such as open and distance learn-
ing for training teachers in both formal and non-for-
mal systems (Botswana and Sudan); and the flexible 
and culturally sensitive curriculum which is used in 
both formal and non-formal systems (Mali, Burkina 
Faso and Niger). In Uganda, Kenya, Mali, Sudan and 
Botswana, management, control, ownership, provision 
and financing of community schools and learning 
centers demonstrate effective collaboration between 
government, international NGOs and communities. 
Third, programmatic linkages connect literacy with 
productive and developmental activities: in Basic 
Education for Urban Poverty Areas (BEUPA) in Uganda; 
activities of the African Institute for Economic and Social 
Development (INADES) in several countries; ECD and 
adult education linkages (South Africa and Uganda); 
and the University Village Association Rural Literacy 
Program’s use of educational technologies in combina-
tion with face to face sessions (Nigeria).

In conclusion, the development of a more holistic 
concept of education is likely to improve the efficiency 
of educational delivery in sub-Saharan Africa, where 

the formal system functions alongside other systems. 
It will also enhance the probability of achieving EFA 
goals. Anne Katahoire advocated for more attention to 

non-formal education; the establishment of 
a supportive structure offering administra-
tive and professional services to the entire 
sector; a funding framework that ensures 
equity in the distribution of state resources 
across the sector; and a quality assurance 
system capable of enforcing rigor in the sys-
tem. While the presenter called at times for 

the ‘integration’ of formal and non-formal education 
systems, it was an appeal for encompassing them and 
other forms of education within one holistic concept of 
education and within one funded and managed system 
of diversified education, rather than a call for integration 
in the sense of merging the two or of obliterating their 
distinctive and positive features.

DISCUSSION
Koumba Boly Barry from the Swiss Agency for 
Cooperation and Development called for the recogni-
tion of diversity as the hallmark of a truly responsive 
and effective literacy program in Africa. She noted the 
many innovative policies and interventions that had 
been presented. In her opinion, Africa has taken off on 
literacy programs, and in the right direction, but these 
innovations require support. 

Participants called for proof of the effectiveness of the 
success stories presented. Susan Opper of the World 
Bank asked if specific programs had been evaluated and 
if any tracer studies had been conducted; and Soumaila 

Educational systems 
cannot fulfil their 
aims if focus is 
given only to formal 
education.
Anne Katahoire, 
Makerere University, 
Uganda
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Diakite of the Canadian Embassy in Mali and Pierre 
Balima of the Ministry of Education of Burkina Faso 
likewise called for tracer studies on the first graduates 
of the Senegalese programs. Panelists replied that the 
graduates were being monitored and that many of them 
had found employment. In response to doubts raised on 
the certification of nonformal courses, it was reported 
that the relevant Minister was currently signing cer-
tificates and that the system of certification was under 
review. Second, another major concern was scaling up. 
A Minister for Technical Education and Professional 
Training was pessimistic about current approaches 
and cited the Japanese experience where citizens either 
volunteered to participate in campaigns or had to forego 
part of their salary. He called for strategies to assist in 
mobilizing the citizens of Africa.

Third, several participants addressed the perceived 
tension between creating a supportive literate environ-
ment and the use of indigenous versus official European 
languages, noting that national business was still being 
carried out exclusively in official languages, and that 
only persons literate in those languages were appointed 
to senior positions, including political posts. This cre-
ated a cleavage between the two worlds of literates. By 
way of a solution, it was suggested that the multicul-
turalism in Africa should be seen as a resource rather 
than an obstacle to development. Bilingual education 
was recommended. Nevertheless, it was felt that a 
complete revision of reading material available was 
essential for the creation of a literate environment, in 
order to support indigenous cultures and languages. 
The fact that new literates in Senegal were buying out 

the 1,500 novels a year under the ARED program was 
cited as an example. 

The Hon. Becky Ndjoze-Ojo of Namibia said that policy 
makers had little access to the type of discourse on 
literacy facilitated by the Biennale. She felt that there 
was little understanding on issues such as the defini-
tion of literacy, the value of using mother tongue in 
education generally and the synergies between formal 
and nonformal education. She appealed to ADEA to put 
this information together to support ADEA members in 
policy making and strategy formulation.
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Chair:
Professor Michael Omolewa, Nigerian Permanent 
Delegation to UNESCO

Panelists:
Peter Easton, Associate Professor, University of Florida 
(USA); John Aitchison, Head of the School of Adult 
and Continuing Education, University of Kwazulu 
Natal (South Africa); Amadou Wade Diagne, Director, 
Education and Training Support Bureau (CAPEF) 
(Senegal); Hassana Alidou, Associate Professor, Alliant 
International University, ISA (USA).

General Introduction on Creating 
a Literate Environment: Hidden 
Dimensions and Implications for 
Policy

• Development driving forces, particularly decentral-
ization, produce new demand and applications for 
literacy skills

• Literacy skills are most effectively acquired within 
income generating projects

The wider development literature indicates that an ap-
preciation of the actual and potential literate environ-

ment of the target learners and the institutional/organi-
zational demand for literacy skills should precede the 
planning of any specific literacy program. Conventional 
programs have often planned post-literacy reading ma-
terials and provided continuing education programs, 
but little attention has been given to supporting the 
integration of neoliterates into existing organizations 
and institutions where they would assume new func-
tions using new skills in literacy, or to linking them 
directly and immediately with business opportunities 
or microfinance which demand the use of literacy. Peter 
Easton noted that decentralization, local development 
and democratization have increased the demand for 
literacy since they require not only the capacity-build-
ing of local elites but also of a critical mass of local 
residents: of those who will lead, those who will replace 
the leaders in time, those who will monitor the current 
and future leaders, and implementers; and, ideally, the 
totality of the community. Literacy and numeracy skills 
are the foundation of the many evolving skills required 
for local development and for effective decentralization. 
First, new technical skills are learned, which often in-
clude an introduction to or the development of literacy 
skills. Second, broadening stakeholder control and 
organizational accountability becomes possible with 
the spread of literacy skills. Experience shows that the 

sessIon a �.  
stIMuLatIng enVIronMents for engagIng In LIteraCy
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most successful literacy programs manage to alternate 
business/technical skills learning, literacy and practice 
in both, as the most motivating and effective pattern. 
There has been more success in linking business learn-
ing/development to literacy programs than vice versa. 

The phenomenon of multiple capitalization 
takes place in a growing literate environment: 
physical capitalization of the improving en-
vironment (both natural and constructed); 
financial capitalization as community re-
sources grow; social and institutional capital-
ization across new networks and institutions 
created to support development; intellectual 
capitalization involving the accumulation 
of new knowledge and skills; and cultural 
capitalization, as new cultural meaning grows 
around new developmental activities. In conclusion, 
literacy skills are both a driving force for effective de-
centralization and are essential elements in the devel-
opment of a functional and accountable decentralized 
social system.

Decentralization, Diversity 
Management and Curricular 
Renewal: Literacy in Four Countries 
(South Africa, Botswana, Kenya and 
Uganda)

A study was carried out in two adjacent pairs of 
Anglophone countries in east and southern Africa, 

to determine whether decentralization was serving 
the purpose of achieving EFA goals and MDGs. John 
Aitchison listed some positive assumptions about 
decentralization processes and outcomes and noted 
that targeting EFA meant a boost for decentralization 
measures since EFA goals would not be met unless 

data sharing was implemented: effective 
decentralization requires transparent, ac-
cessible, understandable, client-orientated 
information. One of the major problems 
encountered in the region was a general 
lack of data and information. 

Literacy rates are static in Uganda, despite 
the most effective decentralization pro-
cess of the four countries, ongoing since 
1992. The number of illiterate people will 

increase by 2015, particularly in the post-conflict areas 
of the north. Literacy rates in Kenya are growing, but so 
are the absolute numbers of illiterate people, described 
as ‘escalating’, while decentralization processes exhibit 
a number of weaknesses, in the hands of uncoordinated 
NGOs and private organizations. Most policy docu-
ments note the importance of adult education, with the 
exception of the PRSP for 2001-3. Botswana rates are 
also static but with a risk of increasing male illiteracy. 
The system suffers from lack of effective decentralization 
and only the NGO sector addresses demand and cur-
riculum development in minority languages. Of particu-
lar interest is the degree of decentralization appropriate 
for a nation with a small population, and the manner 
in which this would relate to literacy programs. South 

Decentralisation 
of adult education 
was planned, but 
‘thwarted by [among 
other factors] weak, 
inefficient and under-
 resourced bureaucrats 
in the provinces’.
John  Aitchison, University 
of Kwazulu Natal
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Africa has drawn up a sound legal framework and policy 
guidelines for literacy programs and has established an 
impressive but relatively centralized system. However, 
due to problems inherent in the implementation of 
literacy programs, and decentralization in general, lit-
eracy rates are slow to rise and there is a risk of failing 
to reach EFA literacy goals by 2015. A review meeting 
in 2005 recognized that neither South Africa’s formal 
ABET (Adult Basic Education and Training) system nor 
the more nonformal SANLI (South African National 
Literacy Initiative) had delivered in terms of results. 
The Minister of Education criticized the design and 
orientation of adult education as ‘utilitarian and nar-
row’, treating adult learners as if they were children: ‘We 
are doing schooling!’ It was reported that by 2006 the 
reconceptualization exercise instigated by the Minister 
would be underway.

In most countries, despite supportive constitutional 
statements on the right to literacy and basic education, 
literacy policies, plans and processes are marginal to 
mainstream educational development and often not 
adequately implemented, despite existing decentraliza-
tion policies aimed in theory at the diversification of 
education provision. The study concluded that there 
is insufficient documentation on good practices in lit-
eracy programs with the exception of rare, small-scale 
examples in Uganda and Kenya; limited evidence of 
curriculum renovation; and little, ineffective or only 
very small-scale examples of linkages between literacy 
and livelihoods. In East Africa, the positioning of adult 
education and non-formal education in two separate 

ministries leads to problems. There was little likelihood 
of EFA targets being met in any of the four countries.

Evaluating the ‘Faire-faire’ Strategy 
in Literacy and Non-formal Education 
Programs

• The faire-faire strategy clarifies state and civil 
society obligations, roles, and tasks, emphasizes 
learner and local management, and accountability 
of programs, and has given new impetus and vis-
ibility to adult literacy

• Faire-faire is proving to be a sound model of decen-
tralization within the education sector

Amadou Wade Diagne described the ‘faire-faire’ or 
outsourcing strategy which was developed in Senegal in 
1995 and in the Sahelian countries in recognition of the 
serious limitations of literacy and non-formal education 
programs up to the mid 1990s: persistent high levels of 
illiteracy and uneven growth, and uncoordinated, dis-
persed literacy programs, lack of regulatory frameworks. 
There were chronic and acute governmental resource 
constraints, and lack of monitoring and evaluation 
systems. Senegal and Burkina Faso were selected for 
the current study. 

The concept of ‘faire-faire’ as regards literacy and non-
formal education programs envisages decentralized 
programs managed by consensus. ‘Faire-faire’ does 
not call for the disengagement of the state but, on the 
contrary, seeks to attribute to the state the role it is most 
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effectively placed to play. The state is called upon to reor-
ganize the sector, to set up an enabling framework which 
encourages partners and learners to participate more 
effectively in the program, and to mobilize resources. It 
is a system that involves close collaboration with civil 
society, NGOs and other agencies, in order to promote 
coordination and capitalize on the synergies between 
financial and human resources, and the grassroots 
experience available to NGOs. The main principles on 
which the strategy is based are: harmonization of inter-
ventions, decentralization, partnerships, participation, 
transparency and equity. 

Assessing implementation, it was observed that ma-
chinery has been set up coordinating government and 
non-governmental networks, as well as consultative 
bodies. Shared non-formal education development 
planning systems have been established. This strategy 
has produced increased enrolments, of over one million 
learners in the countries under study. Demand-driven 
literacy programs have been devised in several countries 
taking account of the need for links between vocational 
education and literacy programs, flexible and seasonal 
schedules, and the right of learners to participate in 
program management and curriculum formulation. A 
National Fund for Literacy and Non-formal Programs 
(FONAENF) has been set up in Burkina Faso and has 
become a model of good practice for mobilizing for and 
distributing resources across the sector.

The study identified a number of weaknesses in the 
‘faire-faire’ strategy. Among these is the high turnover of 
top political personnel leading to possible inconsistency 
in political support. The principles of decentralization 

and participation have yet to sufficiently embrace the 
community and learners. This implies the persistence 
of a system directed and controlled by government 
and NGOs.

Using African Languages in Literacy 
Programs (Benin, Burkina Faso, 
Cameroon, Mali, Tanzania, Zambia)

• Rare instances of coordinating adult literacy and 
non-formal education for adolescents indicate 
promising directions

• A multicultural and multilingual approach to 
language in education was recommended

Hassana Alidou said that African countries had com-
mitted themselves to a number of protocols which 
clearly called for the promotion and use of African 
languages. The African Union and NEPAD underscore 
the importance of mass literacy for economic develop-
ment, peace and democracy. However, there was an 
enormous gap between declared language in education 
policy and educational practices across the continent. 
Only Tanzania had successfully implemented such 
policies, using an African language (Kiswahili) as the 
language of instruction for children’s and adults’ literacy 
programs: the country had achieved a 70% literacy rate. 
She also noted experiments in bilingual education in 
Mali, where each village is to have a primary school and 
a learning center, and efforts in the area of publication 
in indigenous languages in Burkina Faso.

In Africa, indigenous languages are generally used for 
literacy programs and official (European) languages for 
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formal school programs’ this explains low outcomes of 
formal education programs. Governments needed to 
recognize the importance of language and culture in 
the attainment of EFA goals and to commit to imple-
menting relevant policies. In the presenter’s view, there 
should be a paradigm shift marked by innovation: she 
advocated the creation of an appropriate post-literate 
environment through the promotion of indigenous 
language publishing; and for recognition of the gender 
implications of language policies, at the formulation 
and implementation stages of programming. She 
recommended that African expertise be used in the 
development of literacy policy and programs; and for 
a multilingual and multicultural approach to language 
policy development in Africa.

DISCUSSION

Ingrid Jung of InWEnt, Germany, noted that the literacy 
programs traditionally focused on supply rather than 
demand. In her opinion, it is only when literacy pro-
grams meet people’s needs that they become relevant. 
National policy for the development of literate societ-
ies should be a component of the broader framework 
guiding the achievement of integrated and decentralized 
development. Countries also needed book policies and 
programs offering credit and support for book distribu-
tion. She advised that national publishers should not be 
excluded from the national textbook market. She also 
called for national institutions of educational research 
to be included in monitoring the effectiveness of literacy 
and book programs.

Participants then addressed three main issues: decen-
tralized approaches to running literacy and non-formal 
programs, the nature of a literate society and the im-
portance of recognizing a specifically African context 
of literacy. First, there was debate on the difference 
between decentralization, outsourcing and partnerships 
typical of the ‘faire-faire’ approach. Second, it was agreed 
that there was a need to define the literate environment 
more broadly, going beyond the acquisition and use of 
literacy skills, to include the utilization of radio, televi-
sion and ICTs in programming. A literate environment 
is more than the sum total of people using literacy skills. 
Acquisition, development and use of literacy skills are 
equally important. Third, the deliberate creation of a 
literate environment today in Africa should legitimize 
and celebrate African competencies linked with literacy, 
such as the highly developed skill of oratory. 

It would be useful to identify a hierarchy of literacy skills 
which could be of use to future literacy programming. It 
was agreed that the assumption that literacy programs 
are significantly cheaper than formal education should 
be abandoned as it is leading to underinvestment in 
literacy. These conceptual discussions led Hon. Pandor, 
Minister of Education for South Africa, to point out that 
there had been a surfeit of theoretical discourse and that 
Ministers were looking for good practice.
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ROUND TABLE

Chair:
Máire Matthews, Education Advisor, Irish Aid

Panelists:
Veronica McKay, Director, Institute for Adult Basic 
Education and Training, UNISA, South Africa; Alice 
Tiendrebeogo, Director, National Fund for Literacy and 
Non Formal Education (FONAENF), Burkina Faso; 
Binta Rassouloula Sall, Program Coordinator, CCS/
EQPT/EUF, Senegal; David Archer, Head, International 
Education, ActionAid, UK

Capacity-Building of Adult Educators 
in South Africa, Botswana and 
Namibia

• Investment in adult educator development is a 
neglected but vital component of adult education 
programming

Veronica McKay examined the challenges of training a 
cadre of adult educators in the wake of changing needs 
of learners and described the different modalities cur-
rently available for building capacity. She referred to 
the heavy burden facing adult educators in the field. In 

order to meet the knowledge needs of the poor, educa-
tors would have to play more complex roles which, in 
turn, requires further training and a stronger relation-
ship with formal educators. At present, adult educators 
teach a wide variety of programs, including basic literacy 
and numeracy, yet in some countries, given the short 
two weeks induction they are given, they can be con-
sidered essentially as untrained 
teachers. High-quality training 
for adult educators is now re-
quired and is being provided at 
university level. There is, how-
ever, a need for mass training 
without compromising quality. 
The presenter was of the conviction that other partners 
should and could be involved and that distance educa-
tion should be explored to enhance training provision 
for adult educators. UNISA has trained over 50,000 
adult educators and manages to conduct the one-year 
program for USD 100 per trainee. Both Namibia and 
Rwanda have also used the UNISA distance courses; 
Rwanda even translated the course into French. The 
presenter then discussed the effects of globalization 
and the need for education to be both lifelong and ‘life 
wide’ (the connectivity between the traditional fields of 
learning and the multisectoral nature of adult learning); 
also discussed was the need for closer linkages between 

sessIon a �. MobILIzIng resourCes and CapaCIty 
buILdIng: IMproVIng prograM Cost-effICIenCy

Gone are the days 
when we draw our 
educators from the 
street. 
Veronica McKay, UNISA, 
South Africa 
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traditional providers of education and providers of train-
ing. She advocated for the development of certification 
and qualifications frameworks to meet the challenges of 
people with low levels of education. Professionalizing 
the cadre of adult educators also entails investment in 
salaries, improving working conditions and the creation 
of an attractive career path.

Financing Literacy and Non-formal 
Education, Burkina Faso’s FONAENF

• The establishment of a national fund, such as 
FONAENF, goes a long way towards the expansion 
of adult education programs

Promising literacy programs had been initiated in 
Burkina Faso, despite serious financial constraints. In 
1999, a series of nationwide consultative meetings cul-
minated in the adoption of a ten-year national education 
plan that gave priority to literacy and non-formal educa-
tion, and established units in the Ministry of Education 
to cater specifically for these areas. Alice Tiendrebeogo 
described FONAENF as a financially autonomous body 
with the status of a public institution. It sources funds 
from both the public and private sectors and engages 
in non-profit activities. The aims of the fund are to raise, 
increase, diversify and manage contributions from the 
state, from individuals and partners in the private sec-
tor, to finance non-formal education, currently covering 
literacy programs in national languages and French, and 
skills training programs. FONAENF cannot at present 
fund programs for 9-14 year-old children; it subsidizes 
capacity-building in the field of non-formal education 

and has adopted new modes of funding non-formal 
education targeting the poor, using the ‘faire-faire’ ap-
proach. The government has committed to increase its 
contribution from 1% to 7% by 2010. 

Challenges faced by the fund include the low capac-
ity of potential beneficiaries to access and utilize the 
funds, insufficient intersectoral coordination and an 
underdeveloped system of monitoring and evaluation. 
Achievements include the quadrupling of the initial 
funds raised, establishment of new partnerships, an 
increase in the breadth of the non-formal education 
system and rapid growth in enrolments. Echoing the 
previous speaker, the presenter said that quality capac-
ity-building at every level of adult education system was 
recognized as essential.

Costs and Financing of Adult Literacy 
Programs in Senegal

• Financing simulation models can assist in guid-
ing policy decisions aiming at increased efficiency 
of adult literacy programs, thereby attracting 
increased and diverse sources of funding

Binta Rassouloula Sall presented the rationale for the 
development of indictors to guide the financing of 
adult literacy programs, using the World Bank financ-
ing simulation model for education, while noting that 
literacy is at the same time a social enterprise whose 
profitability cannot be assessed solely in financial terms. 
There was high demand for non-formal education in 
Senegal education but scarce funds available. Although 
40% of the national budget is allocated to the education 
sector since 2003, literacy receives only 0.77%, which 
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is generally allocated to the administration of the pro-
gram. Local authorities, communities and the private 
sector are almost absent among funders. Sustainability 
is threatened by overdependence on bilateral and other 
external funding, which underwrites most of the direct 
learning costs, and high unit costs. In order to guarantee 
equal access to education in the country, and to non-
formal education in particular, new sources of finance 
would be needed for providing basic education for 
the 3.6 million illiterate people. Program costs cover: 
educators, center equipment, office supplies, training 
materials, monitoring and evaluation, management 
and operations, institutional support for provider and 
community capacity-building.

The study found that, on the one hand, the key factors 
for the success of literacy programs did not neces-
sarily involve financing. On the other hand, the cur-

rent financial arrangements 
were found to be unsustain-
able as withdrawal of donor 
funding would lead to the 
stoppage of the program. 
Recommendations included 
the need to reduce unit costs 
(which average 35,000 CFA), 
to improve the quality of adult 
education programs, to retain 

the confidence of current donors, and to establish 
governmental institutions with the ability to efficiently 
manage the ‘faire-faire’ or delegating strategy through 
an executive agency and a national fund for literacy. 
It was further advised community capacity should be 
enhanced in programming, to engage them in the pro-

cess of creating and managing innovative non-formal 
education programs. Finally it was recommended that 
a system of evaluation be established.

Indicators and Financing for Literacy 
Programs

ActionAid and the Global Campaign for Education car-
ried out a survey in 2005, which aimed at providing the 
type of empirical evidence in demand by policy makers 
and donors on the effectiveness and costs of literacy 
programs. David Archer stated that international do-
nors have not taken literacy seriously. The Fast Track 
Initiative, for example, has no targets or benchmarks 
on literacy. The survey attempted to systematize infor-
mation on successful literacy programs and to assess 
costs, dealing with a total of 67 successful programs 
in 35 countries. After wide consultation, twelve core 
‘benchmarks’ – including principles and program 
mechanisms – were identified as components of suc-
cessful programs.

The survey concluded that mechanisms for the design 
and delivery of effective adult literacy programs are 
known. Unit costs per learner in different contexts 
were calculated, as well as costs for achieving globally 
agreed goals – that is, successful learning outcomes – as 
defined in Dakar 2000. A high-quality literacy program 
that respects the above criteria is likely to cost between 
USD 50 and USD 100 per learner per year for at least 
three years. In Africa, indications are that the cost is USD 
47 and 68, respectively, for enrolled and for successful 
learners, and in Asia it is USD 30 and 32. Specific types 
and examples of adult literacy programs are effective 

Adult education was 
a sector that, in the 
beginning, subsisted 
on charity. In the fight 
against poverty… 
sustainable investment 
in literacy is essential.
Binta Rassouloula Sall, 
CCS/EQPT/EUF, Senegal
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and affordable. It was deduced that if at least 3% of the 
education sector budget is allocated to adult literacy 
programs as conceived in the benchmarks, providers 
who meet these criteria could be supported through 
mechanisms such as the inclusion of adult literacy in 
the Fast Track Initiative. 

 The study concluded that literacy was an indispens-
able element for making real progress in development, 
democracy and poverty eradication. The current mar-
ginalization of literacy programs on the development 
agenda was condemned as scandalous: it was recom-
mended that the FTI should include education provi-
sion which goes beyond primary education. The data 
and conclusions of the survey can arm policy-makers 
with persuasive arguments to make a credible case to 
ministries, donors and other partners, for investing in 
literacy programs.

DISCUSSION
There was debate on funding sources for literacy pro-
grams, during which the notion that rural communities 
should be empowered to pay for literacy programs was 
strongly contested. It was recommended that non-
formal education budgets should be mainstreamed 
into district budgets. Participants were informed that 
the government of Burkina Faso makes a contribution 
of 420 million CFA to the FONAENF out of its total 
budget of 4 billion CFA. Furthermore, under the ‘faire-
faire’ strategy, some NGOs reportedly give free services 
while others still demand payment. The strengthening 
of partnerships with the private sector was recognized 
as important for the future. In some countries such as 

Zimbabwe, factory workers were already benefitting 
from literacy programs in the workplace. It was con-
cluded that literacy program development requires both 
vision and time to achieve full implementation: adult 
literacy programs should be seen as the invisible glue 
that binds together all the MDG endeavours.

Twelve Core Benchmarks or Mechanisms  
for Designing a Successful Adult Education 

Program

1. Building an expanded understanding of literacy 

2. Breaking myths about magic lines / supporting 
sustained learning

3. Asserting government responsibility and 
decentralized partnerships

4. Supporting ongoing feedback and evaluation 

5. Prioritizing payment / incentives for facilitators / 
teachers

6. Providing quality training and professional 
development

7. Ensuring flexible timetables and regular and 
sustained contact

8. Addressing needs in multilingual contexts 

9. Promoting participatory methods at all levels

10. Linking work on the literate environment

11. Ensuring USD 50 to USD 100 per learner per year 
for three years

12. Making the case for literacy in government and 
donor budgets

ActonAid/Global Campaign for Education 
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ROUND TABLE
Chair: 
Hon. Lamine Traoré, Minister of Education, Mali

Panelists:
Rosa Maria Torres, Director, Fronesis Institute, Ecuador; 
Catherine Odora-Hoppers, Visiting Professor Stockholm 
University (Sweden); Carolyn Medel-Anonuevo, 
UNESCO Institute for Education, Hamburg (Germany); 
Anthony Okech, Makerere University, Uganda; 
Germaine Ouedrago, Association pour la Promotion 
de l’Education Non Formelle (APNEF), Burkina Faso; 
Veronica McKay, Director, Institute for Adult Basic 
Education and Training, UNISA (South Africa).

From Literacy to Lifelong Learning 

Literacy is a prerequisite for the achievement of develop-
ment and of the information society. Rosa Maria Torres 
pointed out that common misconceptions about literacy 
hinder the transition from literacy to lifelong learning. 
Consequently, literacy is generally marginalized in 
national education policies and funds allocation, par-
ticularly in the context of global economic frameworks 
determining aid flows to the south in which there is an 
emphasis on economic development and neglect of 
focus on the improvement in the quality of life. 

There is a mistaken notion that literacy can be achieved 
through short-term ad hoc interventions and that chil-
dren develop literacy only within school. But literacy 
learning occurs both inside and outside school. As envi-
sioned by EFA, the duration of basic education was lim-
ited to four school years, and literacy does not feature at 
all in the MDGs. More recent studies have demonstrated 
that six or seven years of primary schooling are required 
in order for literacy to become 
inherent skills in children, and 
even longer schooling is neces-
sary for mastering the complex 
literacy skills now required by 
modern life. In addition, assess-
ment of school learning repeat-
edly indicates that poor-quality 
schools cannot guarantee the 
acquisition of literacy, which 
means that reforms targetting 
education quality are urgently 
needed. As others at the Biennale had recognized, it 
was not so much that children had ‘learning problems’ 
but that ‘the main problem lies evidently on the teach-
ing side and on the conventional school structure and 
culture’, which needs reform.

The following items are taken as true: literacy is a 
transgenerational issue. Children learn better in school 

sessIon a �.  
froM LIteraCy to LIfeLong LearnIng

Combatting the 
digital divide, by 
democratising the 
access to and use of 
computers and other 
modern information 
and communication 
technologies, implies 
thus a huge literacy 
effort worldwide.
Rosa Maria Torres, 
Fronesis, Ecuador



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006�0

if their parents are literate. Child and adult literacy go 
together. The presenter called for a complete revision of 
the perception of literacy if lifelong education was to be 
envisaged. She affirmed that literacy is related to human 
dignity, self-esteem, liberty, identity, autonomy, critical 
thinking, knowledge, creativity, participation, empower-
ment, social awareness and social transformation and, 
according to recent research to mental and psychologi-
cal health. These factors all impact on the quality of life, 
beyond the enjoyment of enhanced economic status. 
Literacy is a solid foundation for lifelong learning and 
for participating in the information society. There is 
renewed recognition that age is not a determining factor 
for effective learning and that the learning society needs 
to make available diversified systems, places, means and 
modalities of learning programs for adults and children, 
for the whole family and for the community.

Literacy and Globalization: Towards 
a Learning Society

Catherine Odora-Hoppers argued that, given the asym-
metrical power relations embodied in the current con-
figuration of the globalized world, Africa would have to 
affirm and reaffirm itself by counteracting fragmentation 
with complementarity, and by validating its heritage 
of indigenous knowledge. More publishing on African 
knowledge, experience and literature would enable 
people to read and learn about themselves. She recog-
nized the impasse which adult education programs had 
reached in Africa, ‘a historic moment of uncertainty’, 
which signalled an opportune moment for relaunching 

conceptualization and action on literacy. This was the 
moment to realign literacy with movements to support 
good governance, democracy, social justice and to 
combat anew human deprivation, marginalization and 
injustice; for literacy to become truly transformational. 
Attention to literacy and the reconstruction process of 
literacy programming in Africa would focus the spot-
light once more on learning to be and learning to live 
together. 

The presenter argued for a holistic approach to adult 
learning, as others in the Biennale had done, this time 
to avoid the fragmented activities that had often been 
the hallmark of adult literacy programs in the past. She 
noted the gathering momentum of collective action in 
civic society in Africa and the growing realization that 
the future would depend on recognizing, valuing and 
capitalizing on the human resources of the continent 
in order to promote meaningful development in the 
region. Small- or village-scale projects needed to feed 
into a national vision or experience which would then 
make a difference and could go to scale. The onus is on 
governments to validate small and big initiatives so as to 
draw the maximum benefit for society in general.

Putting Lifelong Learning into Effect: 
The Challenges for Africa

Carolyn Medel-Anonuevo highlighted the polarities and 
the fragmented nature of policy discourse on educa-
tion which need to be addressed: EFA with minimum 
educational outcomes in the South; lifelong learning 
with maximal outcomes for the North; and the gap 
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between literacy and the lifelong learning. As regards 
lifelong learning, in 1973 the OECD defined the concept 
with particular emphasis on learning for work. The 
EFA agenda was made operational after 1990 with an 
emphasis on basic formal education and its connection 
to lifelong learning in the South was seen as tangential. 
Yet lifelong learning has universal applicability. It calls 
for a complete change in perspective in the way that 
educational policy is conceived and implemented. 
Lifelong learning encompasses both formal, non-formal 
and informal education, and recognizes the community 
as the educator of life skills from the earliest stages of 
life. The recognition of lifelong learning de-emphasizes 
the importance of formal institutions of learning as we 
know them and embraces a diversity of centers and 
contexts of learning. It is a framework in which educa-
tion is democratized and wherein it aims to improve the 
quality of life. It should be viewed not only as a project 
which benefits individuals but as a societal project 
which enhances learning to live together.

Lifelong learning is written into the education policies 
of a few countries, such as Botswana and South Africa, 
but even in these countries, it is not fully articulated 
or operational. It is no coincidence that the poverty 
divide matches the literacy divide. It was recommended 
that a lifelong learning policy be articulated within 
frameworks such as PRSPs and NEPAD, that strate-
gies for exploiting the concept of lifelong learning for 
the eradication of poverty be developed, that lifelong 
learning be firmly linked to literacy, and that concrete 
steps be taken. 

Continuing and Expanding Literacy 
Programs: From Literacy in Basic 
Education for Adults Onwards in 
Uganda

Anthony Okech stated that literacy is the mastery and 
practice of secondary discourse involving writing, and 
is not to be confused with basic education. For Uganda, 
literacy is seen as one of the instruments for eradicating 
poverty and literacy policies are enshrined in all major 
government policy documents. Yet, in terms of cover-
age, progress was slow in the mid-1990s, reaching the 
last districts in 2002, in selected subcounties. Providers 
include government programs, international, national 
and local NGOs, and faith-based organizations, which 
provides diversity in supply but, due to poor coordina-
tion, lack of effective supervision, and minimal funding, 
suffers from dispersion and low quality. Seventy percent 
of the learners are people who have already had some 
formal education, some with upper primary education. 
Up to 80% of attenders are women, while the majority 
of the facilitators are men. Attendance and completion 
rates are high, at 80 and 70%, respectively. In Uganda, 
there is high demand for education beyond basic lit-
eracy, which calls out for a government response. In 
fact, such is the demand for adult education that many 
graduates continue to attend classes even after complet-
ing the course, ‘although they kept repeating what they 
had already learned’. 

One among the few programs that have targeted liveli-
hood skills, with attention to literacy, is the BEUPA 
program, started in 1997, targeting youth and adults. A 



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006��

preliminary evaluation noted its successes in collaborat-
ing with artisans from the community, the attempts to 
organize apprenticeships for learners seeking practical 
experience, and the general advantage of this type of 
program over conventional literacy classes. Yet, it has 
been argued that full impact on occupational trends 
cannot be attained without a more holistic approach 
in literacy education. In Uganda, individual empower-
ment is attained not through literacy or the livelihoods-
oriented programs but only through empowerment 
focused programs focused on empowerment and which 
include literacy. In conclusion, most of Uganda’s literacy 
programs have little connection with lifelong learning 
and, with the exception of one small pilot program, 
do not benefit from links with the formal education 
system. Nevertheless, learners have attained useful 
levels of literacy, higher than that acquired by children 
at grade four level.

Indicators of the Right to Education 
in Burkina Faso

The merit of the Burkina Faso development plan for 
education 2001-2010 is that it deals with education pro-
vision for children, adolescents and adults, without dis-
tinguishing between formal and non-formal education. 
For instance, teacher training colleges train teachers for 
both the formal and the non-formal sectors. A study 
carried out by a multidisciplinary group of researchers 
working with the University of Fribourg, Switzerland, 
was presented by Germaine Ouedraogo and aimed to 
identify the effectiveness of the basic education system, 
formal and non-formal, in Burkina Faso. Conventional 

evaluation tools, such as those adopted in the country 
to evaluate their current ten-year basic education devel-
opment plan, derive from the formal system and run 
the danger of judging the non-formal system through 
the perspective of formal education. These tools fail 
to make valid comparisons between the two systems, 
and consequently undermine and eventually dilute 
non-formal education. It is claimed, however, that the 
so-called 4As approach to evaluation (focusing on the 
acceptability, adaptability, availability and accessibility 
of a program) allows the same evaluation tools to be 
used without prejudice when assessing both formal and 
the non-formal provision of education. 

The major challenge at present is the continuing need 
for more effective evaluation instruments across Africa 
which would permit more reliable assessment of the 
differing formal and non-formal sectors, differing in the 
sense that they are complementary, with their specific 
targets. It was recommended that relevant evaluation 
instruments be developed by the competent authorities 
and actors involved in non-formal education, and that 
the 4As approach could serve as a useful basis.

Educational Equivalence Systems in 
South Africa, Botswana, Kenya and 
Namibia

Small communities validate knowledge without cer-
tification. However, in the larger society, knowledge 
remains unauthenticated through these same informal 
mechanisms. A national qualifications framework 
(NQF) is needed to provide recognition for learning 
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beyond the local level, and for the purposes of portabil-
ity, accessibility and transferability of credits, knowledge 
and abilities. Veronica McKay explained that the South 
Africa NQF is located within the perspective of lifelong 
learning which represents an organizing principle 
for non-formal learning. Lifelong learning and non-
formal education converge at the point of validation. 
Experience in South Africa demonstrates that a NQF 
can be devised and implemented. The presenter also 
examined the NQF of Namibia and the emerging NQFs 
in Botswana and Kenya.

Recognition of prior learning (RPL) is a fundamental 
mechanism of lifelong learning. The aim is to validate 
the knowledge and skills of the learners, so that they 
can be assessed for entry to new formal or non-formal 
learning programs or for job placement. However, given 
the wide range of competencies, it has proved difficult 
to cover the range and the levels so far. Lessons learned 
in countries with fully developed NQFs include the 
following aspects: 

• NQF-oriented courses find funding more easily 
than non-accredited non-formal programs but test-
oriented study may increase stress and lower the 
attractiveness of the program for some learners; 

• content of NQF-targeted programs may be too 
heavy for the average learner; 

• third, adult educators find it difficult to devise their 
own curriculum and materials, and it is now rec-
ognized that they require predeveloped materials 
to teach NQF courses; 

• professional assessors are needed to implement 
NQF assessment mechanisms; and, 

• RPL remains difficult to apply across the board and 
is still being developed. Countries would do well 
to collaborate on this effort, pooling expertise. 

In conclusion, experience with NQFs in Africa has 
illustrated the advantages and pitfalls to date, the 
latter including the risk of overstandardizing and re-
stricting non-formal learning, and overformalizing the 
non-formal.

DISCUSSION

Joyce Kebathi, Director of the Department of Adult 
Education, Kenya, asserted that literacy should give 
dignity and self-esteem to African people. She and other 
speakers agreed that people need to continue their 
education and that this education should be validated. 
She wondered about the place of literacy in the policy 
of the African Union. Hon. Becky Ndjoze–Ojo, Deputy 
Minister of Education, Namibia, urged that policy 
makers should commit to innovative approaches. She 
reiterated that there should be a mutually reinforcing 
link between schooling and literacy and agreed with 
the assertion that Africans have existing knowledge 
which should be validated. She was of the view that 
the integration of Africa could be achieved through 
education. The Deputy Minister regretted the fact that 
the policy discourse divide, which is some 34 years old, 
is still plaguing real progress in literacy programs on 
the ground; literacy should be used to eliminate pov-
erty, equipping people with skills. Clear objectives and 
targets with regards to specific target groups and their 
learning needs should guide the design of programs. 
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Participants then discussed the need to go beyond the 
restrictive vision of literacy and the tendency to equate il-
literacy with the incapacity to share knowledge. The use 
of participatory methods such as REFLECT to involve 
HIV positive persons in acquiring life skills was cited as 
a positive example. A second debate revolved around the 
feasibility of NQFs. Problems recognized included the 
resistance of the formal system towards the certification 
of non-formal programs, which was demonstrated by 
the expressed reluctance of some Biennale participants 
who considered that non-formal programs lacked the 
required rigor. Others believed that certification would 
not be necessary: the Director of the Basic Education 
Bureau of UNESCO gave the example of the Literacy 
for Empowerment program in this regard. 

Previously discussed issues were once again raised: the 
first was the question of the marginalization of literacy 
in educational policy and programming in developing 
countries. It was argued by some that international 
funding agencies exemplified by the World Bank were 
responsible for inducing the neglect of literacy by the 
Governments of developing countries. This was coun-
tered by an argument that it was time Africans took 
responsibility for their choices. A second refrain was the 
call for less theory and more practice and policy.



��

B. IN-DEPTH PARALLEL SESSIONS 
ON EffEcTIvE ScHOOLS AND QuALITy ImPROvEmENT
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Chair:
Hon. Catherine Abena, Secretary of State for Secondary 
Education, Ministry of Secondary Education, 
Cameroon

Presenters:
Alice Nankya Ndidde, ADEA Consultant, Makerere 
University, Uganda; Katarina Michaelova, Researcher, 
Hamburg Institute of International Economics; Jean-
Marc Bernard, Advisor, PASEC

Characteristics of Effective Schools 
in Africa: A Synthesis of Studies in 
Madagascar, Mozambique, Tanzania 
and Uganda

• Lack of variation between the practices of trained 
and untrained teachers leads to questions about the 
effectiveness of teacher development programs

• Classroom improvement will depend on exploiting 
local experience and capacity to design and imple-
ment area-specific intervention

Alice Ndidde’s presentation emphasized the need for 
local research on the characteristics of effective schools 
and described the methodology that has been used 
to carry out such research in a region in each of four 

countries (Madagascar, Mozambique, Tanzania, and 
Uganda). Twenty local educators in each country were 
helped to select characteristics for study, to collect and 
analyse data on them from 30 schools, and to reach 
conclusions and recommendations. The studies found 
the following: 

• even though school heads’ oversight of teachers 
is fairly perfunctory their attention to teachers’ 
planning and evaluation of students contributes 
to learning outcomes; 

• there is very little variation 
in teaching practices, even 
between trained and un-
trained teachers; 

• schools have some text-
books and learning materi-
als but they are not used 
effectively; 

• classrooms are crowded, but 
that only in the two coun-
tries with very crowded schools does this seem to 
influence student results; 

• there is a weak association between learning out-
comes and external supervision of schools; and 

• that community involvement exists, but it is only 
significantly related to students’ results in two of 
the four countries. 

sessIon b �.  
CharaCterIstICs of effeCtIVe sChooLs

Resource 
Underutilisation
Existing resources 
in schools are often 
underutilised (text-
books, teaching 
materials, teacher 
training).
Alice Ndidde, Makerere 
University, Uganda



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006�8

The presentation concluded by recommending that 
there should be support for strengthening local experi-
ence and capacities to reflect on selecting school charac-
teristics which influence learning; and that the findings 
of such studies should be used to design and implement 
locality-specific activities to improve student learning.

Cost-Efficient Inputs: A Meta-
Analysis of the SACMEQ and PASEC 
Evaluations

• Lengthy preservice training programs added to cost 
but produced no discernible impact, as compared 
with practice-oriented programs

• Mounting research in Africa points to the cost-ef-
fectiveness of investment in pupils’ and teachers’ 
materials; and to the benefits of developing effective 
local teacher support and monitoring systems

Katarina Michaelova summarized the meta-analysis of 
the data on 74,000 students in 21 SSA countries which 
had used multivariate analyses that control for student 
background, in order to clarify priorities for improving 
learning based on potential costs and impact. It was 
confirmed that the most cost-effective inputs affecting 
learning included: textbooks, teacher manuals, practice-
oriented initial teacher training, effective supervision 
and monitoring, incentive systems. If they are done 
well, they could add the most to student learning at 
the least cost. Health and nutrition programs also in-
creased learning effects, and multigrade programs had 
no negative effect. Repetition was high cost and did 
not affect learning, while double shift systems seem 

detrimental to learning. High-cost interventions which 
had little impact on learning included investment in 
school buildings and furniture, high academic teacher 
qualifications, lengthy teacher training and small class 
size. This analysis points assists in prioritizing invest-
ments to be made where there are serious constraints 
to sector funding. The speaker cautioned that sound 
decentralized monitoring systems and those involving 
parents would need new capacity-building mechanisms 
at local level.

The meta-analysis found significant differences be-
tween countries and, regarding two aspects, between 
Francophone and Anglophone countries. Teachers’ 
academic backgrounds and the length of their training 
significantly effects student learning in Anglophone 
Africa, while Francophone and Lusophone countries 
present significantly higher student repetition rates 
– and therefore education costs. 

Grade Repetition 

• New research in Africa points to the incoherence 
of repetition practices, at high cost to systems, to 
children and to the goal of achieving EFA

• There is a strong correlation between repetition and 
dropout/completion rates, and between repetition 
and performance rates, globally and in Africa

Jean-Marc Bernard started by pointing out that the 
theme of repetition is not new but since significant 
findings have emerged from a recent PASEC study 
which followed second grade students over five years, 
and since repetition rates in SSA are three times the 
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average in the rest of the world, there is justification for 
re-opening the subject. Repetition is significantly higher 
in Francophone (19%) and Lusophone (20%) Africa 
than in English-speaking countries (9%). In both indus-

trialized and African countries 
there is a strong correlation 
between repetition and drop-
out or completion rates, and a 
high correlation between rep-
etition and performance rates. 
Countries with relatively high 
repetition rates among OECD 

countries, for example, Portugal, also have relatively 
low performance rates, and conversely, those with low 
repetition rates or automatic promotion, have good per-
formance rates, such as Finland and South Korea. This 
pattern is also discernible in Africa. Niger’s experience 
in restricting repetition has had the effect of signifi-
cantly decreasing dropout rates in as little as five years. 
The better country performers in SSA, as measured by 
SACMEQ and PASEC assessment tests across over 20 
countries, have lower repetition rates, automatic promo-
tion or restricted repetition regulations. Analysis shows 
strong cause for automatic promotion (or regulated 
minimal repetition) for reasons of equity, to increase 
the number of places in schools, to prevent hundreds 
of thousands of children from dropping out across the 
continent, and to promote the quality of education, as 
evidenced by the country profiles noted above in both 
Africa and globally.

Despite the fact that the above arguments are not new, 
many countries, especially in francophone and luso-
phone Africa cling to the practice of repetition. The case 

of policy and practice change in Niger was exceptional. 
Teachers, parents and local education authorities persist 
in the practice, despite restrictive repetition policies 
in some countries, and despite research in Africa and 
in Europe demonstrating the subjectivity and flawed 
nature of repetition criteria, and the incoherence and in-
equity of the phenomenon. Repetition is determined at 
class level, by individual teachers, according to the rank 
of the child in the class, without the benefit of a national 
or objective perspective. It has been shown by PASEC 
that even adequate learners and some high performers 
are regularly being required to repeat classes; it was also 
shown that most weak performers (71-80% in three 
countries) are not required to repeat, that repeaters’ 
short-term learning gains are eroded 
in subsequent years, and that weak 
non-repeaters progress better than 
weak repeaters. In short, available re-
search totally destroys the thesis that 
repetition improves learning and, 
due to the incoherence of mecha-
nisms for selecting pupils to repeat, 
it is shown to be an instrument of 
injustice, barring competent pupils, 
and particularly poor students, from 
proceeding through and remaining 
in school. The presenter concluded 
that excessive repetition leads to education system di-
saster and that, clearly, UPE cannot be achieved without 
a change in the culture of repetition.

Returning to the question of the educability of all 
children, Jean-Marc Bernard explained that goals for 
learning should not be the same for all children and 

Repetition rates in 
sub-Saharan Africa 
are three times the 
average in the rest of 
the world.
Jean-Marc Bernard, 
PASEC

Many middle and 
high performers are 
required to repeat 
while 71-80% of 
weak performers 
are promoted to the 
next class. Repetition 
selection mechanisms 
depend on rank 
in class, not on 
objective standards of 
performance. 
Jean-Marc Bernard, 
PASEC
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that developing a culture of educability would result 
in a culture of achievement.

DISCUSSION
In commenting on these presentations, Mathieu 
Brossard, of BREDA, Dakar, made three points. First, 
he noted that the findings of recent sci-
entific research in Africa are counterin-
tuitive. This means breaking away from 
preconceived notions, such as the need 
for long preservice teacher training, the 
necessarily negative impact of contract 
and locally employed teachers on learning, 
and the expectation that repetition adds 
to student learning. It will be a challenge 
to successfully communicate these many 
valuable findings across the education 
system, particularly at school level, and 
to bring about change which goes against 
many commonly held perceptions. Finally, 
one can never explain all the reasons for 
differences in student achievement. Therefore more 
transparency is needed in student evaluation. Schools 
must become more accountable to the community and 
involve parents more in monitoring, as is happening in 
Niger at present.

George Oduro, from the University of Cape Coast-IEPA, 
Ghana, asked whether repeaters received remedial 
teaching, whether there were differences in the impact 
on learning by urban or rural heads, by the gender of 
the head or by heads’ conceptualization of their roles. 
He referred to a study in Ghana which had found dif-

ferences in effectiveness according to the perception the 
heads have of their role, whether as leaders and manag-
ers or as custodians of school property. The presenters’ 
responses indicated that the studies on characteristics 
had not found signs of remedial attention for repeaters 
and they had not looked at differences in school heads 
by location or sex. The Minister of Education from 

Angola pointed out that good teachers can 
become bad administrators and reflected on 
how heads can regard teachers as a team and 
how they can deal effectively with disabled 
students. A representative from Education 
International raised concerns about contract 
teachers and short initial teacher training. 
The Minister of Education of Mali considered 
that repetition is not an aspect of school qual-
ity. He also expressed strong reservations on 
the effectiveness of the recommendations on 
cost-effective means for improving learning, 
calling them a non-African imposition of 
inferior and less effective ways to educate 
Africa’s youth. 

In response to these comments, Alice Ndidde empha-
sized that local experience and research findings should 
be respected and used to make decisions. Katarina 
Michaelova responded to the Minister that she had 
presented findings for consideration, and that the data 
and the findings are not ideological.

The Chair noted, by way of information to participants, 
that since July 2005 Mauritius has initiated a new 
program called World Class Quality Education for 
Education for All and for Sustainable Development, 

It will be a challenge 
to successfully 
communicate new 
and counter-intuitive 
findings of scientific 
research in Africa 
across the education 
system, particularly at 
school level, and to 
bring about change 
which goes against 
many commonly held 
perceptions. 
Mathieu Brossard, BREDA
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which focuses on the quality of education and which 
has used the findings of studies such as those quoted 
in the presentations in national policy and program 
formulation. Mauritius is acutely aware of the fact 
that since as many as 35% pupils do not complete the 
primary cycle and that a significant proportion of the 
remaining 65% do not perform well in the end-of-cycle 
primary examinations, empirical research from Africa 
has many lessons for policy makers.





In-dePth PArAllel sessIons on effectIve schools And quAlIty IMProveMent
��

ROUND TABLE
Chair: 
Jee-Peng Tan, Education Specialist, The World Bank

Panelists:
Richard Charron, Secretary General of AFIDES; Margaret 
Griffin, International Confederation of School Principals 
(ICP); Aidan Mulkeen, Senior Education Specialist, 
World Bank; Kuzvinetsa Peter Dzimbo, Director, African 
Virtual University

School Principals’ Leadership as 
a Factor of Effectiveness: Studies 
in Francophone and Anglophone 
Countries

• Effective head teachers give particular focus to 
monitoring and mentoring teachers’ pedagogical 
skills, and engage in consultative management 
processes

Richard Charron reported on a study of 16 high-per-
forming schools with comparably few resources in CAR, 
Guinea, Mali, and Senegal, in or near the four capital 
cities in these countries. The study set out to describe 
the management characteristics of the schools. The 

findings in all cases were similar: heads kept administra-
tive regulations and documents carefully, made them 
available to staff and made good use of them; they mo-
tivated the staff and the children; they delegated tasks 
effectively, communicated clearly and frequently to staff 
and parents; and the staff clearly understood their roles 
and responsibilities. These schools responded well to 
directions from the education system. Heads spent 
considerable time on pedagogical support and supervi-
sion in their schools, and obtained regular professional 
support and development for their teachers. They facili-
tated teamwork, encouraged teachers to observe each 
others’ classes, organized remediation for students who 
needed help, and kept the school focused on achieving 
success for the students. Regular pupil assessments 
were a common feature in the schools. The principals 
rewarded staff for performance, with recognition and 
modest annual prizes. Heads, staff and parents worked 
in an atmosphere of mutual assistance. 

The principals developed partnerships in the commu-
nity, with the parent/teacher organization and com-
munity leaders. In conclusion, the principals of high 
performing schools worked hard and expected and 
achieved the same from their staff and students, and 
were supported by the parents and the community. The 
principals also participated actively in the community 
and provided informal leadership.

sessIon b �. teaChers and sChooL prInCIpaLs  
at the Center of Changes In the sChooL  

and the CLassrooM 
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Synthesis of a Questionnaire on the 
Findings of the AFIDES Study on 
School Leadership

• Effective school principals display a wide range of 
management skills

Questionnaires were sent to several African countries 
to document the characteristics of good school lead-
ers. Responses from four Anglophone countries listed 
about ten characteristics, and Margaret Griffin added 
the following: developing a vision for the school, dem-
onstrating effectiveness in finding resources, managing 
school finances, recruiting good staff, liking students, 
and leading by example. She noted that respondents 
in the survey had not identified some characteristics 
that the researchers had expected would be mentioned: 
leading a learning culture, developing other leaders in 
the school, engaging in communications beyond the 
school, and taking risks. 

Teachers for Rural Schools 

• Schools should be accurately classified in terms of 
remote and/or rural disadvantage

• Quality education can only be provided in rural 
schools through affirmative programs: specially 
designed administrative practices, teacher develop-
ment programs and support

Most of the remaining children out of school are in rural 
areas. There is now sufficient experience for countries to 
develop affirmative action programs for rural teachers 
suited to each national situation and to provide good 

quality schooling in rural areas that will attract and keep 
rural children in school. 

Aidan Mulkeen started by summarizing the challenges 
facing rural schools, confirmed by recent studies car-
ried out in Lesotho, Malawi, Mozambique, Tanzania 
and Uganda, in 2005: rural children start schooling at 
a disadvantage and they receive 
lower quality education. On the 
demand side, there are higher 
opportunity costs for children 
from agricultural families: their 
homes are less conducive to 
support for education; their 
rural seasonal activities do 
not always comply with rigid 
school schedules (daily and 
term); they often live far from 
school; the national curricula 
are decreasingly relevant rural communities; and fewer 
homes have light at night for children to do their 
homework. 

On the supply side, it is costly to provide sufficient 
schools in remote locations – and small schools face 
particular problems. Among them are the following: 

• Rural schools have fewer and less qualified teachers 
than urban schools; 

• Rural classes are often overcrowded, particularly 
lower primary classes, due to teacher shortage or 
school deployment patterns; 

• Instructional hours may be reduced due to ex-
cessive teacher absenteeism or to reduced daily 

Keep Rural Head 
Teachers in School
Streamline ministry 
administrative 
procedures to en-
able heads to spend 
more time managing 
their schools and less 
time dealing with the 
ministry.
Aidan Mulkeen, World 
Bank
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teaching schedules when teacher housing is not 
provided;

• Teacher absence is exacerbated in remote areas 
by inefficient administrative practices 
(such as salary collection from distant 
locations) and distant health or other 
services; 

• Head teachers in particular suffer from 
constant demands for travelling to 
(distant) district education offices and 
meetings, which reduces their time in 
school;

• Rural schools suffer from a weak 
resource base in terms of pedagogi-
cal and administrative supplies and 
equipment;

• Teachers receive less supervision and support 
in rural areas due to the infrequent inspections; 
and 

• Teachers find it more difficult to enhance their pro-
fessional skills and to associate with professional 
peers. 

Studies have also noted a higher incidence of child 
abuse in rural schools due to reduced supervision and 
to the relatively powerful position of teachers in the 
community. This is coupled with the lack of women 
teachers, which leads to comparatively lower attendance 
of girls.

There are two kinds of teacher deployment: planned 
deployment, whether centrally or decentrally managed, 
where teachers are assigned to schools, and the free-
market system where teachers apply to schools of their 

choice and schools recruit their own teachers. However, 
both methods present problems. Forced deployment 
leads to high attrition, and financial incentives and hous-

ing are expensive mechanisms to use 
as incentives. Teachers recruited locally 
may not return if training is conducted 
elsewhere. Policies are in place that favor 
local language ability, the feasibility for 
couples to stay together, and require 
trainees to commit to working in rural 
areas for a time, but these policies have 
limited impact. 

These concerns regarding that the sup-
ply, location, the education model and 
support to rural schools require renewed 

attention from decision-makers, particularly with re-
gards to the provision, deployment, utilization, and 
management of teachers in rural schools, if there is to 
be equity in education and if EFA goals and MDGs are 
to be met.

Professional Development for 
Teachers and Distance Education: 
AVU’s Experience

• The inability of the conventional residential 
model of training to adequately meet current and 
projected demand for teacher education has been 
noted

• New AVU paradigm shifts have recognized the need 
to blend a variety of delivery modes and flexible 
models

Distance Remains a 
Problem
A school mapping 
study in Chad showed 
that enrolment fell 
off very rapidly with 
dist-ance to school. 
When the school was 
one kilometre from the 
village, enrolment was 
less than half than when 
the school was located 
within the village.
Aidan Mulkeen, World Bank



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006��

According to Peter Dzimbo, the African Virtual 
University (AVU) network comprises 57 learning cen-
ters in 25 Francophone, Lusophone and Anglophone 
countries in Africa. AVU is responding to the demand 
for Open and Distance e-Learning (ODeL) teacher 
training courses. However, bandwidth, connectivity and 
cost remain stumbling blocks to e-learning in Africa: the 
average African university pays nearly 70 times more 
per kilobyte per second than the average American uni-
versity. AVU has implemented interim solutions, costly 
though they are, while awaiting the installation of the 
marine cable along the East African coast.

Supported by the African Development Bank, AVU in-
tends to offer a first degree and a post-graduate diploma 
in mathematics, science education and ICTs for about 
2,000 teachers in ten countries in a first phase. The 
University conducted a baseline study on demand and 
supply in eastern Africa, from Djibouti to Mozambique. 
The study included Somalia. A consortium of universi-
ties in the ten countries has designed a curriculum, 
established quality assurance policies, mainstreamed 
gender, and prepared an action plan. A new paradigm 
shift in AVU means that, first of all, externally produced 
programs will be replaced by those developed on the 
African continent; second is the shift away from donated 
equipment to capacity enhancement in AVU centers to 
resource their own equipment and design their own 
affordable programs; and, third, multiple centers per 
country will access ODeL using a variety of media 
including print and offline sources, to respond to the 
continuing high cost of using the internet in Africa. 
Continuing challenges include institutional and techno-
logical infrastructure, achieving efficiency and relevancy, 

and responding to whole school development. The 
AVU learning architecture or learning model is flexible, 
embracing the many needs and contexts of learning 
in Africa. It will be cost-effective and has significant 
potential for scaling up.

DISCUSSION

Virgilio Juvane, Coordinator of the ADEA Working 
Group on the Teaching Profession, noted four consistent 
themes emerging from the presentations on effective-
ness. First, there is a construct of what constitutes good 
teaching and how heads can influence this. Second, 
school/community linkages need to be strengthened. 
Third, there is a challenge arising from decentralization 
in finding new ways to empower teachers, students, 
and communities in a more structured way. Finally, 
inspectors, trainers, and others in the system must 
be included in any program to improve effectiveness, 
especially with regards to the challenges presented by 
the growing number of untrained teachers.

Participants recognized the importance of teachers 
and principals for effective education. The Minister of 
Education from Swaziland asked if there is any experi-
ence to report on improving education in the non-formal 
schools in poor urban areas. The Minister of Education 
and Human Resources, Mauritius, asked for further 
comment on the possible impact of a nation’s political 
vision on school leadership and for information on 
improving communication between teachers and the 
community, particularly in light of resistance by teachers 
in his country to closer relations with the community. 
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Lina Rajonhson, author of the Madagascar case study 
on school quality, shared the research team’s recommen-
dation on ways of improving pedagogical leadership 
and support in the province studied, noting that the 
strategies suggested respond directly to conditions in 
rural schools where about 70% of the head teachers are 
also full-time teachers, and where there may be a total 
of only two or three teachers per school, including the 
head, using multigrade techniques. Assibi Napoe, the 
Africa Regional Coordinator of Education International, 
expressed her appreciation that teacher absenteeism 
had been explicitly recognized as an issue requiring 
attention. She supported multigrade teaching if effec-
tive teacher training was provided. She also pointed out 
that Education International has a code of professional 
conduct that covers many of the points raised in the pre-
sentations. A participant from BREDA, Dakar, thanked 
the presenters for the helpful list of characteristics of 
effective school heads which would feed into the design 
of training programs for heads and added to those 
characteristics already identified the capacity for heads 
to ensure that schools encourage the full participation 
of disadvantaged children. He felt that school quality 
and school effectiveness were not the same thing and 
he questioned whether these two terms encompass stu-
dent outcomes, equity, and efficiency. Hon. Bitamazire, 
the Uganda Minister of Education and Sports, asked 
whether it was time to consider proven managers to be 
school heads, even if they did not have a background 
in education. She also pointed out that cross-cutting 
issues such as special needs education and orphans 
could not be ignored when considering the effective-
ness of teachers and school principals. Henry Kaluba, 
Head of Education, Commonwealth Secretariat, noted 

that reference to national standards or benchmarks 
may have been missing from the presentations in terms 
of determining school effectiveness. Oumar Soumaré, 
Head of the Inspectorate and Teacher Training Division 
in the Ministry of Education, Mauritania, appreciated 
the fact that the Biennale was concentrating on strate-
gies for implementing the findings of research which 
had already fed into reformulated policies. He agreed 
that the improvement of teachers and principals needed 
to be localized at school level, through a spiral process. 
Staff development is not linear, especially since good 
teaching depends to a large extent on motivation. He 
listed some of the problems relating to school leader-
ship in his country: heads are too old, they have no 
management training and lack skills for drawing up 
school development plans; and they do not take suf-
ficient responsibility for learning outcomes.

Salimata Doumbia, a headmistress from the Panafrican 
Teachers’ Center in Côte d’Ivoire, asked whether the 
four-country school management study had produced 
any insights on school principal selection criteria. A 
second delegate from Côte d’Ivoire felt that the list 
of characteristics of effective principals was too long, 
given that they have no training for the job and are 
confronted by multiple problems. They do not always 
have the support of school committees since some of 
these committees have become entrepreneurs benefit-
ing from school, instead of education managers. Patrick 
Bogino, UNICEF Education Officer from Mali, proposed 
that countries develop a variety of strategies for reaching 
rural children, such as satellite schools and multigrade 
practices, which would encourage the development of 
full but small primary schools in remote areas. He also 
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pointed out that children’s rights had not been men-
tioned by any of the presenters and yet programs to ful-
fill these rights, such as the Child Government Program 
operating in three countries in West and Central Africa, 
gave children the opportunity to learn useful skills and 
competencies – an opportunity not generally found in 
the conventional curriculum.

The presenters responded to the comments by recog-
nizing the importance of staff development. Margaret 
Griffin said that much of this development could 

and should be conducted 
at school level, and should 
involve parents. Richard 
Charron re-emphasized the 
need for training, particularly 
in large schools, noting also 
that motivation is a critical 
factor for promoting change. 
Transforming school leader-
ship will require acceptance 

and support by ministries of education of those same 
changes. Aidan Mulkeen supported the idea of multi-
grade classes in small schools and satellite schools as 
alternatives for organizing and staffing rural schools, but 
he stressed the importance of on-the-ground implemen-
tation to make such programs effective. Finally, Peter 
Dzimbo highlighted the disconnect between the need 
for leadership and effectiveness in the education system 
and the small coverage of tertiary education systems in 
African countries, which results in inadequate numbers 
of leaders and qualified teachers in the education sector. 
The Chair summarized the comments by encouraging 

everyone to consider how to improve the numbers and 
the skills of educators and school leaders and the im-
portance of efficiently implementing good plans. 

 

While we hesitate to 
let an untrained teacher 
take one class, there 
seems little hesitation 
in letting an un-
trained head manage a 
school of hundreds or 
thousands pupils.
Richard Charron, AFIDES
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A film on bilingual education, Breakthrough to Literacy, 
was shown on programs in the early grades, as was 
Read On in grades three and above. The ‘Mathematics 
Rainbow kit’ was also presented. There was no 
discussion.

Chair: 
Mr. Moustapha Sourang, Minister of Education, 
Senegal

Presenters: 
Kathleen Heugh, Languages and Literacy Specialist, 
Human Sciences Research Council, South Africa; 
Hassana  Alidou, Associate Professor, Alliant International 
University, USA

Effective Models of Bilingual 
Education and Use of African 
Languages in Education

• Research findings point to optimal gains when 
retaining African languages for at least six years 
in schools

• Financial costs of introducing African languages 
onto the curriculum have been overestimated, while 
social and developmental returns have been grossly 
underestimated

Kathleen Heugh presented the findings from a stock-
taking study of the use of African languages in programs 
and/or education systems in 25 SSA countries, carried 
out by six researchers, which aimed at identifying strate-
gies for optimizing learning and education in Africa. The 
discourse in academic circles has moved from a review 
of short terms gains in language learning, as was the 
case at the ADEA Biennale 2003, to an examination of 
the findings of global research over the last four decades 
– a discourse which has proven far  more critical of 
models presented for evaluation. The study concluded 
that learning across the curriculum, and learning both 
an African and an international language, improve only 
in the context of a well designed, six-year long program 
using an African language as the medium of instruction, 
with an international language taught as a subject or 
alongside the African language. For maximum learning 
outcomes, this international language could be used 
as a medium of instruction for 50% of the time in up-
per primary grades. Most national education systems 
or projects that teach African languages phase out the 
language by 4th grade; such systems are called ‘early 
exit programs’, and Heugh argues that they are too short 
for learners to gain sufficient mastery of the African 
language – either as a language or as a building block 
for other languages.  

sessIon a �. for effeCtIVe LearnIng In afrICa: 
bILInguaL eduCatIon and CurrICuLuM reforM
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Programs that introduce the international language in 
early primary grades usually target mastery of 500-600 
words by the end of third grade, while the vocabulary 
needed for learning across the curriculum in 4th grade 
is between 5,000 and 7,000 lexical items. This gap 
– and the ineffective design of language programs 
– explains the problems inherent in transiting to the 
international language as a medium of instruction in 
mid-primary grades. SACMEQ data show that 44% of 
6th-grade students from early exit programs achieved 
a minimum learning level in the language area, and 
about ten points lower in mathematics. Students in 
African language maintenance programs up to 5th 
or 6th grade show consistently higher gains, in every 
curriculum area, including both first and international 
language acquisition, in Nigeria, Burkina Faso, Niger 
and South Africa. 

Education authorities should make sure (a) that the cur-
riculum and textbooks are well designed; (b) that teach-
ers are proficient in the languages they teach and (c) 
have been professionally trained in the same languages, 
and have access to teachers’ guides in the appropriate 
languages. The political, social and cultural context for 
introducing and supporting such programs was men-
tioned, as was the fact that multilingual contexts throw 
up even more challenges than bilingual ones. Emphasis 
was placed on the developmental gains of African lan-
guage programs in terms of increasing the social returns 
of investments in education, in particular as regards 
improving internal communication for development, 
and contributing to knowledge creation and scientific 
development. It was argued that the cost of introduc-
ing African languages programs is as little as 1-5% of 

a total education sector budget, that savings would be 
made from reduced repetition, reduced dropout, and 
increased learning rates over a five-year period; and that 
a wide range of social and developmental gains would 
far outweigh initial investment. It remains the case that 
language in education policies in most countries, and 
in many agencies of repute, fail to take on board the 
complexities of global and African research, and that 
expertise is confined to very few academics.

Using African Languages in Literacy 
Programs (Benin, Burkina Faso, 
Cameroon, Tanzania and Zambia)

• Sustained support from experts is required to 
maintain the quality of bilingual programs

• Short term gains from bilingual programs are 
noted, while long-term benefits are yet to be dem-
onstrated

Hassana Alidou emphasized the common practice of 
linking the introduction of African language programs 
onto the curriculum with innovative, participatory 
learner-centered teaching; and with more culturally 
familiar content, community-related projects and some-
times livelihoods skills. The programs described were 
generally early exit models and models which suffered 
from poor design. Programs with significant school-
level intervention, such as the bilingual schools in 
Burkina Faso, which benefited from expert support 
and monitoring mechanisms, had a good chance of 
success. Short-term gains in language learning and 
learning across the curriculum were evident in most 
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of the programs surveyed, as noted by Heugh, but the 
challenge remains to demonstrate enhanced long-term 
learning in 6th grade or later. 

Hassana Alidou reported that the Mali model is not 
producing the desired learning results for students, 
and that the country is interested in changing models. 
However, the answer as to how far a country can go 
towards creating a model that is based on the research 
findings presented at the Biennale (that is, six-plus years 
of instruction in the mother tongue) depends on many 
other factors, particularly Mali’s scarce resources. The 
speaker asked participants to ponder how to reconcile 
improving on bilingual programs in light of recent 
research findings. 

DISCUSSION
Elisabeth Gfeller, Director of Academic Affairs, from the 
Summer Institute of Linguistics (SIL) in Chad, noted 
that there has been real progress over the last 25 years 
in understanding and addressing issues related to lan-
guages of instruction on the continent. She wondered if 
it was now possible to define the idea of ‘minimum ideal 
criteria for different situations’. Andreas Schott, of GTZ, 
Namibia, reminded the Biennale of the meeting in 2005 
in Windhoek, at which additive models of language of 
instruction were agreed upon as the preferred model, 
as compared with the early exit model. Responding 
from the perspective of GTZ’s 25 years of experience 
with curriculum issues in Africa, he said that curriculum 
reform must recognize and value African contexts and 
languages, that teaching practices and teacher training 
require more attention than before, and that the voices 

of teachers must be heard during change processes if 
teaching quality and learning are to improve.

A participant from the Gambia noted that in his coun-
try, eight languages are spoken, four of which are 
used as languages of instruction. He highlighted the 
multilingual learning challenges of children from the 
remaining four minority language groups, especially 
in terms of deciding how familiar a student should 
be with a first language of instruction before being 
introduced to a second. A participant from Education 
International asked if the 2005 Benin meeting had 
arrived at any conclusion on how to deal with multi-
lingual situations. Two further participants expressed 
concern about competency-based curricula. A member 
of the ADEA Working Group on Sector Analysis asked 
whether the Benin meeting had made any progress in 
defining how competency-based reforms can be evalu-
ated. A Francophone speaker expressed uncertainty 
as to whether the competency-based approach is really 
different from ‘pedagogy by objectives’.

In her response Kathleen Heugh mentioned Nigeria’s 
trilingual curricula models and recognized the com-
plexity of the issue. She admitted that the research she 
had presented had simplified the issue to bilingual 
programs, and that the more complex problems of 
multilingual education still needed further study. 
Summarizing, she agreed that each country has differ-
ent language mixes, and different language education 
challenges, and countries are at different stages of ad-
dressing those challenges. She directed those interested 
in examining cost issues to the full report. Mr. Diallo, 
from Conakry, added that it is the role of researchers to 
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present information and to identify general principles, 
which they have done, for the purpose of provoking 
debate in each country; it is not their role to determine 
language policies. Charles Delorme, Director of the 
International Center for Educational Research and 
Experimentation (CEPEC), France, encouraged curricu-
lum reformers interested in competency-based curricula 
to focus on the principles that guide this approach to 
curriculum reform.
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A film on the importance of parents’ involvement in 
schools in the Democratic Republic of Congo was 
shown.

Chair:
Margaret Kilo, Chief Education Specialist, African 
Development Bank

ROUND TABLE  I - 
DECENTRALIZATION AND 
EFFICIENCY OF SCHOOL 
PROJECTS

Panelists: 
Chérif Diarra, Coordinator, ADEA Working Group on 
Finance and Education; Bruno Suchaut, Université de 
Bourgogne, France

Direct Financing for Schools:  
A Synthesis of Case Studies

• Emerging positive impacts of decentralizing school 
funding demonstrably outweigh previous funding 
mechanisms, despite some initial problems

Chérif Diarra reported on a review authored by Ayako 
(2006) of direct financing to schools - also known as di-

rect support to schools (DSS) - in Uganda (since 1997), 
Tanzania (2002), Kenya (2003) and Mozambique 
(2003). The study examined block grant mechanisms, 
ascertaining what money is given to schools, how it is 
transferred and accounted for, and what impact direct 
financing has had on schools and communities. The 
main purposes of the grants are: 

• to provide support to schools for them to increase 
student participation; 

• to improve equity of financing among schools; 
and 

• to improve the quality of teaching and learning. 

The programs provide between USD 10 and USD 20 
per student per year, and central ministries send regu-
lations and guidelines for distribution to school. For 
example, these funds cannot be used for payment to 
teachers. When the money has been distributed, it is 
the school management committees that take decisions 
on disbursement at school level. District education 
offices monitor school plans and disbursements. The 
study under discussion found that, despite some delays, 
procedures for transferring the money to schools work 
well in all four countries. The money reaches the schools 
and, overall, is used honestly. Improvement in school 
infrastructure is evident. DSS has made the community 
more involved in – and responsible for – the operation 

sessIon b �. reInforCIng responsIbILItIes  
and CapaCIty buILdIng of sChooLs and CoMMunItIes  

to IMproVe student perforManCe
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of the school. Formula funding (per pupil grants) is 
an improvement over traditional funding mechanisms 
and has increased schools’ abilities to plan, budget, and 
manage their finances. Among the continuing obstacles 
noted were: institutional arrangements, management 
deficiencies, corruption, local capacity constraints, inter-
ference from local politicians, and donor dependency. 

However, despite the benefits of DSS in terms of com-
munity involvement, the study found that disparities in 
education provision within countries had not decreased 
as a result of DSS and that current funding is insufficient 
to meet school needs. Experience has shown that suc-
cessful decentralization depends on capacity-building, 
awareness-raising campaigns, optimal use of resources, 
increased local ownership, and improved monitoring 
and evaluation. There is also a need to address assess-
ment issues. The study was not able to demonstrate 
the effects of DSS on teaching and learning since UPE 
programs impacted on learners per classroom, and per 
teacher; this is particularly true because DSS makes no 
provision for the recruitment of sufficient teachers or 
for the existence of accelerated building programs to 
match increased enrolments.

School Projects in Sub-Saharan 
Africa: Lessons Learned in Guinea, 
Madagascar and Senegal

• School development projects do not generally focus 
on improving learning outcomes: they need support 
for identifying project activities that will impact 
directly on learning.  

Bruno Suchaut reported that school projects assessed 
in Guinea, Madagascar, and Senegal, were supported 
mainly by NGOs or agencies, which raises the ques-
tion of the role and capacity of local sector support to 
school projects. While observers may wish to identify 
the impact of school projects on learning outcomes, this 
is not yet measurable through the projects; nor, in the 
main, do the projects explicitly seek to measure learning 
outcomes. However, there is an implicit understanding 
that improvements in infrastructure and physical assets 
(from school fencing to textbooks) will improve school 
efficiency. A study found that school development 
projects have incorporated local practices (the dina 
or school contracts of Madagascar, for example), that 
school funds are being well managed, that these practic-
es have successfully enhanced community involvement 
in, and management of, schools, and that some plans 
have incorporated teacher training. However, there have 
been problems: the implementation process has been 
slow, for a variety of reasons, due the delay in funds 
reaching schools, and to the number and complexity of 
management tools and procedures. Significantly, project 
objectives have focused on physical inputs rather than 
on pedagogical support or changes made to classroom 
practice. There is a need to increase the involvement of 
teachers in project planning, to encourage all project 
actors to better define how school efficiency translates 
into quality-oriented activities, and to identify the meth-
ods the community will use to measure the intended 
learning outcomes of school development projects. 
Governments that have such programs also need to 
emphasize capacity-building at district level for guiding 
and supervising school projects.
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ROUND TABLE II - PARENT AND 
COMMUNITY PARTICIPATION

Panelists: 
Boubacar Niane, Sociologist, University of Dakar; Jordan 
Naidoo, Education Specialist, Save the Children USA

Spaces for Horizontal Dialogue with 
PTAs and Communities

• PTAs need sustained support to gain the skills nec-
essary for effective involvement in the management 
and pedagogical aspects of schools.

The study presented by Boubacar Niane analyzed the 
status, role, activities and outcomes of parents’ as-
sociations in Burkina Faso, Niger, Republic of Congo, 
Democratic Republic of Congo, and Senegal, noted 
the rich potential of local support and resources for 
schools, and compared Parent-Teacher Associations 
(PTA) with Community-based Organizations (CBO) 
and local NGOs. Overall, PTAs have been successful 
in social mobilization, and in their critical contribution 
to school buildings and supplies. In three exceptional 
cases there is evidence for improved learning outcomes 
as a result of PTA support to schools: in the Burkina 
Faso bilingual schools which have effectively involved 
parents in management, in some of the Madagascar dina 
schools where parental monitoring of homework has 
increased study hours, and in Senegalese schools where 
PTA monitoring of teachers has increased the number 
of teaching days and hours. This type of contribution is 
different from the quasi takeover by parents of school 
systems in DRC, in the Congo, and in Chad, where state 

resources and capacity had dwindled to a low ebb in 
the aftermath of the civil war. However, parents remain 
generally excluded from school development planning, 
from management and from the pedagogical aspects of 
the school, sometimes due to the dominance of the head 
teachers. In addition, PTAs have low visibility compared 
to NGOs. The study recommends that governments 
provide a legal framework that empowers and protects 
PTAs, and provide PTAs with more capacity-building 
opportunities.  

The Contributions of PTAs  
to Making EFA a Reality

• Parents’ associations remain excluded from policy 
making at national and intermediate levels, unlike 
teachers’ associations and NGOs; they also con-
tinue to have minimal input into teaching/learning 
matters at school level

Jordan Naidoo reported on a review of parents’ associa-
tions and their role in policy-making in Kenya, Lesotho 
and South Africa. In Kenya, there is a national PTA 
organization but no formal mechanisms for its partici-
pation in national policy dialogues on education or at 
intermediate provincial and district levels. In Lesotho, 
where 90% of the schools are church-affiliated, there 
is also a national parents’ organization, but it does not 
have elected representatives. The plethora of commit-
tees representing government, churches/proprietors, 
teachers and parents, at intermediate levels leads to 
confusion of roles and some conflict of interest. South 
Africa regulates parents’ roles at the school, provincial, 
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and national levels, and benefits today from the activism 
of parents’ associations at all those levels in the anti-
apartheid struggle. The review concluded that parent 
participation is growing at the local level in the three 
countries, but parents are still not involved enough 
to directly improve the quality of teaching/learning 
in schools. The associations are still marginalized at 
intermediate and national levels, particularly in Kenya 
and Lesotho, unlike civil society and teacher organiza-
tions which participate with government in education 
policy-making. 

DISCUSSION

Faryal Khan referred to the film shown at the start of 
the session as an example of how much parents can 
do even when they are left on their own and suggested 
that the potential implications of this capacity be con-
sidered by policy-makers. There are currently almost no 
mechanisms supporting the initiatives illustrated, (that 
is, there is insufficient support from governments) and 
there is tension between parents and teachers in many 
communities. She felt that parents need only a little 
guidance to play an effective role in improving the qual-
ity of education but that there was a quantum leap to be 
made in helping parents to get involved in pedagogical 
issues in schools. Parents also need effective representa-
tion at national level. Youssof Cissé, ActionAid, urged 
governments to recognize the importance and potential 
of citizens’ movements and referred to the Senegalese 
and Guinean experiences as good models for stimulat-
ing parents and communities to help improve school 
quality and curriculum.

The President of the African Federation of Parent/
Teacher Associations (FAPE) called for capacity-build-
ing at local levels to encourage the participation of 
communities in education. He suggested that charters 
be drawn up to define the relationship between parent 
groups and public authorities. He closed by expressing 
FAPE’s willingness to work with governments.

A French speaker who had been an education inspector 
in Guinea and Togo felt that there is a need to further 
clarify diverse understandings of school development 
projects. Fay Chung of the Association for Strengthening 
Higher Education for Women in Africa (ASHEWA) 
described Zimbabwe’s success in decentralizing the 
responsibility for provision of buildings and school 
materials over the last 20 years. There are recognized 
stages in community involve-
ment in schools, and rewards 
can be built into the system for 
communities which successfully 
utilize block funds to improve 
schools. Ward Heneveld urged 
participants to read the four case 
studies on the quality of primary 
education which, interestingly, 
did not find much correlation between community 
participation and learning outcomes. He also noted a 
possible negative impact of block grants, which parents 
stop making financial contributions to schools, as in 
the case of Tanzania. The representative from the IBE 
cautioned that school focus could be diverted to devel-
opment projects and financial matters, that is, away from 
concentration on the quality of student learning. 

A potential pitfall as 
regards block grants to 
schools:
The government has 
moved in and the parents 
have moved out.
Ward Heneveld,  
ADEA Consultant
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Chair:
Máire Matthews, Education Advisor, Irish Aid 

Panelists:
Joe Destefano and Audrey Moore of Education Quality 
Improvement (EQUIP); Tesfay Kelemework of USAID 
Ethiopia, Bonita Birungi of Save the Children Uganda 
and Sulemana Saaka, Director of the School for Life, 
Ghana; Penina Mlama, Executive Director, FAWE

Effective Schools for Disadvantaged 
and Underserved Populations

• Successful examples of complementary schooling 
indicate that it provides cheaper and more effec-
tive education than state schools for underserved 
and disadvantaged populations: it is cheaper, and 
both completion and learning rates are generally 
higher

• There are now African models available for replica-
tion, adaptation and inspiration

Joe Destefano noted that inequality in access to school-
ing between subregions is greater than gender inequity. 
Out-of-school children tend to be poorer, live in remote 
areas – often rural – and their mothers are generally 
unschooled. Complementary primary education, which 

is currently estimated to reach 3.5 million children 
in Africa, helps learners achieve basic competencies 
through alternative delivery modes but through a 
curricular structure closely aligned with state school 
programs. These programs are aimed towards children 
of school age. Audrey Moore explained that this is not a 
non-formal model since the 
schools or centers provide 
a structured program, they 
generally use the same or 
a slightly modified pri-
mary school curriculum 
and have strong links with 
the formal sector, in most 
cases, facilitating the ac-
cess of children graduating 
from the complementary 
programs into the formal 
system.

The presentation summarized the results of eight case 
studies, three of which are from SSA, in the context 
of a wider survey on alternative programs in ADEA 
countries. Complementary education has raised par-
ticipation rates in Ghana from 69% to 83% in the first 
three grades and from 35% to 62% in Mali. Completion 
rates are higher, at 59% in state schools in Ghana as 
compared with 91% in the complementary system. 

sessIon b �. the equIty IMperatIVe

Successful complementary 
school models have now 
proven their effectiveness:
• Significant increase in 

access
• Better completion rates
• Increased participation of 

girls
• Learning outcomes equal 

or superior to formal 
school

• Lower costs
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Achievement comparisons also favor complementary 
schools with success rates of 92%, versus 73% in Egypt, 
and 40% versus 30% in Zambia. There are lower costs 
for complementary school outcomes than for state 
schools. 

The study then examined the mechanisms which result-
ed in these findings. It was found that complementary 
schools provide more regular and effective instructional 
time than formal schools in the same countries: this 
is accomplished by bringing schools closer to home, 
keeping class size down to around 30 children, using 
parents for monitoring regular attendance of teach-
ers and pupils, using local languages, and a slightly 
modified, sometimes reduced, curriculum. They adopt 
a different approach to the selection, development 
and support of teachers: the management committee 
recruits teachers locally, and employs a high proportion 
of women. Teachers are provided not only with initial 
training but with additive training throughout their 
career; this is reinforced by close and regular support 
from visiting advisors, at least once a month, and/or 
from nearby experienced teachers trained in mentoring. 
School management is in the hands of parents and/or 
community members who are supported regularly in 
management practice and development. In sum, the 
positive characteristics of the schools center around 
their responses to the following issues:

• Location and size of school;
• Language of instruction and curriculum;
• Teachers, teacher training and support; and 
• Governance and decision-making.

Sulemana Saaka, Bonita Birungi and Tesfaye 
Kelemework, described their programs in impressive 
detail: School for Life in Ghana, CHANCE in Uganda, 
and Alternative Basic 
Education (ABE) in 
Ethiopia, and the 
mechanisms facili-
tating government 
collaboration and 
support. Possible im-
provements could 
include legislation 
to facilitate and in-
crease cooperation 
between govern-
ment and NGOs 
(Ethiopia), expanded 
complementary edu-
cation opportunities 
(Uganda), and more 
material  support 
to complementary 
schools (Ghana). 

In conclusion, not 
all complementary 
programs are suc-
cessful, but factors are now emerging which explain the 
positive outcomes of those described in the study. It was 
emphasized that, generally, there is no new pedagogy 
in these programs but that effective support to teachers 
and to teacher development produce results. The system 
of block grants to school community/management 
committees works well, overall, but there needs to be 

Characteristics of Successful 
Complementary School Systems
• Near to home
• Small class size
• Locally recruited teachers, 

many women teachers 
- generally underqualified and 
paid less than primary teachers

• Basic curriculum used, same as 
formal but sometimes reduced 
or simplified; local languages 

• Close parental/community 
monitoring, control and 
effective decision making in 
schools

• Strong links with formal system, 
sharing some of the benefits 
(sometimes block grants, free 
textbooks and supplies, or 
teacher salaries, or professional 
support for teachers or teacher 
development programs)
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increased central funding to complementary schools 
without weakening the current control that local com-
munities have over these schools. The programs also 
require increased professional government support that 
does not reduce the mechanisms that work well at pres-
ent under less formal NGO-supported structures.

Gender Responsive Pedagogy 

• The FAWE handbook on gender responsive peda-
gogy is a valuable, practical guide for schools

FAWE reported that the majority of schools in SSA are 
still not gender responsive and that teachers remain 
without gender skills, which leads to the exclusion of 
girls from the schooling process. Penina Mlama pre-
sented the Gender Responsive Pedagogy, a model that 
has been developed in three schools in Tanzania, Kenya, 
and Rwanda, in the FAWE Centers of Excellence, and 
which is now available in a teacher’s handbook that 
discusses gender responsiveness at the school level. The 
handbook covers teaching materials; lesson planning; 
classroom setup, interaction and language use; man-
agement of sexual maturation, sexual harassment and 
gender responsive school management practices. The 
presenter demonstrated the functionality of the model 
by showing a film, on the three pilot schools, followed 
by comments from a pupil and a teacher involved in 
the program.

DISCUSSION 
Fay Chung, of ASHEWA, praised the increase in primary 
enrolments in SSA during the last 16 years but noted 

that girls’ participation still lags behind boys’ by 12%. 
Less than 20% of the age group receives secondary 
education in West, East and Central Africa, and girls’ 
participation lags behind boys’ by 20% at this level. 
She asked how the 99% of women in SSA without ter-
tiary level education 
can effectively partici-
pate in the democrat-
ic process. Women 
represent 70-80% of 
Africa’s agricultural-
ists and most of the 
HIV/AIDS victims, but 
they are underrepresented in leadership positions and 
remain untargeted by training programs. This has 
repercussions on issues such as food security in the 
continent. An association has been established, based 
in Swaziland, to promote higher education for African 
women. Fay Chung appealed for a ten-year effort to get 
significantly more women into higher education so that 
they could participate fully in development planning 
and implementation.

Samuel Ngoua Ngou of Education International re-
quested clarification on learning and on cost-effective-
ness in the complementary programs presented. He 
believed that a revolution was needed in the financing 
of education, and that real action should be taken. Lydie 
Ngatoum, Technical Advisor on Secondary Education, 
Cameroon, asked what provisions were being made to 
ensure the effectiveness of secondary education, and 
commented that too little attention has been paid to this 
level of education at the Biennale. A participant from 
Guinea reported on his country’s Equity Commission 

In Africa, girls still lag 12 percentage 
points behind boys in primary school, 
20 points behind at secondary level; 
and represent only 1 per cent of the 
age group in higher education.
Fay Chung, ASHEWA
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and mentioned other programs that are improving 
the level of female participation in school in Guinea. 
Hon. Simelane, Minister for Education, Swaziland, 
said that the FAWE teacher’s handbook is a staple in 
all schools. She summarized Swaziland’s funding for 
disadvantaged students, including those at secondary 
and tertiary levels and asked for more information 
on how to set up complementary schools and FAWE 
schools in Swaziland. 

In response, Joe Destefano suggested that the Minister 
from Swaziland might wish to look closely at the case 
studies on complementary schools that have been 
documented for the Biennale. Regarding the query on 
effectiveness and efficiency, he said they had defined 
effectiveness in terms of access to school and in learning 
achieved. Fay Chung said that the African Union had 
recommended that 6% of GNP should be allocated to 
the education sector yet most SSA countries have not 
reached this level. She called for more countries to of-
fer free primary education. At the secondary level, she 
criticized foreign models and called for innovation using 
more cost-effective approaches in SSA. Audrey Moore 
reinforced the need to address issues associated with 
secondary education.



��
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Chair:
Hon. Dr. Brian Chituwo, Minister of Education, 
Zambia

Panelists:
Kathy Bartlett, Aga Khan Foundation and Katy Webley, 
Save the Children, UK; Adama Traore, Director, Non-
formal Education, Ministry of Education, Burkina Faso; 
Wilna Botha, Director, Media in Education Trust; Chair, 
Family Literacy Project, South Africa

Making Schools Ready: Transition 
Issues

• Improving the quality of early primary classes 
is critical for overall improvement of education 
systems and for achieving EFA goals

• Access to accelerated primary equivalent programs 
for adolescents frees up lower primary classes for 
primary age children

Transition is defined as the passage from an ECD 
program or from home into the first grade of primary 
school, and the period of time before and after a child 
moves into school. For this reason a wide range of is-
sues pertaining to admission are relevant to the subject. 
The presentation focused on the challenges facing 5-8 

year-old children in Africa as they make the transition 
to primary school, on school admission, on the quality 
of education provision in lower primary grades and on 
the context of early primary education in post-conflict 
countries in Africa. To smooth the transition to primary 
school:

• Children need to ready for school;
• Schools need to be ready for young learners; and 
• Parents need to be ready to be involved and sup-

portive both before and after children enrol in 
primary school.

However, schools are not ready for young children. They 
are often unsafe, unfamiliar, unwelcoming and unre-
sponsive environments, providing a memory-oriented 
learning experience. Lower primary classrooms are the 
most overcrowded in the school, with 80, 100 and even 
more than 150 children in one class. Insufficient time 
is given to basic literacy and numeracy skills, the time-
table is overcrowded and lower grades suffer most from 
teachers having to take on double shifts. In addition, 
the language of instruction is foreign, the curriculum 
is inappropriate for lower grades, and classrooms lack 
appropriate learning materials such as storybooks. 
Lower primary teachers have low status, insufficient 
qualifications and skills, and little access to professional 
development; there is a high rate of teacher absenteeism; 

sessIon C �. preparIng sChooLs for ChILdren



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006��

there are no links to ECD providers, and little contact 
with parents.

The Africa region has relatively low primary enrolment 
and completion rates, high dropout rates, and a high 
proportion of late admissions, particularly in countries 
affected by conflict. This in turn increases the likelihood 
of repetition and dropout. However, the high wastage 
in the early grades is masked by national statistics on 
the total primary cycle. First grade dropout rates are 
at least double the dropout rates for second grade. In 
many countries, between 30-50% or more drop out from 
and/or repeat the 1st grade. According to SACMEQ 
findings, 1% of Malawian and 2% of Zambian 6th-grade 
children achieve ‘desirable’ proficiency levels. It seems 
that those who cannot read after about three years of 
education are unlikely to ever master reading. Low levels 
of competence in numeracy and literacy in the first two 
years of school have repercussions on the rest of the pri-
mary cycle. Unless better quality schooling is provided 
in early primary, EFA goals will not be reached.

Up to half of the world’s out-of-school children are in 
countries in the midst of or recovering from conflict. 
Children brutalized by war have an even more difficult 
time entering school for the first time, especially girls 
and boys who have been involved with armed forces. 
In post-conflict countries, there is an atypically high 
proportion of girls in the out-of-school population; these 
high rates also apply to disabled children, orphans and 
poor children in general. There are major challenges 
in territories such as northern Uganda, Sierra Leone, 
parts of Ethiopia, DRC and southern Sudan. In south-
ern Sudan, where children have had the least access to 

education in the world, 20% are in school but 89% of 
those enrolled are in lower primary classes; girls repre-
sent 27% of enrolments; and only 6% of the teachers 
are women. In DRC, half of the primary-age children 
are in school and the state has withdrawn from funding 
both schools and the administration of the education 
system. The Somali region of Ethiopia, characterized 
by instability and large-scale population displacement, 
has a primary enrolment ratio of 15% compared to the 
national ratio of 64%. 

Several post-conflict countries have already made great 
efforts to put education back on track but they need 
more support. The provision of free primary educa-
tion in Sierra Leone in 2003 attracted more children 
to school, and prompted the state to start financing 
the education system in DRC again. One of the posi-
tive effects of the new accelerated primary programs 
for older children in southern Sudan, initiated by Save 
the Children UK, has been to free up primary schools 
for smaller children, thereby allowing schools to bet-
ter focus on the specific needs of younger children. 
Of particular interest is the development of a regional 
curriculum for Somali in Ethiopia and other Somali-
speaking regions, and alternative education provision 
for pastoralists.

Recommendations on early primary grades stressed 
the need for special attention to learning needs at this 
stage of schooling. Schools should: 

• Be safe, protective, and attractive for little 
children; 

• Be stimulating, with opportunities for exploratory 
learning;
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• Use the children’s first language; 
• Employ relevant curriculum; 
• Promote age-appropriate entry; 
• Reduce the size of early primary classes; 
• Reduce early primary repetition and dropout 

rates; 
• Improve teacher support, and teacher status, skills 

and qualifications; 
• Link early primary with ECD provision; and 
• Involve parents more. 

All of this implies increased funding for lower primary 
and particular attention to this stage of education in 
regions affected by conflict. 

From Bisongos to Satellite Schools: 
Responding to the Need for 
Integrated Child Development in 
Burkina Faso

• Satellite or feeder schools provide a model of im-
proved learning outcomes for populations located 
far from existing schools

Bisongo centers and satellite schools were set up in 
Burkina Faso through cooperation with the United 
Nations Children’s Fund (UNICEF), the government 
of Burkina Faso and other partners. These schools were 
established to address major obstacles such as access, 
quality, and management capacity of the educational 
system. In 1990, more than 70% of primary-age chil-
dren were not attending school and there were marked 
disparities between regions and sex. Repetition and 

dropout rates were very high. In 1996, the proportion 
of children in ECD programs was less than 1%, rising 
to 1.17% in 2004. 

The bisongo program is an integrated, community 
ECD initiative that aims to increase girls’ education. It 
provides care for little children, giving their elder sisters 
time to go to school. 

The grade 1-3 satellite schools are established in com-
munities located more than 3 km from a formal primary, 
school, and admit children of 7-9 years of whom at least 
50% are girls. Its objectives are:

• To increase rural enrolment; 
• To increase girls’ enrolment; 
• To ensure the security of children (especially girls) 

by reducing the distance to school; and 
• To keep pupils culturally close to their locality. 

Unlike state primary schools which use French through 
the primary cycle, 1st-grade satellite classes use the local 
language and introduce French in the second year. This 
has a double advantage: it facilitates learning across the 
curriculum and makes the children more confident. 
Essential teaching and learning materials are assured 
and teachers have regular access to advisors and to 
refresher courses. The satellite schools depend on the 
active participation of communities. 

Challenges in the program include problems with 
transfer to the regular schools and lack of status for 
community teachers but there are now as many as 291 
satellite schools with a total of 30,063 pupils, of whom 
14,157 are girls. Satellite school children are said to 
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be confident and they perform better than children 
in formal primary schools, especially in mathemat-
ics. Retention rates are higher than in other schools. 
Satellite schools have made a significant contribution 
towards the achievement of the EFA goals and MDGs. 
There is now a possibility that the satellite schools and 
bisongos will be included in the next national EFA and 
basic education plans.

Exploring the Links Between Adult 
Education and Children’s Literacy: 
A Case Study of the Family Literacy 
Project, Kwazulu Natal, South Africa

• Enhancing the culture of reading for pleasure in 
the family can boost children’s learning

The Family Literacy Project (FLP) in South Africa has 
worked with children’s and adult education needs 
within the context of the family since 2000, in the 
remote, rural, under-resourced mountain valleys of 
KwaZulu-Natal. The project aims to simultaneously ad-
dress the needs of the estimated seven to eight million 
South Africans who are functionally illiterate (three or 
four million of whom are totally illiterate), the four in 
five young children who do not attend preschool, and 
early primary learners. It also aims to make literacy 
a shared pleasure and a valuable skill in the family. 
Since the first and primary educators of children are 
the adult and older members of the family – that is, 
parents, uncles and aunts, grandparents, older siblings 
– the project develops literacy skills and a love of books 
in families to promote a community-wide culture of 

reading. This is accomplished through a combination 
of the REFLECT method, home visits, mobile box 
libraries and community libraries, and a child-to-child 
component in primary schools. Despite the short life 
of the program, it has succeeded in promoting positive 
interaction between parents and children, and families 
reading for pleasure. Parents want their children to have 
a better chance of success in life and they have realized 
the importance of becoming positive role models. The 
program also takes into account the fact that children 
can influence the behavior and attitudes of parents, 
by making parents more responsible and striving to 
acquire new skills to help their children. The report on 
the project focuses mainly on the inputs of mothers to 
children’s literacy development. In order to scale up the 
program, FLP has entered into a partnership with the 
Media in Education Trust to encourage family literacy 
on an even broader scale. FLP will be introduced into 
education centers and surrounding clusters of schools 
which are becoming ‘centers of care and support’ for 
vulnerable children and their families. 

DISCUSSION 
Reflecting on the challenge of making schools ready 
for children, Ann-Thérèse Ndong-Jatta, Director, Basic 
Education UNESCO, said that the problems are known 
and that it is time Africa rises above the problems and 
acts on recommendations from many conferences. 
She bemoaned dependency on models from outside 
Africa and called for research on the African context in 
order to properly define the issues so as to ensure that 
appropriate action is taken. She proposed that ECD in 
Africa should adopt a family-based approach. Teachers 
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should be trained as polyvalent educators to work in 
both ECD and early primary classes. She called on the 
African Union to influence government policies so that 
governments can set the proper priorities. Echoing 
UNESCO’s view point, Hetoutou Abdouallah from 
Mauritania suggested evaluating country experiences 
in Africa in order to identify models adaptable to other 
country contexts. A participant from Ethiopia called for 
more information on rural ECD experiences, noting that 
1st-grade dropouts are due to children entering primary 
school without literacy and numeracy skills.

The experience of Congo, according to Hon. Rosalie 
Kama-Niamayoua, Minister of Education, Congo, in-
dicates that ECD in the Congo is not consistent with 
teacher training, women are less involved than men 
in the subsector, and there is not enough supervision. 
Staff development is necessary and the provision of 
good working conditions. Francis Chalamanda from 
the Malawi Ministry of Gender, Child Welfare and 
Community Services, noted that children affected by 
HIV/AIDS are missing out on education. In Malawi’s 
community-based child care centers, 24% of the chil-
dren are orphans. Hon. Batilda Burian, Deputy Minister 
for Community Development and Child Welfare, 
Tanzania, considered that the MDGs have not always 
been successfully translated into PRSPs, which lack 
focus and concrete strategies. Her ministry has no day-
care centers in markets, which is an obvious need for 
working mothers. 

Eveline Pressoir, UNICEF I/ECD Regional Adviser 
for West and Central Africa, drew attention to the re-
newed focus on adult literacy, noting that this presents 

a golden opportunity for incorporating content on 
early childhood care into adult literacy programs. She 
proposed that UNESCO and ADEA take the initiative 
to emphasize the adult education/ECD linkage. There 
are no experiences to date regarding ECD for children 
0-3 years old. Ndeye Mbaye, Director of the National 
Agency for Young Children in Senegal requested 
more information on the Burkina Faso case study. She 
stressed that national governments need to emphasize 
their vision for young children. They worry about the 
costs of ECD interventions rather than appreciating the 
future benefits of ECD. 

The presenters concluded that there was a need to link 
school readiness and children’s readiness with promot-
ing effective schools, which is dependent on the quality 
of the teachers. A major concern is how children without 
an ECD program background – that is, the majority of 
children – are inducted into 1st grade. Countries were 
encouraged to share information on rural programs, 
on successful projects which could be scaled up, on 
integrating ECD centers into the community, on staff 
and supervisors’ development and on the benefit of 
short in-service courses, bringing early primary teachers 
together with early childhood carers. 

Adama Traoré challenged the view that Africa does not 
learn: he noted that Burkina Faso uses affordable, mod-
est structures for bisongo and satellite schools and has 
successfully involved the community in both programs. 
Parents work through school management committees, 
educator-mothers have been trained, parents provide 
locally grown food for schools and help cook it for the 
children. He felt, however, that governments needed 



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006�8

to be more supportive of ECD and should not leave 
the responsibility entirely to parents and communities. 
Kate Webley stressed the need to link ECD with basic 
education.

Ann-Thérèse Ndong-Jatta recommended situating the 
child, not the ECD building, at the center of ECD pro-
gramming. She added that training in child psychology 
would ensure appropriate care for children. For the 
rural poor it is important to bring schools nearer to the 
child. She reiterated that Africa does not utilize research 
findings. In addition, she suggested that donors and 
partners assist governments, and the African Union 
lead the process. Concluding the discussions, the chair 
called for provision of day care centers with a health 
component at market places. 
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Chair:
Khady Diop Mbaye, Director General, National Agency 
for Young Children, Senegal

Panelists:
Modou Phall, Deputy Director, National Nutrition 
Agency, the Gambia; Alex Mashiane, Provincial Project 
Manager, Safe Schools, Department of Education, South 
Africa; Sven Coppens, Plan Regional Learning Advisor 
for West Africa

Ensuring Effective Caring Practices 
within the Family and Community

• Combining selected traditional and modern care 
practices is an effective way of improving ECD care 
in Africa

Modou Phall presented a paper authored by Isatou 
Jallow defining child care practices as ‘behavior and 
practices of caregivers to provide the food, health 
care, stimulation and emotional support necessary 
for children’s healthy growth and development’ and 
noted the importance of care in the African context. 
Three categories of care were discussed: nutritional, 
psychosocial and physical. Breastfeeding was set up as 

the foundation for care because the act of breast feeding 
combined with breast milk, the product, cuts across all 
three categories of care. 

Child development is multidimensional and interde-
pendent in nature and the first three years are critical 
for healthy psychosocial development, as well as for 
the development of intelligence, personality and so-
cial behavior. Brain development occurs rapidly and 
extensively in the first 12 months and is vulnerable to 
environmental influences such as nutrition, health care 
and stimulation. Malnutrition is declining in most parts 
of the world but is on the increase in Africa in terms of 
numbers and prevalence. It has an impact not only on 
the individual child but also on the next generation if 
health is compromised and the child’s growth is stunted.  
It was noted that 14 out of the 18 countries with neo-
natal mortality rates of more than 45 per 1,000 are in 
SSA, as are 41% of the almost eleven million children 
under five who die each year of mainly preventable 
causes. Maternal mortality ratios are estimated at 940 
per 100,000. Gambia’s experience in investigating, rec-
ognizing traditional care practices and combining them 
with modern practices was gaining acceptance. 

sessIon C �. preparIng ChILdren for sChooL -  
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The Fatherhood Project 

• Recent studies point to acute negative effects of 
absent or uninvolved fathers on childhood develop-
ment in Africa 

• Programs to promote shared responsibility for 
parenthood in Africa mean providing support to 
fathers for increasing their involvement in early 
childhood care 

The Fatherhood Project in South Africa is an initiative 
of the Human Sciences Research Council (HSRC) in 
partnership with the Department of Social Welfare and 
others. The project identified the negative impact of 
the absence of fathers in the lives of children and the 

barriers to men’s 
involvement with 
children, alongside 
the abuse by fa-
thers of children, 
the increase in ma-
ternal orphans due 
to HIV/AIDS and 
the exclusion of 
men from policies 
and programs ad-
dressing children. 

Factors such as culture, politics, religion, post-industrial 
economics and globalization, as well as changes in the 
nature and composition of families, have transformed 
the role of fathers. More than 50% of fathers do not live 
with their children in African households. The argument 
for improving on fathering is frequently advanced on 

the basis of deficit models of single female parenting 
and the adverse effects of father absence, which include 
emotional and psychological stress, and sociocultural 
disorientation. The aim of the South African fatherhood 
project was to promote men’s involvement in the care 
and protection of children, emphasizing the benefits for 
children who have a present, positive and committed fa-
ther in the house-
hold. The project 
creates a sense of 
shared responsi-
bility for parent-
hood, it presents 
positive images of 
men, and supports 
men in responsive, 
responsible and 
committed roles 
aimed at providing 
protection, care, 
guidance and dis-
cipline for children within the family. 

The project aims to provide public information about 
the important role of men and fathers to family life and 
children’s optimal development and to stimulate further 
research into the role of fathers. The HSRC website is 
an important resource for information on the project 
and the role of fathers in the family. The findings of 
the Fatherhood Project attest to new roles that men are 
encouraged to play and can play to support the optimal 
development of their children.

Fathers who are never there…
‘My father works too much and 
goes to many meetings and 
hardly spends time with us. He is 
never available.’
‘When I ask him why he’s drunk 
he just tells me he’s not and 
makes excuses saying he’s tired 
and has had a long day. I don’t 
like it when he lies to me.’
Fatherhood Project

The best
‘I call him uncle… yet he is a 
father to me in all respects. He is 
a nice person to my family and he 
supports us in every possible way. 
When he comes home he hugs 
and kisses us. He is a responsible 
man - he cleans the yard when he 
is home and makes sure I am there 
to see how it is done. He teaches 
me how to say a prayer every 
night. I talk and I play and I laugh 
with him. He is my best friend.’
Fatherhood Project
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Child-centered Community Capacity-
Building as a Strategy for IECD 
Programs: PLAN’s Pilot Projects in 
Burkina Faso, Senegal, and Togo

• NGOs can provide effective support to commu-
nities in rural areas to develop their own ECD 
programs

The presentation covered PLAN’s vision: a world in 
which all children realize their full potential in societies 
which respect people’s rights and dignity. The NGO 
supports communities in developing the structures 
and skills they need to provide a safe, healthy and 
enabling environment for children. PLAN works in 
rural areas with the most vulnerable, poor children to 
strengthen community participation, management and 
ownership of programs. It also works to enhance com-
munity capacity-building (rather than service delivery), 
and facilitates a diversity of approaches, partnerships 
and relationships. PLAN projects include: PROCAP in 
Senegal, a four-year project, building local capacity to 
promote integrated early childhood development; com-
munity capacity-building to support ECD in Togo; and 
promoting girls’ education through bisongos in Burkina 
Faso as part of the BRIGHT project. PLAN’s West Africa 
Regional Office is in the process of prioritizing ECD as 
key in its child development programming.  

DISCUSSION
Nurper Ulkuier, UNICEF Adviser, New York, said that 
ECD issues should be seen from a child rights’ perspec-
tive. She drew attention to the increase in domestic 

violence and to the challenges that are faced by parents 
and communities, who are the primary duty bearers 
for child care, and noted economic need which drives 
some fathers out of home. Concern was raised about 
children bearing children and the increasing rate of 
child-headed households. She stressed that it takes a 
whole village to raise children. She called for replica-
tion of models that work and for the incorporation of 
non-formal models of child care into PRSPs; and for 
the identification of doable and affordable strategies to 
make schools ready for children and children ready for 
school. Francis Chalamanda, Director of ECD in Malawi, 
suggested agreeing on childcare practices suitable for 
Africa, as for example, the IMCH program which focuses 
on child health. 

Peter Hesse, of the Peter Hesse Foundation, Germany, 
stressed that ECD programs should focus should on 
preparing children for learning rather than for school-
ing, and for life. He shared the success of a Haiti project 
where children are guided to learn rather than being 
taught. The Montessori model has been adapted for the 
context of poor Haitian children and a teacher training 
manual has been printed. The major program cost is 
the one-year teacher training course which has reached 
more than 500 teachers so far.

Juliana Nzomo of the Aga Khan Foundation, Kenya, 
requested clarification on the specific impact of the 
fatherhood project. Alex Mashiane responded that the 
Fatherhood Project was started only four years ago and 
has yet to identify program impact. IMCH is included as 
part of the care package. The chair reiterated that suc-
cessful ECD programs need the involvement of parents, 
communities and partnerships.
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Chair: 
Hon. Indranee Seebun, Ministry of Women’s Rights, 
Child Development and Family Welfare, Mauritius

Presenters:
Rokhaya Fall Diawara, UNESCO BREDA; Samuel 
Ngaruiya, Ministry of Education, Kenya; Khady 
Diop Mbaye, Director General, Case des Tout-Petits, 
Senegal

One-Year Pre-primary Education for 
All?  

• African governments continue to underfund ECD 
yet global research demonstrates the benefits of 
instituting one or two years compulsory early 
childhood education programs

Rokhaya Fall Diawara noted that even though research 
findings suggest that investing in early child develop-
ment is a sure way of producing an efficient and effective 
education system, African governments continue to 
prioritize primary education over other subsectors of the 
education system and have not paid sufficient attention 
to early childhood education, which remains fee-paying. 

Pre-primary provision reaches less than 4% of children 
in Francophone Africa, very few rural children, and is 
conducted mainly by private providers in some coun-
tries, while challenges remain in terms of the quality 
of ECD programs available and the high proportion of 
early childhood educators still to train, particularly in 
rural areas. National ECD policies and implementation 
strategies need attention in many countries. Investment 
in the education sector overall is high in many African 
countries but it is not producing the desired results. 

The 1990 Jomtien Declaration states that learning 
begins at birth; in effect, in some countries a compul-
sory pre-primary education has resulted in a sharp 
rise in primary enrolment, and performances three 
times higher than in countries without compulsory 
pre-primary education. Drawing on these findings and 
psychopedagogical studies, UNESCO has devised a 
strategy aimed at mobilizing countries to: 

• accord priority to the early childhood sector;
• set up a pre-primary class in all primary schools;
• provide teaching/learning appropriate for pre-pri-

mary age brackets; and 
• formulate a development plan for 0-3 year-olds. 

sessIon C �. preparIng ChILdren for sChooL: 
organIzIng hoLIstIC earLy LearnIng InterVentIons
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Senegal is introducing a pre-primary grade in primary 
schools, while Ghana has adopted a policy of adding 
two years of kindergarten to basic schooling. The dan-
gers of locating pre-primary centers in primary schools 
(teachers unqualified for pre-primary teaching, curricula 
inappropriate for pre-primary children) are recognized 
but they can be managed. The Gambia is slowly develop-
ing a pre-primary one year then two year program. In 
every case, there is need to put children at the center of 
the educational system to ensure success.

Preschool Education and School 
Readiness: Kenya’s Experience 

• Preschool models in low socioeconomic status (SES) 
neighborhoods produced lower school readiness 
indicators than models in middle and high SES 
neighborhoods

Samuel Ngaruiya described the impact of various 
preschool models in promoting school readiness and 
effective transition from preschools to primary school in 
Kenya. A school readiness study carried out in Nairobi 
in 2004 indicated that different preschool models 
and preschool models in neighborhoods of differing 
socioeconomic levels have varying levels of success 
in preparing children for primary school. The terms 
ECD and preschool were used interchangeably. The 
goal of the preschool was to build a strong foundation 
for cognitive, socio-emotional and healthy develop-
ment and to enhance children’s readiness to learn. 
School readiness was defined as the acquisition of the 
appropriate knowledge, skills and abilities that help 

children handle primary school tasks. School readiness 
was measured through teachers’ rating of children’s 
developmental and functional skills using a School 
Readiness Assessment Instrument (SRAI), which was 
adopted and modified from the Early Development 
Instrument (EDI).

The principal findings were that children from private 
preschools outperformed their peers from state pre-
schools; and children from low SES neighborhoods had 
lower school readiness scores compared with children 
from middle and high SES neighborhoods. The study 
recommends moving from an academically oriented 
preschool model to one that embraces a holistic ap-
proach to ECD; it further recommends that regular 
assessment of the preschool system be carried out to 
enhance the effectiveness and efficiency of subsequent 
primary education. The government must ensure that 
children enter primary school ready to learn, irrespec-
tive of their socioeconomic background, so as to: 

• Promote the efficiency of investment in formal 
schooling; 

• Promote flexible transition into the formal 
system; 

• Ensure that children enter formal education on the 
basis of readiness rather than chronological age; 

• Allow for intervention and remediation before 
formal schooling is introduced; and 

• Ease the task of teachers in lower primary by ensur-
ing that they have a fairly homogeneous group to 
teach.
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The ‘Case des Tout-Petits’ Program 
in Senegal 

• The national ECD program in Senegal benefits 
from sophisticated equipment and multifaceted 
programs, and is highly participatory

In 2000, ECD became a national priority for economic 
and social development in Senegal and a national ECD 
program called the Case des Tout-Petits (CTP, the Little 
Children’s House) was established under the national 
ECD Council by the President of the Republic. The 
Government intends to promote ECD through the 
establishment of CTP centers for the most deprived 
children of 0-6 years, in rural and poor urban areas, 
with special emphasis on the 0-3 year old children who 
have received little attention to date. 

Khady Diop Mbaye described the holistic approach 
used by the program which includes ECD, parental and 
community education, ICT, health, nutrition, protection, 
as well as a baby sponsorship project which focuses on 
pre- and antenatal education, the promotion of birth 
registration and the opening of savings accounts for 
the newly born infants, through godmothers who help 
the new mothers. Program staff includes educators 
and volunteers, village mothers assisting the program, 
a grandmother who comes to tell the children stories 
and male religious teachers. Center educators have 
a fourth-year secondary school certificate and six 
months professional training (EFI). Preschool inspec-
tors and regional coordinators supervise the centers. 
The Children’s House provides not only stimulating 
materials including educational high-tech materials for 

the children but also space and information on ECD for 
mothers; and encourages micro-entreprise projects for 
mothers, which in turn help support the center. 

The village or neighborhood elects a board to oversee 
each center and to select a small management commit-
tee from within the board to manage the center. District 
branches link the centers with the national council, 
which collaborates with the relevant national depart-
ments dealing with health, education, family welfare, 
environment, information, culture and agriculture. A 
partnership is growing with local organizations and 
external partners to increase their support for the pro-
gram. In the five years the program has been running, 
it has benefited from demonstrable political will.

DISCUSSION
Hon. Rosalie Kama-Niamayoua, Minister of Education 
from the Congo, noted that ministries of education are 
preoccupied with the primary subsector and cannot 
take on ECD for the younger children of 0-6 years. 
Children of 0-3 years could not, in her opinion, be the 
responsibility of education ministries but she agreed 
that preschool education should be provided for chil-
dren of 3-6 years. Participants commended the support 
Senegal’s President had shown for ECD; when asked, 
the presenter replied that the CTP project is commu-
nity-based and that there are 60 children per class aged 
3-6 years. He further noted that all CTP leavers transit 
to primary schools located nearby. Agnes Aidoo, a 
UNICEF consultant, suggested advocacy for research 
by small multidisciplinary teams (in education, health, 
nutrition, psychology, etc.) to undertake district level 
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analyses focused on the status of children rather than 
on structures or institutions, on children 0-3 years, on 
the preschools, on changing family structures and roles 
in families of varying SES background, and on urbaniza-
tion. The findings could be utilized to formulate ECD 
programs guidelines for all partners.
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sessIon C �. the Cost of earLy ChILdhood 
deVeLopMent InterVentIons

Chair: 
Hon. Joseph Adu Danquah, Deputy Minister, Ministry 
of Women’s and Children’s Affairs, Ghana

Presenters:
Karin Hyde, Consultant; Alain Mingat, World Bank 
with; Juliana Nzomo, Regional Program Officer, ECD, 
Aga Khan Foundation, Kenya

Investing in ECD: Potential Benefits 
and Cost Savings

• Cost-effective benefits of ECD can be measured 
by school survival and success rates, by increased 
health and subsequent health-seeking behaviors, 
and by the quality of adult life, as well as in high 
productivity rates and poverty reduction

• Significant savings accrue to families and the state 
as a result of reduced school repetition and dropout 
rates, and lower private and public welfare costs

Karin Hyde presented the results of a study commis-
sioned by the ADEA Working Group on ECD as part of 
the group’s continuing effort to build a case for greater 
investment in ECD in Africa. This would be achieved 
through the development of a costing model, the pilot-

ing of the model in three countries, and a review of 
the cost-effective benefits of ECD. The objective of the 
latter, presented here, was to examine the benefits of 
ECD to education, health and adulthood, and assess 
ECD cost-effectiveness and financial sustainability in 
Africa. Evidence indicates that appropriately designed 
ECD interventions have positive effects on the children 
who participate, the parents of participating children, 
the communities they live in, the economy and their 
own children. The study further demonstrates that 
early childhood programs provide a low-risk, high 
return approach that pays off in terms of human re-
source development; 
a secondary benefit 
for Africa is the labor-
intensive employment 
that ECD programs 
provide, especially for 
women.

The three principal documented benefits of preschools, 
as compared with broader ECD programs, include: 
enhanced school survival, through reduced repetition 
and dropout rates, and increased educational perfor-
mance; better health and more health-seeking behaviors 
– participants tend to avoid smoking, drugs, juvenile 
crime, and early pregnancy – and suffer less child abuse; 

Studies demonstrate that ECD can 
‘generate’ resources through cost 
savings and increased productivity 
which will repay the investment 
and generate additional benefits for 
the state.
K. Hyde (2006: 37)
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and a better quality of adult life as measured by more 
positive employment, marital and fertility patterns (less 
likely to have children outside marriage, later and more 
stable marriages), as well as more positive interaction 
with friends and family. These results indicate a cor-
relation between ECD programs, enhanced economic 
participation and poverty reduction. Furthermore, the 
parents of ECD participants benefit by having more 
time for training or income-generating opportunities, 
increased parenting skills and enhanced self-esteem. 
They give more support to their children’s education. 
The impact of ECD participation is particularly strong 
for children from disadvantaged or disrupted back-
grounds, thus providing a powerful tool for reducing 
social disparity.

Savings are made 
through reduced 
school repetition, 
which cost up to 
33% of current ex-
penditure in the 
education sector 
in 1995, reduced 

morbidity and mortality rates, and a lesser tendency to 
require welfare payments. The payoffs include increased 
participation in the labor market, higher tax revenues 
and, most importantly, a relatively greater impact on 
most deprived groups. It was concluded that invest-
ment in ECD comes at a much lower cost than remedial 
programs for older children. It was recommended to 
Ministers that investing in ECD would stimulate prog-
ress towards the MDGs. The study provides the rationale 
for expansion of ECD interventions, and details various 

options for delivery in the home, in centers, schools, 
through the community, or in other environments. It 
also includes 
in format ion 
on financing 
opportunities 
through pub-
lic funds and 
external part-
ners, national 
NGOs, employers, community and parents. Cost-cutting 
proposals include:

• Focus on specific, disadvantaged populations;
• Use of trained caregivers: community workers or 

family members; and 
• Use of all available resources (older children and 

adults of all ages, available facilities, recycled ma-
terials) – and integration of issues such as health, 
nutrition, adult education programs, regional 
development and available communication media, 
including mass media.

Evaluating the Costs of Scaling Up 
ECD Interventions: The World Bank 
Costing Model with Burkina Faso and 
the Gambia

• Costing is an integral part of planning and advo-
cacy, and is essential for the adoption and imple-
mentation of a national ECD action plan

Children in high quality ECD 
programs have… been reported to 
develop an understanding that they 
have control over their lives and 
that actions have consequences.
Hyde (2006: 25)

‘… preschool can help children to 
understand that their actions have 
consequences and that they bear 
responsibility for what happens to 
them and that these early lessons have 
an influence on decision-making in all 
aspects of their lives.
Schulman (2005) reported in Hyde (2006: 26)
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Using the World Bank ECD costing model, Alain Mingat 
described a costing framework which Burkina Faso and 
the Gambia have used to plan the achievement of their 
ECD objectives by 2015. The age cohorts targeted are 
roughly 0-3 years and 4-5 years old, since programs 
longer than two years for preschool children have not 

demonstrated increased 
outcomes. The model 
takes into account cur-
rent ECD coverage and 
quality, and population 
trends from now until 

2015, offering five funding scenarios for each country. 
For organizational planning and costing purposes, it is 
useful to first distinguish between specific child-oriented 
activities that take place within the family and activities 
for children grouped within a structure, then to identify 
alternative and concrete options for organizing these 
activities

The costing model assumes the existence of specific 
essential elements to indicate the total resource require-
ments and the unit cost for a given level of coverage, 
type and quality of ECD services. The different scenarios 
estimate real costs and total revenue calculated over the 
time frame. Affordable strategies involve selected trade-
offs: reduced coverage maintaining quality services or 
reduced quality while maintaining coverage. In both 
scenarios program sustainability is not compromised.

Funding is to be raised from the education sector 
and from ECD-related units in other ministries such 
as health, water, departments of community develop-
ment, nutrition and child welfare, and are indicated as 

a percentage of the GNP. Also included in the funding 
is the potential coverage for the different age cohorts. 
The costing exercise serves as a useful tool for decision-
makers in coming to appropriate decisions regarding 
services for the holistic development of children.

Fatimata Korbeogo, Director of Preschool Education in 
Burkina Faso, stated that the national ECD policy was 
currently being validated and the cabinet was expected 
to give approval soon. Sharing Gambia’s experience 
of having used the same 
costing model, Ndeban 
Joof-Ndong, Director of 
Preschools, Ministry of 
Education in the Gambia, 
said that ECD policy and 
planning had started in the 
Gambia in 1999. 

Technical assistance had 
been provided by interna-
tional agencies to facilitate 
the policy development 
process but, in the absence 
of a costing and financ-
ing plan, the process had 
stalled. The development of 
the latter was accomplished 
some years later using the 
World Bank costing and 
financing simulation model. This had involved an inten-
sive consultative process with decision-makers in each 
sector and a challenging search for the relevant statistics. 
The team had to contend with underestimation, such 

A good program which 
cannot be financed loses 
both its usefulness and its 
operational credibility
 Mingat (2006: 5) Essential Questions

• What coverage to 
achieve within a given 
time frame (2015)?

• Which services (ECD 
specific and other 
services) to deliver, how 
will they be organised, 
how will selectivity be 
managed?

• At what unit cost, 
using which financing 
structure?

• What are the budget 
implications? (for 
recurrent and capital 
expenditures)

• Which funding sources 
to use to maintain 
financial sustainability? 

Mingat (2006:)
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as data on coverage, overestimation of census data, and 
total absence of data, for example, on salaries. Costing 

was based on the 
provision of new, 
ECD-specific provi-
sion which are not 
currently delivered 
to young children 
– that is, on identi-
fied gaps in current 
services. The focus 
was on expansion 
and improvement 
of ECD-specific ser-
vices through which 
the objectives of the 
new ECD policy 
could be achieved 
by 2015. Levels of 
funding that can 
be mobilized from 
government depart-
ments are indicated 
as a percentage of 
the GNP of the 

country. With costs estimated, the next crucial steps 
were the development of an implementation plan 
which included the new, specific activities envisaged, 
to achieve the objectives for children 0-3 and 3-6 by 
year 2015.

Knowing the costs involved, the question now for the 
Gambia involved whether the country should invest in 
ECD or not. The expected benefits (increased enrol-

ment in the primary schools, higher completion rates, 
improved system performance, improved education 
sector outcomes, greater economic productivity, and 
achievement of the EFA and PRSP goals and of national 
ambitions for 2020) justify the investment. Ndeban Joof-
Ndong concluded that lack of investment means a lost 
opportunity for attaining the Gambia’s 2015 targets.

A Costing Model of the Madrasa ECD 
Program in East Africa

• This uncommon, scientifically designed cost analy-
sis of an ECD program provides rare insights on 
ECD costs and financing and some unexpected cost 
results

• The Madrasa program includes a well designed 
exit strategy

The Madrasa ECD program is a community-based initia-
tive of the Aga Khan Foundation that began in Kenya 
(1986), then moved to Tanzania, Zanzibar (1990), and 
Uganda (1993). Quoting the Issa cost analysis, Juliana 
Nzomo described the program as demand-driven ini-
tially arising in response to 
requests from Muslim com-
munities in Mombasa to im-
prove access to and readiness 
for primary school for poor 
children from marginalized 
communities on the Kenya 
coast. Communities also hoped to foster ‘a grounded 
understanding of the Islamic faith and local culture in 
their children’. The program is currently supporting 

A Costing and Financing 
Simulation Model
• Establish the demographic 

basis
• Define initial financial 

constraints
• Define objectives with regards 

to coverage and types of 
services

• Define a structure to translate 
potential concrete activities 
into unit costs of services

• Project recurrent and capital 
expenditure from now until 
the horizon of the program

• Test practical feasibility, 
calculate the financing gap and 
assess financial sustainability of 
the program 

• Revise the objectives for 
resource mobilisation, 
coverage and service delivery 
parameters to achieve 
sustainability

It is wise to invest in 
constructing children 
since it is expensive to 
reconstruct damaged 
adults.
Joof-Ndong, The Gambia



In-dePth PArAllel sessIons on ecd ProgrAMs thAt cAn Be scAled uP
���

203 community preschool centers in East Africa, 66 
in Kenya, 53 in Uganda and 84 in Zanzibar, mainly 
in rural areas. To date, the program has served over 
30,000 children in East Africa, including those currently 
enrolled. It has trained over 4,000 preschool teachers 
and 2,000 school management committee members. 
Program components include: 

• Capacity-building for parents and communities, 
teachers, school management committees, com-
munity resource teams, ECD government officers 
and local government authorities; 

• Parenting education; health and nutrition; 
• Growth monitoring; 
• Special needs education; 
• HIV/AIDS prevention; 
• Materials development; 
• Attention to transition (home to preschool to 

primary); 
• Endowment-building; and 
• Policy support. 

Core Islamic values and beliefs underpin the curriculum 
and overall ethos of the schools. The program includes 
an interesting exit strategy, the graduation phase, 
which continues to provide management support and 
refresher training once schools run independently of 
the program, and which is not included in the costing 
model.

A recent evaluation indicates that intensive support to 
teachers and parents enhanced their knowledge and 
skills for addressing the needs of children; children ex-
perience a better teaching and learning environment as 
measured by the Early Childhood Environment Rating 

Scale (ECERS); and attain higher cognitive scores both 
during preschool and in lower primary grades. Initial 
analysis in an ongoing tracking study suggests that 
children involved in the program attain higher reten-
tion rates and enhanced performance. Community 
involvement with children’s education has grown, 
while women’s participation and decision-making have 
increased, both inside and outside the home – for ex-
ample in the area of school management. 

The analytical cost and financing model for the Madrasa 
Program used in the study takes into account four types 
of cost: direct costs, indirect operational costs, indirect 
infrastructure and set-up costs, and hidden costs; while 
finance is derived from two principal sources: program 
and community contributions. These generally take the 
form of one of the following: a one-off admission fee 
and term tuition fees paid by parents (fee recovery rates 
being between 40 and 80%), often used to pay teach-
ers’ salaries and minor incidental expenses; the school 
feeding program; the time spent by school committee 
members, teachers, community leaders, parents, and 
other interested residents, on all issues related to the 
establishment and operation of the preschool. The study 
revealed that program costs vary significantly across the 
three countries due to differences in staff salary levels 
(which in Zanzibar and Kenya are higher than staff in 
the government sector), to the cost of living and enrol-
ment per school. Initially the program used the simple, 
existing Madrasa centers, but communities now prefer 
to build new structures to enhance durability. Overall, 
the direct unit costs amount to USD 15 per child per 
month, of which parents contribute USD 5; and overall 
unit costs, including start-up, ongoing training costs 
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and program related activities in the resource centers, 
are estimated at USD 24 per child per month. The 
teacher/pupil ratio is 1:15. The unexpectedly high cost 
of the Madrasa Program resulted in a call for reviewing 
program inputs and processes. Overall, program cover-
age is not wide and does not benefit from economies of 
scale. It could be expanded, but at a risk of compromis-
ing quality, according to program evaluators. 

In conclusion, Juliana Nzomo noted that while it is 
heartening to note an increasing commitment by gov-
ernments to provide greater support to ECD, it is criti-
cal that the support is appropriately targeted to ensure 
quality and sustainability. Governments are well placed 
to provide meaningful support to ECD in a cost-effective 
manner relying on existing, multisectoral structures and 
personnel from national to local levels. This will, howev-
er, require streamlining of existing government systems 
to foster efficiency and coordination in the delivery of 
services. Opportunities for partnerships to provide ECD 
exist, both across the various sectors of government, and 
in coordination with non-governmental organizations. 
NGOs could take up certain tasks in which they have 
developed expertise, such as community mobilization 
and empowerment with respect to ownership, as well as 
ongoing teacher mentoring, while governments could 
be responsible for teacher training, teachers’ salaries, 
quality assurance, monitoring and evaluation.

DISCUSSION
Reflecting on the cost and financing implications of 
introducing year zero into primary schools in South 
Africa, Hon. Naledi Pandor, Minister of Education in 

South Africa, observed that the country is committed 
to the EFA goal of ‘expanding and improving compre-
hensive early childhood care 
and education, especially 
for the most vulnerable and 
disadvantaged children’ and 
aims to provide a reception 
year or grade zero in primary 
schools for all five year-olds 
by 2010. This will represent a 70% increase in participa-
tion, reflecting similar enrolments ratios in countries of 
comparable economic development. Targeted nutrition 
components will be included the program, particularly 
for vulnerable children affected by HIV/AIDS or with 
special education needs.

The Department of Education conducted a pilot phase 
of the program from 1997 to 2000, focusing on support 
to community based ECD sites. A Conditional Grant of 
R12,000 per year was introduced in the years 2001-2003 
for 4,800 centers, and models for policy implementation 
were developed to ensure improved access to quality 
education. Teacher development programs and certifi-
cation systems were registered with the South African 
Qualifications Authority. Forty-eight ECD organizations 
participated in the pilot phase and developed training 
programs, assisted by the Department of Education. 
They trained and accredited 4,500 practitioners to Level 
4 ECD, and as many site management teams. Central 
funds were effectively transferred for the administra-
tion of the program in the provinces, and to schools. 
All participating sites received a basic educational pack 
to support curriculum implementation. The public 
was informed about national ECD policies through a 

Education provision for 
the poor does not have 
to be poor education 
provision
Hon N. Pandor, South Africa
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multi-media advocacy and information campaign. A 
monitoring and evaluation system was developed to 
ensure effective monitoring and on-going support to all 
participating schools. The lessons learnt from the pilot 
phase were systematically documented.

Since 2000 there has been a 12% growth in grade zero 
participation. Expenditure on ECD has increased from 
R12 million in 1995 to an estimated R538 million in 
2004/5. The rate of expansion from 280,000 children 
in 2002 to 503,000 in 2004 suggests that the goal of 
enrolling all five year-olds (approximately 1 million) 
in the reception grade will be attained by 2010. The 
program aims at a minimum qualification of ‘4 years 
post-matric qualification’ for all zero-grade teachers, 
the provision of essential learning and teaching materi-
als, and additional learning support for learners with 
special needs.

The country-wide program will provide a significant 
growth in sustainable livelihoods for ECD practitio-
ners and assistants in low income communities. Hon. 
Minister Pandor concluded that, faced with the chal-
lenge of planning for expansion and ensuring integra-
tion of services, ECD provision for the poor does not 
have to be poor provision: the government must ensure 
sufficient resources, support to families and the estab-
lishment of a comprehensive monitoring and evaluation 
system. She called for concerted efforts to ensure that 
children in Africa have the best start in life.

Participants discussed strategies for getting multisec-
toral attention to early childhood development, for 
planning for the expansion of ECD through pilot or 

system-wide programs, and for developing and main-
taining standards.
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sessIon C �. CoordInatIon and sustaInabILIty of 
Integrated eCd proVIsIon

Chair: 
Hon. Batilda Burian, Deputy Minister of Community 
Development, Gender and Children, Tanzania

Panelists:
Eveline Pressoir, Regional Adviser, UNICEF Office for 
West and Central Africa; Mussa Naib, Director General, 
Department of General Education, Eritrea; Apollinaire 
Kingne, DPPS-MINPLAPDAT, Cameroon

Coordination and Implementation of 
ECD Policies and Policy Frameworks

• Multisecotral integration is needed as much as 
integration of ECD policies into national develop-
mental policy frameworks

• Capacity-building should include not only pro-
gram-level personnel but senior national staff and 
plans for increased support by external partners

Eveline Pressoir presented an overview of the situa-
tion of young children in the West and Central Africa 
Region (WCAR), from a rights-based perspective. Birth 
registration in WCAR is the lowest in the word, despite 
intensive registration campaigns over the last two years. 
She also cited the consequences of the devastation of 

war and conflict on early childhood. She described the 
integrated approach to ECD, which combines forces 
from various sectors such as health, nutrition, water, 
hygiene and sanitation, protection, cognitive stimulation 
and the advancement of women. This synergy should 
be captured at conceptual and policy level, and in the 
programming and implementation of services for young 
children. However, few 
countries have succeeded 
in drawing up comprehen-
sive policies addressing 
the needs of the young 
child, while many national 
PRSP policies, SWAps and 
even EFA policies in the region have failed to address 
the needs of young children and even lack consistency 
among themselves. She cited three countries in WCAR 
that have used the integrated approach to develop ho-
listic early childhood policies and three more that are 
in the process of formulating policy. She stated that the 
integrated approach to ECD was gaining ground and 
that the World Bank costing model for planning had 
been presented to 24 WCAR countries.

Problems to date in strengthening the ECD planning 
process include the lack of resources allocated to 

Now is the time to 
dream of a better future 
for our children… if only 
we can get into action!
E. Pressoir, UNICEF WCAR
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children of this age group; the low level of contribu-
tion from the state; poor intersectoral coordinating 
mechanisms; and lack of qualified personnel in ECD. 
In future, long-term vision needs to be developed and 
attention should be given to central capacity-building 
and strengthening the capacity of partners to support 
ECD programs, in preference to working solely at pro-
gram level. The roles and tasks of government need to 
be clarified, especially those of the ministry responsible 
for ECD. A well designed decentralized model should 
be developed and the program planning steps described 
by Alain Mingat, above, need to be explicitly planned 
and implemented.

Convergence, Coordination and 
Integration: Action at National 
Level – Eritrea’s Integrated Early 
Childhood Development Program  

• The recently initiated Eritrean ECD program has 
already produced measurable, positive results and 
has built in income generating component aimed 
at program sustainability

The Eritrean Integrated Early Childhood Development 
Program started in 2000 was a five-year program sup-
ported by a World Bank loan, then extended to 2006 
in order to assess impact. Mussa Naib presented the 
program objectives:

• To promote the healthy growth and holistic devel-
opment of children under six, children of primary 
school age, and children in need of special protec-

tion up to the age of 18, through the provision of 
services; and 

• To meet national ECD objectives, EFA goals, MDGs 
and fulfill commitments to global and regional 
conventions which recognize the importance of 
ECD.

The program has five components: early childhood 
education and care, child health, child and maternal 
nutrition, socioeconomic support for children in need 
of special protection, and strengthening of the ECD 
program. Eritrea’s understanding of the holistic ap-
proach to ECD is to adopt a comprehensive perspective 
of children’s needs and to ensure synergy in service 
provision. Institutional structures and mechanisms 
established to coordinate and integrate ECD services 
include the National ECD Policy Steering Committee, 
National ECD Technical Support Committee, the ECD 
Policy Management Team and the National Working 
Group on the Integrated Package. Sectors have equal 
status. They plan ECD intersectoral or common goals, 
coordinate strategies and monitor activities as a team. 

Disbursement of 93% of total program budget of USD 
49 million has produced the following outputs:

• Early education and care component: 105 kinder-
gartens, six resource centers built, 291 community 
care centers opened targeting high-risk children; 
650 nursery teachers, assistants and community 
caregivers trained; the Focusing Resources for 
Effective School Health (FRESH) health and 
nutrition program framework introduced in all 
schools. 
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• Social protection component: 31,895 orphans 
successfully integrated into host families; 96 into 
group homes with group home mothers; voca-
tional training provided for 366 street children and 
262 families with street children given economic 
support. 

• Child health component: medicines, vitamins 
and equipment worth about USD 7.5 million 
distributed to children; 123 latrines built; 112 
water and sanitation interventions in schools and 
health centers; IMCI health workers and aides 
trained; mothers trained in food security (received 
smokeless stoves and community water pumps, 
which provided a welcome new source of income 
generation).

The program’s achievements have included the formula-
tion of a national ECD policy, the strengthening of links 
between ECD stakeholders, the successful decentraliza-
tion of program mechanisms and processes; an 80% 
increase in preschool enrolment; a significantly reduced 
dropout rate among preschool attenders in 1st-grade 
classes; decreasing infant and under-five mortality rates 
and improved health indicators compared to other 
SSA countries; heightened awareness among parents 
on immunization and nutrition issues, and on good 
parenting practices in general; and the introduction of 
some new ECD related income-generating projects at 
village level. Many of these outcomes will contribute to 
the sustainability of the program after support from the 
World Bank is terminated.

Convergence of Services for the 
Survival and Development of the 
Young Child  

• Convergence is the guiding principle for translating 
a holistic approach to ECD into an operational 
strategy in Cameroon

Apollinaire Kingne described convergence as a rights-
based strategy creating synergy between governing 
interventions and partnerships aimed at giving children 
between 0-8 years a good start in life. The UNICEF 
Cameroon Country Program 2003/2007 had adopted 
the strategy of convergence, to promote synergy of ac-
tions and partnerships in achieving the fulfilment of 
the rights of the child in the Adamawa Province Young 
Children’s Survival and Development Program. This 
program targets children 0-8 years old, with particular 
emphasis on those 0-2 and 3-5 years. The program has 
five entry points: health/nutrition, education, protec-
tion, HIV/AIDS, water and sanitation. Family and child 
record cards are used to ensure that children benefit 
from all services offered. The convergence strategy 
aims to provide formal and non-formal preschool edu-
cation, and parental education, in the wider context 
of program inputs including the promotion of birth 
registration, a minimum package of health support to 
infants; personal and environmental hygiene programs; 
nutrition education; health and psychosocial support 
to vulnerable children, including orphans, particularly 
HIV/AIDS orphans. 

Convergent program mechanisms are functioning 
in 14 zones of the province, covering almost 300 vil-
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lages. Coordination and monitoring committees pro-
vide continuous monitoring at four program levels, 
including feedback on preschool provision. There is 
effective synergy in the field and amongst the different 
development partners. Preschool attendance has risen 
from 11 to 18%. However, the implementation of the 
program is constrained by limited funds, and faces 
other challenges. 

DISCUSSION
Opening the discussion, Hon. Marie-Solange Pagonendji-
Ndakala, Minister for Family, Social Affairs and National 
Solidarity, Central African Republic, indicated that even 
though the country is faced with many challenges, ef-
forts have been made to adopt an integrated approach 
to child development. Consultative processes are 
under way among various actors and institutions. The 
Government is currently working on a comprehensive 
ECD policy that addresses the holistic development of 
the child. 

Participants expressed concern that projects are often 
unsustainable and that they are well coordinated only 
during the period of donor involvement. The case waqx 
cited of the World Bank supported ECD nutrition proj-
ect in Uganda was cited which ended in 2005. When 
donor support was withdrawn parents refused to give 
financial support to the project to ensure sustainability. 
They argued that since primary education is free there 
is no justification for paying for health or other services. 
Francis Chalamanda, National Coordinator of ECD in 
Malawi, bemoaned the lack of resources to implement 
ECD policies and suggested that the ADEA WGECD 

should assist countries to develop funding strategies. 
It was, however, pointed out by other participants that 
reallocation of existing resources to ECD is a first im-
portant step, pooling resources for ECD from related 
sectors. Coordination requires negotiation. All sectors 
need to sit at the table to discuss and agree on mecha-
nisms for financing and implementing ECD programs. 
It was suggested that coordination should be located 
at the level of the prime minister to leverage ministerial 
support for ECD policies and programs. Marie-Louise 
Samuels, Director in the Ministry of Education, South 
Africa, said there was a need to distinguish integration 
from coordination. She called for accountability in in-
tegrated programming. She stressed that information 
exchange on functioning, coordinated structures is 
needed for countries to learn from each other, rather 
than conferences. Participants emphasized that coor-
dination needs policy alignment and harmonization, 
such as the review and alignment of EFA country plans 
with PRSPs.
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pLenary sessIon �. round tabLe dIsCussIon on 
ChaLLenges and opportunItIes

Chair:
Carew Treffgarne, Senior Education Advisor, DFID

Panelists:
Françoise Caillods, Deputy Director, IIEP/UNESCO; 
Papa Youga Dieng, Coordinator RESAFAD (African 
Network for Distance Education), Senegal; Desmond 
Bermingham, DFID, former FTI co-Chair; Hon. Hamani 
Harouna, Minister of Education, Niger

Quality Education for All: Addressing 
the Obstacles (poverty, HIV/
AIDS, conflict and poor sector 
management)

Ms. Françoise Caillods made reference to the earlier 
plenary which traced the impressive progress in Africa 
in moving closer to achieving EFA goals. She listed the 
four major obstacles to reaching those goals: poverty 
and malnutrition, HIV/AIDS, conflict or endemic vio-
lence, and inefficiency and bad governance. There is a 
striking difference between the school attendance of 
the richest and poorest quintiles of the population and, 
even when education is fee-free, as many as one third 
of the primary age children are out of school, having 
dropped out because they simply cannot afford to stay 
there. There are at least four measures which result in 

poor children being given better access to school: the 
fastest is the abolition of school fees. However, SACMEQ 
results for 1996 to 2001 indicate deteriorating quality of 
education due to lack of resources and lack of adequate 
preparation for free education, which pushes the poor-
est children out of school. The 
second method of increasing 
access is to provide more flex-
ible and diversified schooling 
systems. Third, non-formal 
programs respond well to edu-
cational demand among the 
most disadvantaged children. 
Finally, World Food Program 
assessments indicate that their 
school feeding programs con-
tribute to access and retention, 
although there is no discernible correlation yet between 
these programs and learning outcomes.

The spread of HIV/AIDS is the second obstacle to meet-
ing EFA targets in Africa: 27 million people currently live 
with HIV on the continent. Education programs need 
to note that women and girls are disproportionately 
infected, are infected earlier than men, and are less in-
formed on HIV, which points to the need for education 
program targeting and eliminating abuse against girls. 
The speaker hesitated to attribute too quickly to educa-

Mismanagement versus 
Effectiveness
It sounds banal to say 
so, but if funds reached 
their targets, more 
children would be in 
school, disparity would 
be reduced and learning 
outcomes would be 
higher.
Françoise Caillods, Deputy 
Director, IIEP/UNESCO
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tion the role of a ‘social vaccine’ against HIV, due to lack 
of adequately documented impact of education on HIV 
incidence. Measures being taken to mitigate the effects 
of HIV on the sector include the four strategies listed 
above, in addition to homework clubs, counselling for 
children affected by HIV, skills training and support for 
the foster parents of HIV orphans, improved community 
health services, and anti retroviral treatment (ART) for 
children and teachers.

Conflict raises two main challenges for the sector: keep-
ing education going during conflict and rebuilding the 
education system after the cessation of violence. The 

measures for confront-
ing the devastation of 
war and conflict are 
myriad and costly. It 
means addressing the 
needs of war orphans, 
traumatized children 

and children previously associated with fighting forces; 
rebuilding schools, re-opening and re-equipping closed 
schools; replacing absent teachers and those who were 
killed, through rapid, alternative training mechanisms; 
providing refugee education and education for dis-
placed people; revising curricula; printing textbooks; 
finding funds to pay teachers; supporting the capacity-
building of ministries; and intensifying negotiation of 
partnerships for rebuilding the sector.

As regards poor sector management, which exists 
worldwide, there are petty infractions and there is grand 
fraud which, together, significantly weaken education 
systems. However, over time, even small infractions 

amount to massive loss of resources: it is calculated that 
50 to 80% of the school funds in the region disappear 
between the originating source in the central ministry 
and the schools. Teacher absence, for justifiable and 
unjustifiable causes, is calculated at 25% of teaching 
time. Eighty percent of pupils in southern Africa pay 
for private tuition. In some parts of Africa, people are 
talking of sexually transmitted school results, a prac-
tice devised to reduce repetition rates. Measures to 
improve sector management include carefully designed 
decentralization procedures with in-built checks and 
sanctions; regular teacher enumeration; and public ac-
cess to information on school accounts. There is also 
a need for accountability regarding whether external 
funds designated to education sectors effectively reach 
their goal. In conclusion, there must be a commitment 
to good practice and good leadership throughout the 
sector, focusing on funding for management reform, and 
strengthened sectoral management capacity.

Policy Challenges in the Integration 
of ICTs in Distance Education in 
Africa

Mr. Papa Youga Dieng pointed to the significant ob-
stacles remaining in sub-Saharan Africa to achieving 
the MDGs and the EFA goals, and in particular to 
the challenges of teacher development for delivering 
quality education. Policies are required to harness the 
potential of distance education and capitalize on new 
technologies, to complement existing conventional 
teacher development strategies and to match the pace 
of learner demand on the continent.

Managing Mismanagement
It’s important to be able to 
talk about mismanagement; 
and it’s important to be able 
to act on it.
Françoise Caillods, Deputy Director, 
IIEP
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The ADEA Working Group on Distance Education and 
Open Learning (WGDEOL) had noted the advantages 
of distance education: the quality it could deliver, the 
promise of increased access and cost-effectiveness. 
However, WGDEOL cautioned on the planning process 
and on ensuring that equity considerations are kept 
in mind, with regard to gender, the rural/urban and 
able/disabilities divides, and language issues. A recent 
WGDEOL study carried out in five Francophone African 
countries highlighted increased access of learners to 
resource materials and the benefits of Information and 
Communication Technologies (ICT) to teacher training 
but new problems had arisen: the north/south and cen-
ter/peripheral digital divide; and the confusion between 
ICT, the instrument, and distance education. Mr. Dieng 
reviewed four generations of distance education tech-
nologies: correspondence courses or programs based 
on print materials (used by 92% of the institutions in 
the study), radio and TV, multimedia teaching and 
computer-assisted technologies. He described the latter 
as shattering the isolation of the learner, of promoting 
interactivity and active learning. Three countries in 
Africa have succeeded in setting up viable distance edu-
cation programs: South Africa, Mauritius and Tanzania. 
However, less than 10% of learners at tertiary level in 
Tanzania are distance learners. Francophone universi-
ties have a noticeable headstart on using computer-as-
sisted technologies on the continent, but not necessarily 
for distance education.

The Francophone study and a second, Anglophone, 
investigation, supported by the Commonwealth of 
Learning, highlight the following: the need for policy 
development on distance education and on ICTs in dis-

tance education; infrastructure; technical and manage-
ment capacity-building; the confrontation of past errors 
and misconceptions on distance education and ICTs; 
and, most importantly, the creation of enabling political 
and institutional environments for ICT development.

The Fast Track Initiative: A Catalyst 
for Quality Education for All in Africa

Mr. Desmond Bermingham, speaking on behalf of 
the Fast Track Initiative, stated that the Initiative was 
launched in 2002 to help countries move quickly 
achieve their education goals, specifically to assist in 
the development of good quality, universal primary 
education. The FTI is based on a compact, an agree-
ment, between donors and the countries they support. 
The aim was to follow up on the Dakar commitment by 
bilateral and multilateral partners to provide financial 
and technical support to credible, costed education 
sector plans. So far, 20 countries have been included 
in the FTI framework and 20 more are expected in the 
next couple of years. FTI also provides technical and 
financial support to activities such as this Biennale. 

In most countries, 70-80% of the education budget is 
financed by national revenue. Under the FTI, coun-
tries agree to draw up sound sector plans, to dedicate 
a significant proportion of their budget to education, 
and to commit to delivering high quality education to 
all children, particularly to girls. Donors agree to help 
mobilize resources, to ensure that the resources and 
support are aligned with national (and not donor) 
priorities, to coordinate among themselves to support 
the agreed sector plan, and harmonize procedures. The 
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FTI process includes mechanisms for following up on 
donor pledges in Dakar. 

The FTI is designed to target all low income countries, 
using the World Bank IDA-eligible classification of 
countries. FTI support addresses the challenges noted 
during the Biennale: finance, policy, capacity-build-
ing and data collection in the education sector. The 
FTI provides a platform and a framework to mobilize 
resources and direct financing through two funds: the 
catalytic fund and the education program development 
fund. Rapid finance can be obtained from the catalytic 
fund while negotiations are continuing with donors 
to support the sector over the longer term. The educa-
tion program development fund provides support for 
capacity-building and planning as well as the sector 
programs themselves.

It is emphasized that the fastest way to join the Initiative, 
and the most efficient source of financing under the 
FTI, is for countries to start a dialogue with the donor 
group, and the donors already present and working in 
their country. It is important for sector plans to match 
national priorities: the task of donors is to support the 
sector planning process. Countries are advised to agree 
with the donors on the appraisal process, to make sure 
that monitoring systems are included in the plans, to 
ensure that the goal of achieving universal primary edu-
cation is included in education sector plans, and that 
reliable data are collected for planning purposes.

Kenya has been a good example of the catalytic fund 
in operation: the application for funding reached the 
FTI in July 2005 and, due to the excellent dialogue be-
tween the Ministry of Education and the donors, Kenya 

received USD 20 million within six months, which was 
then disbursed to schools.

The Fast Track Initiative Experience 
in Niger

Hon. Hamani Harouna, the Minister of Education in 
Niger, described Niger’s experience of the Fast Track 
Initiative. Niger was one of the first countries included 
in the program, in 2002. Before 2000, Niger’s GER was 
37% (45% boys, 28% girls). After the Dakar conference 
in 2000, Niger produced a ten-year education sector 
development plan, which was supported by Niger’s 
external partners. The country organized an intense 
campaign to mobilize funding for the sector plan. Over 
9 billion CFA came in various forms from five bilateral 
partners in 2004 and 2005; and 22 billion CFA was 
expected in 2006 from seven donors. Bilaterals put 
funds into a national common fund. A tripartite commit-
tee, which meets every term to oversee disbursements, 
includes the Ministers of Finance and of Education, 
and external partners. An annual action plan and an 
annual review are complemented by an intermediary 
six-monthly review. The impact of the FTI is illustrated 
by an acceleration of GER growth rates, reaching 52% 
(59% boys, 44% girls) in five years. 

DISCUSSION
Ms. Justine Sass, Coordinator of the UNAIDS Inter-
Agency Task Team (IATT) on Education, addressed the 
challenge posed by HIV/AIDS to the education sector. 
During the week the first international survey was 
launched regarding the capacity of education sectors 
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to manage and mitigate the impact of HIV/AIDS. The 
report covers 71 Ministries of Education, 31 of which 
were in Africa. Findings on three key issues indicate 
that nearly three quarters of ministries surveyed have 
set up HIV/AIDS units. However, one third of the units 
in medium- and high-prevalence countries have no 
dedicated budgets; 21% of high and medium prevalence 
countries had no strategic plan to respond to the impact 
of HIV/AIDS on the education sector; almost 
60% of the countries were not collecting 
HIV-sensitive indicators; and only 36% of 
the high-prevalence countries had plans 
to replace and train teachers. More than 
80% of countries reported having life skills 
education on their primary and secondary 
curriculum. However, the quality of those 
programs can only be as good as the teacher 
development programs and the quality of 
the education system in general. 

Mr. David Archer, Head of International Education, 
Action Aid, referred to the Global Campaign for 
Education report "Deadly Inertia," published as part of 
the UNAIDS-UNESCO global readiness survey, which 
highlighted the importance of a comprehensive ap-
proach to sexual and reproductive health education; the 
dangers of opting for narrow strategies (such as the ‘ab-
stinence only’ message); the critical role of the life skills 
teacher and teacher capacity-building; and of addressing 
the underfunding of education systems. The challenge 
of poverty remains overwhelming, yet 92 countries 
in the world continue to charge primary school fees. 
Mr. Archer felt that the challenge of delivering quality 
education cannot be addressed while classes remain 

as high as 60 children per classroom. Tragically, when 
Kenya abolished primary school fees and was dealing 
with over a million new learners in primary schools, 
IMF policies prevented the country from employing an 
adequate number of teachers, despite the fact that Kenya 
had thousands of trained, unemployed teachers. The 
speaker also considered that untrained and ill-trained 
contract teachers could not provide the necessary qual-

ity of education unless they were 
assured of training over the years 
which would eventually provide 
entry for them into the ranks of 
professional teachers. He urged for 
recognition of the links between 
good professional development, 
reasonable remuneration packages 
and effective schools. 

For Mr. Archer, three significant 
economic areas impacting on education remain: the 
questionable IMF macro-economic dogma that places 
low inflation targets above all other concerns disallow-
ing countries to consider trade-offs between various 
investment options and fiscal measures; the failure to 
factor in the long-term economic returns of education 
into immediate policy-making; and the lack of debate 
on the impact of such policies on investment in the 
education sector. He stated that the vast majority of aid 
continues to be unpredictable, noting that the FTI may 
decrease unpredictability although the Initiative is not 
intended to provide long-term funding.

Concern was expressed by Mr. Samuel Ngoua Ngou of 
Education International regarding corruption and poor 

Class Size and Quality
We need genuine evidence-
based policy making on class 
size not policy-based evidence 
making. Sixty children per 
class is not acceptable. Sixty 
children in a class does affect 
quality. We know that. 
David Archer, Action Aid
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monitoring of donor assistance. He was also concerned 
about the preference of donors for some countries over 
others, and about the fact that credible FTI plans did 
not necessarily mean that all the national actors had 
been invited to participate in the FTI or sector planning 
processes. Hon. Rosalie Kama-Niamayoua, Minister of 
Education of Congo Brazzaville, pointed out to partici-
pants that governments had sound accountability and 
staff recruitment systems which prevented corrupt prac-
tices, but conceded that the public had the right to moni-
tor sector systems. Ms. Caillods said that transparency is 
achieved when budgets and disbursement information 
is published at local levels, on school notice boards, 
in the press and in local languages, so that the public 
can check whether funds have been spent according to 
budgets. In Uganda district and school education plans, 
budgets and disbursements are published regularly in 
newspapers. Mr. Bermingham concurred on the need 
for full accountability at national and local levels. He 
noted that the signature of Ministries of Finance on 
national FTI plans signaled the credibility and sustain-
ability of sector plans under the FTI, since it guaranteed 
governments’ financial commitment to the plan. 

Reservations were expressed by the Minister from 
Tanzania on claims that ICTs would succeed in provid-
ing affordable connectivity for many people.

Mr. Dan Thakur of CIDA, Canada, reminded partici-
pants that there were plenty of lessons learned and that 
information was available on efficient funds manage-
ment. He noted the beneficial impact of sector support 
over the last eight years, which FTI was now support-
ing. This had not only resulted in dramatic enrolment 

growth but in significantly higher national budgets for 
education, a higher percentage of budgetary support to 
primary education and increased sector allocations to 
quality inputs. Ms. Marja Karjalainen, representing the 
European Commission, noted the EU’s commitment 
and significant contributions to FTI to date, including a 
large contribution to support the FTI in Niger. Ms. Ann-
Thérèse Ndong-Jatta, Director of the Basic Education 
Division, UNESCO, welcomed the appointment of Mr. 
Bermingham to the FTI, and reiterated the need for the 
program to encompass the totality of EFA goals. Mr. 
Bermingham responded that FTI was not solely con-
cerned with primary education but with the approach 
to basic education espoused by EFA and the evolving 
concept of the importance of primary education.
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pLenary sessIon �. MaIn fIndIngs and 
reCoMMendatIons arIsIng froM the paraLLeL sessIons 

on the three bIennaLe theMes

Chair:

Hon. Antonio Burity da Silva Neto, Minister of 

Education, Angola

On the final day of the Biennale, the sixth plenary ses-

sion of the conference presented the conclusions and 

recommendations on the three themes of the conference 

arising from the five in-depth parallel sessions focusing 

on three themes: literacy, effective schools, and early 

childhood development.

Main Findings and Recommendations 
Arising from the Parallel Sessions on 
Effective Literacy Programs

Rapporteur:

Esi Sutherland-Addy, Institute of African Studies, 

University of Ghana and Consultant, ADEA

Presentations and discussion had covered a wealth of 

topics. The summary findings were as follows, giving 

emphasis to new and emerging perspectives:

• There has been impressive progress in the attain-
ment of UPE goals in Africa but literacy has made 
glaringly negligible progress;

• Visions and plans for literacy, where they exist, 
have not in the main been translated into concrete 
programs. 

• There is now hard evidence of effective learning, 
sometimes surpassing formal systems, in non-for-
mal programs in Africa; 

• There is no proof that investing in literacy does 
not yield measurable returns. On the contrary, 
evidence is mounting on gains related to a wide 
spectrum of social returns, in consonance with 
logical deductions to date;

• Chronic lack of funding for literacy programs has 
resulted in a vicious cycle of perceived ineffective-
ness and a notion that such programs are not worth 
funding;

• Specific types of literacy programs promote indi-
vidual and community empowerment, and active 
citizenship, more effectively than formal or con-
ventional learning styles;

• New decentralized models of literacy programs 
hold promise, on the condition that the state plays 
a visionary and facilitating role; and 
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• Literacy campaigns are being replaced with a 
more conceptually sound program approach, 
convergent with the concept of lifelong learning 
and sustainability.

Recommendations

1. The Fundamental Role of Literacy

Literacy is deemed to be a human right, a prerequisite 
for socioeconomic development, the foundation of 
education progress, a key to the information society 
and to the future knowledge society, and should be 
given priority attention. Yet there is a marked gap be-
tween discourse and practice on literacy at national, 
regional and international levels. It became obvious 
from presentations made at the Biennale that effective 
programs owed their success not only to the availability 
of resources but, most importantly, to a combination of 
strong advocacy, vision, strategic partnerships and the 
exercise of political will. The Biennale noted that the 
merit of non-formal education is that it provides a wide 
spectrum of innovation in flexibility, diversity, context, 
which can inform and benefit formal education.

Recommendations: Ministers of Education and 
their development partners in ADEA should take 
a leadership role in ensuring that literacy is firmly 
established as a priority and given unambiguous 
visibility in international and regional policies 
such as those of the African Union, NEPAD; and 
in national planning documents such as PRSPs, 
and national education plans. 

Formal education practitioners should be pro-
vided with opportunities of learning from the 
non-formal system.

2. International Agendas and Africa’s National 
Education Policies

Education targets are shrinking while timeframes are 
expanding. Literacy was recognized by the Biennale as 
a prerequisite for economic and human development. 
Even though MDGs (and FTI) do not explicitly refer to 
adult literacy, and NEPAD policies fail to underscore the 
importance of literacy, it is plain that neither the MDGs, 
nor universal primary education can be attained without 
an increase in literacy rates. The absence of literacy on 
the international agenda and the failure at international 
and regional levels to take on the totality of EFA goals, 
does nothing to promote national literacy policies. Most 
African countries do not have national literacy policies 
and, if they exist, they are often not implemented. The 
ineffectiveness of literacy programs is noticeable, despite 
numerous declarations. Literacy and poverty co-exist; 
and pro-poor policies must necessarily involve the 
eradication of illiteracy. Literacy is seen as a continuous 
process that requires sustained learning.

Recommendations: Participants strongly demanded 
that the FTI go beyond its current limited agenda 
and take on EFA vision and goals, including goals 
and benchmarks on adult literacy, to guide policy 
dialogue and assessment, and to ensure increased 
funding through the FTI.
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Countries were urged to develop national literacy 
policies and to follow through with funding and 
action.

Literacy policies must espouse an intersectoral 
outlook, coordinating with health, agriculture 
labor, and welfare at policy, funding, action and 
assessment levels.

3. Programming
Demand for literacy and literacy programs are char-
acterized by their diversity – that is, diversity in target 
groups, learning contexts and languages; in program 
content requested; in providers; in resources; in pro-
gram management modality; and in literacy programs 
across Africa.

Recommendations: There is a need to draw on the 
diversity of learners, demand, providers, resourc-
es, program types and successful experiences, to 
design and provide effective literacy programs.

Urgent attention must be given to the profes-
sionalization, support and remuneration of adult 
educators as well as to the creation of a new type 
of facilitator, conversant with promoting enhanced 
livelihoods skills.

More promising programs and practices should 
be shared and analyzed at future ADEA Biennales 
to add to those cited in 2006. These programs 
should address policy and strategy formulation, 
capacity-building, mobilization and management 
of funds, creation of partnerships, and develop-
ment of indicators.

Governments need to plan holistic education sys-
tems encompassing both formal and non-formal 
modes of education.

National/regional qualification frameworks should 
be set up to promote linkages between non-formal 
and formal education systems, validation of learn-
ing and accreditation, and mechanisms for the 
recognition of prior learning.

4. Financial Support for Literacy

Literacy programs/adult education currently receive 
about 1% of education budgets and little support from 
donors.

Recommendations: Substantially increased finan-
cial commitment is required by governments and 
aid agencies; and sustained budget allocation for 
adult literacy.

Literacy programs should benefit from funding 
from the sectors which gain from progress in 
literacy, such as health, agriculture, etc.

New partnerships and strategies should be ex-
plored between government and new partners, 
including the private sector, faith organizations, 
non-governmental and community organiza-
tions and local actors, to expand possibilities for 
resource mobilization.

To promote sustainability, governments and fund-
ing agencies should support investment in long-
term programs; and assist in building a sound, 
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professional human resource base to ensure sus-
tained and effective literacy programs.

5. Language, and Indigenous Knowledge and Skills
Language proved to be a contentious issue and is an 
ongoing debate.

Recommendations: African languages should be 
promoted in literacy programs, official documents 
and spaces; and more support given to publishing 
in African languages.

It is of capital importance to work from the knowl-
edge base of the learners, and to acknowledge in-
digenous knowledge and expertise of individuals 
and communities at national and regional levels.

While the Biennale had examined bilingual lit-
eracy programs, the more dominant paradigm 
of multilingual learning should be addressed in 
the future.

6. The Literate Environment
While literacy programs should be demand-driven 
and enhance the daily skills and work activities of 
learners, planners need to organize further support to 
assist neoliterates in maintaining their newly acquired 
skills. Creating a literate environment means provid-
ing opportunities for using reading and writing skills, 
and numeracy in support of an improved quality of 
life, enhanced livelihoods, active citizenship, gender 
empowerment, and so on. Such en environment makes 
reading materials available and promotes synergies with 

other communication media (radio, TV, IT), and with 
local and indigenous knowledge (art, orality, language, 
traditional medicine).

Recommendation: Immediate steps should be 
taken to work at all levels to promote a literate 
environment.

Further recommendations

Terminology: The term ‘non-formal education’ was 
described as confusing especially in the context 
of education and training within a lifelong learn-
ing perspective. It was proposed once again that 
terminologies relating to literacy and lifelong 
learning be revisited. 

The structure of the Biennale: The structure of the 
ADEA Biennale highlighted some of the dichoto-
mies debated during the parallel sessions on 
literacy. Conventionally, children’s education has 
been set against adult literacy, and formal educa-
tion has competed with non-formal education. It 
was recommended that future Biennales should 
consider planning a more integrated meeting so 
as to achieve a more holistic outcome.

The form of the Biennale: Presentations during the 
plenaries and in-depth sessions were very informa-
tive. It was recommended, however, that to gain 
more clarity on issues and to facilitate focus on 
practical solutions, it would be more beneficial, 
particularly for policy-makers, to plan for fewer 
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lead papers in future and to ensure more time for 
discussion.

DISCUSSION - LITERACY 
REPORT

Hon. Bitamazire, Minister of Education and Sports from 
Uganda, differed with some presenters on the issue 
of creating literate environments. Her experience was 
that successful functional literacy programs in Uganda 
responded effectively to upgrading skills required by 
adults and that this highly relevant and demand-driven 
model obviated the need for national policies on en-
abling literate environments, although she agreed with 
the spread of library provision. An integrated or relevant 
literacy program would, in her view, be self-executing, 
that is, it would ensure that newly learned literacy skills 
would be utilized in future. She noted that skills for full 
democratic participation also increased the demand 
for literacy.

Although all agreed on the overarching importance of 
literacy, insufficient effort is being put into developing 
mechanisms for partnerships at country level to mo-
bilize adequate funding for literacy programs. Current 
actions and programs are clearly inadequate, since the 
number of functionally illiterate people continues to 
be overwhelming.

A Francophone delegate questioned criticism of the FTI 
in failing to finance literacy. The point was addressed 
by Adama Ouane, UNESCO Institute for Education 
(Hambourg, Germany) who reminded participants 

that the Biennale, and other conferences, were calling 
for a full recognition by the FTI of the totality of the 
EFA goals, including adult literacy and early childhood 
education. This would mean that national plans seeking 
inclusion in the FTI would succeed in leveraging more 
significant funding from partners for the total spectrum 
of basic education.

An NGO delegate recommended that the Biennale 
endorse the benchmarks of the Global Campaign for 
Education, which was the result of widespread consul-
tation and encourage the development of more case 
studies. This would advance the dialogue on strategies 
for integrating literacy more formally into national devel-
opment plans. The South African Minister of Education 
agreed that such case studies could serve as frameworks 
to inspire or be taken up by governments in the future 
just as the output of the Global Campaign for Education 
could serve a useful purpose for governments who are 
interested in those benchmarks. In her view, the role of 
the Biennale and ADEA was to make such documents 
and notions available for potential use but not to en-
dorse any one model or framework. She also queried 
the conclusion of the literacy sessions in advocating for 
equal financing for UPE and for adult literacy programs 
and proposed that the Biennale emphasize the need 
for giving new and urgent prominence and increased 
financing to literacy, but not parity in funding. 

Responding, Ms. Sutherland-Addy noted the emphasis 
recommended by the speakers and agreed to incorpo-
rate these perspectives into the report.
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Main Findings and Recommendations 
Arising from the Parallel Sessions on 
Effective Schools

Rapporteur:
Ward Heneveld, Consultant, ADEA

The report on the in-depth parallel sessions covered the 
status of education in Africa, the quantitative research 
findings, case studies of successful approaches, guiding 
principles for the future. It further recommended steps 
that countries could take towards progress. Positive 
gains noted over the last 15 years included: 

• the remarkable progress in enrolments; 
• increased national political commitment and donor 

investment in education; 
• more cooperation across countries; 
• increased literacy rates; the spread of gender-sensi-

tive HIV/AIDS practices; and 
• growing awareness of the importance of African lan-

guages in education, and available alternatives. 

However, remaining challenges included: 

• generally low learning levels in primary education, 
and declining reading results; 

• overcrowded classrooms; 
• perfunctory oversight of teaching; 
• inadequate supply of teachers and textbooks; 
• ineffective language of instruction policies and 

practices; and
• the continued use of ineffective teaching methods 

despite considerable investment in teacher devel-
opment programs. 

The meeting had concluded that these obstacles could 
be overcome by developing alternative African visions 
of education with regard to relevant pedagogical mod-
els and teaching paradigms, and language instruction 
programs. 

Considerable empirical information now exists on 
school effectiveness, collected, among others, from the 
last and the current Biennale. This information is sum-
marized in the table below. The Biennale noted new find-
ings from large-scale quantitative studies presented by 
PASEC and SACMEQ analyses but participants foresaw 
difficulties in translating the complex and rich findings 
into manageable messages for local consumption and lo-
cal (as well as national) planning. It is now clear that not 
only do repeaters drop out from school and fail to learn 
as much as their peers and equals who inadvertently 
get promoted to higher classes, but that mechanisms to 
identify weak learners are totally unreliable, penalizing 
some high and average performers. Useful information 
was also newly available from smaller scale, qualitative 
studies commissioned by ADEA and others, such as the 
analyses of school leadership in 16 good schools in four 
countries (Pelletier, 2006); the characteristics of effective 
schools in 30 schools across four countries (Heneveld 
et al., 2006); and the nature of community/school 
interaction and the implications for improving school 
learning (Solaux and Suchaut, 2006). In addition, the 
Biennale produced new information on effective and 
relevant approaches to improving learning and school 
conditions arising from the studies on complementary 
schools, such as strategies for providing effective educa-
tion to difficult-to-serve communities. The Meeting also 
discussed potential solutions for alternative delivery 
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systems using new technologies through the African 
Virtual University and other mechanisms. The latter two 
issues linked to deliberations in the thematic group on 
literacy and complementary education. Finally, longer 
bilingual programs were reported to be more effective 
than short ones, but research is still lack-
ing on multilingual contexts. 

Overall, research shows that countries 
are not getting the results they could 
expect from current investments in 
teacher education. There is continued 
use of ineffective classroom teaching 
practices – uniformly ineffective teaching methods 
are found across all types of schools – despite the fact 
that training is conducted in more effective, modern 
and alternative approaches. This lack of change in the 
classroom bewilders current planners, teacher tutors 
and advisors, and constitutes a critical issue for central 
policy. The conclusion is clear: radical transformation 
of teacher education is needed, and at justifiable cost, 
to produce changed teacher practice and improved 
learning in schools. In addition, selection, training 
and support to school leaders is critical for improved 
learning, so that school heads become effective firstline 
mentors on pedagogical issues.

Again, difficulties were foreseen with regards to the 
formulation of clear messages, that would transform 
current beliefs into new national policy and practices 
at a local level. Principles derived from SAQMEC find-
ings and other research indicated the need to factor in 
program cost as a critical factor in policy options. Less 
costly inputs with proven high contributions to learning 

(such as more textbooks and teacher manuals; short, 
focused, initial teacher training; competency-based and 
gender responsive curricula) must be weighed along-
side more costly but effective inputs (such as increased 
quality of supervision; affirmative programs for rural 

schools; health/nutrition support) and 
those higher-cost options which had 
no proven relation to learning (such 
as buildings, long preservice training, 
and high repetition rates). There was 
still debate on the floor on optimum 
class size, and how formula funding 
to schools and increased community 

participation in education could be translated in fu-
ture into improved learning. While communities were 
increasingly involved in school management, they were 
noticeably absent at central 
policy formulation level in 
some countries. It is equally 
be important to generate 
savings by reducing inef-
ficiencies and expenditure 
due to bad governance.

Participants in the paral-
lel sessions on effective 
schools urged Ministers 
and Ministers of Education 
to promote the idea that 
in order for all children to 
leave primary school with effective reading, writing 
and calculating skills, then the business-as-usual or 
classical approach must be abandoned in favor of for 
more effective, affordable, national and local solutions 

It will be important in future to 
conceive of education services 
as providing a continuum of 
delivery modes to serve all 
groups of learners, young and 
old.
Ward Heneveld, ADEA Consultant

The findings of the Biennale 
research are rich beyond 
any level that we have been 
able to discuss during these 
few short days. The Biennale 
recommends that we go 
home, read and reflect on the 
studies presented, and  when 
matching these findings with 
local conditions, let us make 
bold decisions and commit to 
new policies. Our problems 
are complex but solvable.
Ward Heneveld, ADEA Consultant
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to the problems of learning. The thematic group on 
effective schools advised that each country merge the 
new understandings gleaned from the Biennale with 
local information and additional local research, this 
through the reflective processes of study, dialogue, and 
decision-making. This will allow countries to find local 
solutions to the complex problems related to school 
effectiveness.

The principles and activities of a reflective process of 
policy formulation are: 

• Active reflection on research findings and program 
ideas, especially when they contradict accepted 
wisdom;

• Research on, respect for and use of national/lo-
cal conditions and experience to understand the 
problems;

• Processes of discussion within the system that use 
all stakeholders’ inputs together with local and 
international research findings and 

• Bold decision-making after reflection, with ex-
pressed government commitment.

DISCUSSION - EFFECTIVE 
SCHOOLS REPORT

Ms. Aidoo, UNICEF, and Ms. Njong-Jatta, UNESCO, 
pointed out that the report lacked reference to the links 
between primary school and the other two themes of 
the Biennale: early childhood development and literacy. 
There is a strong body of research that demonstrates 
the contribution of early childhood development pro-
grams to children’s success in primary school. Also, 
if communities are to participate effectively in school 

management, more adults will need literacy skills. This 
must be taken into account. 

Ms. Christhelle Houhdonougbo, Advisor in the Ministry 
of Higher Education and Research, Benin, added that 
the Biennale report should take account of the impor-
tance of higher education, training and research – and 
promote the idea of having 
future Biennale sessions de-
voted to this subject – since 
it is these levels of educa-
tion which drive develop-
ment. The introduction 
of structural adjustment 
programs meant that Benin 
had to close down its pri-
mary teacher training col-
leges in the 1980s, and the 
government currently needs concerted assistance from 
partners in order to re-open them. A senior Inspector 
of Schools from the Ministry of Education in Central 
African Republic noted that the goal of education is to 
improve the quality of life of the peoples of Africa and 
that this goal, which relates to the external efficiency of 
schooling, must be constantly in mind. Hon. Simelane, 
Minister of Education of Swaziland, requested that the 
report mention the need to ensure special measures 
for poor urban schools alongside the affirmative action 
proposed for rural schools. Hon. Dicko, Minister of 
Education from Burkina Faso, made a strong statement 
supporting more focus on teacher capacity-building. 

In response, Mr. Heneveld thanked the speakers for 
their comments, especially for noting the lack of atten-

Focus of Education
When reviewing school 
effecttiveness and quality, we 
must not lose sight of the fact 
that the role of education is 
to improve the quality of life 
of our peoples, not only to 
ensure that children achieve 
learning.
Senior Inspector of Schools, Central 
African Republic



synthesIs And closIng sessIon
���

2006 ADEA Biennale  
Summary of Advances In Understanding of Effective Schools

From the 2004 Biennale From the 2006 Biennale
•Implementation is of the essence 

and requires high-level political 
leadership

•There are many examples of effective implementation (bilingual education, 
complementary schools, block grants, etc.) No detailed examples of 
effective implemented curriculum reform were presented.

• Political leadership has shown commitment in many countries
•The quantity of resources does not 

by itself ensure performance
•Cost-effective alternatives are clearer and deserve attention (SACMEQ/

PASEC analysis; repetition; books in most schools; current teacher 
development models ineffective).

•The upper limit of class sizes without a negative influence on learning 
may be higher than prevailing norms (sometimes quoted as high as 60 
per class).

•Quality improvement depends 
on teachers and what happens in 
the classroom

•School heads are the 
transformational leaders in 
improving teaching

•Teacher support systems and 
community support are crucial 
for improvement

•Large-scale quantitative and small-scale qualitative research by those with 
experience confirms and gives detail to these messages.

•We know more precisely what has/has not been effective:
1. Books are in the schools but are not used effectively; if use improves, 

increased textbooks would be useful.
2.When teachers plan their classes and assess students regularly, learning 

is improved.
3.Instruction in the mother tongue should be longer, and teachers must 

master both languages they teach in (multiple-language settings still 
need examination).

4.However, existing pre- and in-service teacher training models do not 
show an influence on teaching practices and student learning.

5.The characteristics of effective principals are known, but systems do 
not target these characteristics well in selection and training, especially 
regarding pedagogic leadership.

6.Simplified local approaches that involve the community obtain good 
learning outcomes (complementary schools, block grants), but school 
management prefers to dominate collaboration in regular primary 
schools.
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tion to important external forces influencing the quality 
of primary education, such as the home and parents’ 
level of literacy. He agreed with the need to focus on 
teachers and reiterated a general finding from research 
on effective schools: the current mechanisms to form 
effective teachers – conventional formal training, current 
modes of supervision – are not helping teachers to im-
prove. Understanding why these inputs are not having 
more impact is essential in order to make changes. As 
experience and discussion are proving, changes will be 
most effective when there are national programs that 
provide detailed processes for planning and implemen-
tation for use by local and school level officials.

Main Findings and Recommendations 
Arising from the Parallel Sessions on 
Early Childhood Development

Rapporteur: 
Agnes Aidoo, Consultant and former Representative, 
UNICEF

The ECD group reiterated that learning begins at birth 
and that the foundation of effective learning, and of full 
participation in primary and secondary school, is laid 
during early childhood, from zero (and before birth) 
to eight years. As stated during introductory session, 
research shows that access, completion and success 
in primary school are dependent upon three factors: 
children being ready for school, parents being ready to 
support children with their learning, and schools being 
ready to receive children. It is also clear that the first 
years of primary school are a critical period determining 

subsequent learning. Mirroring the findings of research 
on support to primary schools in poorly resourced 
areas, research on ECD programs also shows that the 
most vulnerable children benefit most from quality 
ECD programs. 

The current conditions in early grades of primary 
schools are not conducive to learning and have det-
rimental immediate and long-term effects on learners 
and on the efficiency of the 
total system: massively over-
crowded classrooms; wide 
range of ages in reception 
class; language of instruc-
tion often different from the 
home language; inadequate and inappropriate provision 
of learning materials; insufficient professional training 
of early primary teachers; distance from home (more 
than 1 km); high repetition and dropout rates. The 
daunting and avoidable costs associated with repeti-
tion, failure and dropout numbers in the early primary 
grades, borne by parents and ministries of education, 
would be drastically reduced through appropriate ECD 
programs and by ensuring that primary schools are 
ready to receive entering children.

Issues common to primary education but which are 
concerns of prime importance to ECD include:

• Proximity of ECD centers to home;
• Locally made learning/teaching materials - appro-

priate, affordable and replenishable;
• Use of first language;

ECD is a frontline 
strategy for achieving 
EFA
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• Employment and professional training at progres-
sive levels of local ECD staff, particularly local 
married women; 

• Innovative use of trained, home-based ECD 
facilitators; 

• Optimal mix of parents/family and professionally 
trained caregivers for the program; 

• Affordable and sustainable remuneration 
packages;

• More effective involvement of fathers in a wide 
range of ECD program activities; and 

• More regular costing of ECD programs, to offer 
more and more affordable program choices

 and provision of non-center ECD services to the 
home.

Recommendations

Governments and development partners were encour-
aged to promote the following:

Increase Children’s Readiness for School through

1. Expansion of integrated, holistic, context-specific, 
affordable, structured learning opportunities, prior-
itising the most vulnerable children of 4-6 years;

2. Optimal intersectoral collaboration (between 
health, nutrition, water, sanitation, social welfare, 
community development, agriculture and finance 
sectors) for support to ECD;

3. Effective partnerships among all relevant actors at 
different levels; and

4. Increased promotion of adult literacy and parental 
education programs.

Increase Parental and Community Support to Children 
through

1. Incorporation of ECD content in adult education 
programs;

2. Provision of parenting programs for all caregivers; 
other priority target groups are fathers and young 
parents; and 

3. Partnerships across sectors that address poverty 
reduction, with special focus on women as the pri-
mary providers and caregivers of small children.

Ensure Readiness of Schools to Receive Young Children 
through

1. New focus on early grades of primary school, to 
make school feel safe and welcoming, prioritizing 
quality resources (human, financial and mate-
rial) for the early grades. Focus in particular on 
improved knowledge, skills and status of early 
grade teachers through pre- and in-service training, 
in-school mentoring/supervision; and increased 
awareness of school principals and management 
on the critical importance of supporting children’s 
smooth transition and success in early grades; 

2. Full access of girls to ECD programs;
3. Monitoring pupils’ survival rates in lower grades, 

to facilitate educational planning;
4. Special support and protection for the most disad-

vantaged pupils;
5. Regular interaction with pre-primary initiatives in 

the community;
6. Encouragement by schools of parental involvement 

and community participation in children’s learning 
in school and at home; and 
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7. Links with other services (health, nutrition) to 
provide a healthy school environment (water and 
sanitation).

Key Conclusions

The group noted that a particularly strong coordinated 
and comprehensive response across sectors and at 
all levels (national, district and community levels) is 
needed for effective support to ECD, more so than for 
other education-related programs, due to the intercon-
nected survival, growth and learning needs of young 
children. Also, broad and sustained partnerships be-
tween government, development partners, civil society, 
NGOs, parents and communities are required. There is 
continuing need for research to fill gaps in knowledge 
and to document successful community level provision 
of ECD especially for children 0-3 years, indigenous 
care practices, changing family structures and their 
impact on children’s learning. Finally, to ensure effec-
tive targeting of the most vulnerable young children, 
adequate state and external investment in ECD is 
needed in the spirit of providing enhanced, affirmative 
programs for this disadvantaged target group. All ECD 
programs must be costed and must develop financing 
and resource mobilization plans, without which they 
will never be enacted. The Biennale produced realistic 
financing options for ECD programs related to educa-
tion sector budgets and national GNP levels.

DISCUSSION - EARLY 
CHILDHOOD DEVELOPMENT 
REPORT

Ms. Khan of the Basic Education Division, UNESCO 
felt that the Biennale should use the term school gover-
nance, not school management, so as to underscore the 
need for schools to be accountable to the community, 
parents and children. Mr. Opertti of the International 
Bureau of Education, UNESCO, recommended that 
there be a common framework for early childhood and 
primary education to ensure they are treated as aspects 
of basic education. Hon. Bitamazire, the Minister of 
Education and Sports, Uganda, felt that the health status 
of children entering primary school was declining, and 
that schools needed to become health and nutrition cen-
ters as well as learning centers, providing school meals. 
Health workers should have access to schools and not 
depend on parents bringing children to health centers. 
She considered that it was not the effectiveness of the 
school but the quality of the learner which should be 
the concern of planners. Hon. Pandor, the Minister of 
Education from South Africa, appreciated the concern 
just expressed but was anxious not to overload schools 
with too broad an agenda. She also felt it was important 
to strengthen women in their role as ECD community 
providers rather than deny them the opportunity of 
becoming professional ECD caregivers, increasing em-
ployment and linking to poverty reduction in the com-
munity. Ministries should develop a closer relationship 
with community ECD carers, with a view to providing 
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more and better ECD care outside formal primary 
schools, in the form of multiple models of community 
provision financed and supported by the state.

Mr. Verspoor reminded participants that the 2003 
Biennale had challenged the Working Group on Early 
Childhood Development to (a) examine affordable 
ECD models as distinct from the prevalent high-cost 
models in Africa (these explain the extremely low 
coverage of ECD programs 
on the continent); (b) identify 
models suitable for scaling up; 
and (c) address the needs of 
disadvantaged children. He 
felt that these elements should 
constitute the major compo-
nents of the report presented 
at the current Biennale.

The Chair reiterated that Africa must use dynamic ap-
proaches to reach EFA. ADEA has a powerful influence 
on education in Africa and is contributing significantly 
to an evolving vision of education on the continent and 
to the development of new methodologies. Realistic, 
affordable and country responsive solutions must 
indeed be found to the education challenges facing 
the region.

Realistic, affordable 
and country-responsive 
solutions must indeed 
be found to the 
education challenges 
facing the region. 
Hon. Burity da Silva Neto, 
Minister of Education, 
Angola
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pLenary sessIon �. wrap-up sessIon and CLosIng

Chair:
Outgoing ADEA Chair, Ahlin Byll-Cataria

Rapporteurs:
Hon. Steven Obeegadoo, Former Chair of ADEA Bureau 
and Caucus of Ministers; Joel Samoff, African Studies 
Center, Stanford University

In the tradition of ADEA Biennales, the wrap-up and 
closing sessions were neither lengthy nor ceremonial. 
On the contrary, in order to focus on action in the future, 
seven major points were highlighted:

1. Effective learning, as opposed to effective schools, 
is the measure of quality in education. Contributing 
to effective schools is the availability of essential 
inputs such as textbooks, teacher manual, teacher 
training and support, school buildings, etc. To 
support effective learning in schools, the Biennale 
emphasized the development of early childhood 
and adult literacy programs.

2. Urgent re-examination is needed of teacher training 
and support. Research points to the effectiveness 
of focused, practical-oriented training and ongoing, 
high-quality support, rather than lengthy, costly 
preservice programs. Teaching practice is currently 
not responding to the type of training offered at 
present.

3. From UPE to UBE. The challenge was launched 
for Africa to focus next on post-primary provision, 
making the leap from universal primary educa-
tion to universal basic education, which would 
encompass both primary and junior secondary 
education. 

4. Resolution of the tension between decision-making 
and research. It is essential to make better use of 
formative research and peer review processes so as 
to increase utilization of scientific research findings 
at policy level.

5. Decentralization is key: the slow and unsteady 
progress of decentralization requires more study 
and support. This must be done to ensure ef-
fective capacity-building at local levels and to 
manage the funds directed to schools and school 
communities. 

6. The need for a new education compact: ‘Finance 
More and Finance More Effectively!’ To expand the 
FTI concept, the Biennale opted for not only for 
the principle of ‘More Education, Better Education’, 
but also that of ‘Finance More and Finance More 
Effectively!’ It was noted that external funds in-
tended for the education sector must truly reach 
that sector and that those funds should be carefully 
allocated and disbursed within the sector.
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7. Intensification of synergies across Africa: a plea 
was made to ADEA to promote focused dialogue 
and new synergies so as to effectively increase the 
impact of collaboration and exchange.

Ministers had described their ministries as fatigued and 
frustrated by the number of actors in education, and by 
interminable and repetitive conferences. They pleaded 
with ADEA to assist them in reducing the duplication 
of effort, and in promoting focus and direction. The 
Biennale participants recommitted themselves to educa-
tion effectiveness and expressed the hope that ADEA 
could assist in promoting coherence from the many 
actors and programs in education in Africa. They saw 
themselves as learners in the provision of education 
and it was their hope to become effective learners in 
this domain. As the Prime Minister of Namibia said, 
participants would be leaving Libreville with a different 
view and a new vision of education, as detailed by the 
ADEA Executive Secretary below.

Intervention by KENEPOTE
Ms. Margaret Wambete, of KENEPOTE (Kenya Network 
of HIV Positive Teachers), courageously explained that 
she was at the Biennale to give a human face to the 
situation of teachers living with HIV and AIDS, a theme 
that had been discussed in Plenary 5. ‘I will be 47 years 
tomorrow. Pray with me for more years so that I see my 
grandchildren,’ she said. Ms. Wambete said that HIV 
positive teachers want to be involved in the planning 
of education and in meeting the challenge of HIV in the 
education sector: ‘We are part of the solution, not the 
problem,’ she declared. 

However, before turning to those solutions, she de-
scribed the stigma that HIV teachers often have to bear. 
They can be called ‘Madame HIV’ or ‘Teacher Virus’ to 
their faces, while heads have been known to call them 
‘scarecrows’ and worse. Some pupils fear to hand in their 
exercise books for marking due to fear of contamination 
from the books. In the staffroom, an HIV teacher’s tea 
cup is sometimes marked so that no one else uses it. In 
teachers’ associations they can be told not to stand for 
committee elections ‘since we don’t want unnecessary 
bi-elections’. All this leads to loss of self-esteem for HIV 
positive teachers, to loneliness, hopelessness, poorer 
health than necessary, fear of applying for sick leave, 
leading to unnecessary absences, salary interruptions 
and stoppages, lack of access to drugs or side effects of 
drugs, and the fears of the terminally ill for themselves 
and their children. While the school and the staffroom 
are a calvary, the teachers’ community, church and 
family can be no better. Some churches go to the extent 
of refusing burial to those who have died of HIV and 
related illnesses. ‘Social stigma is killing us faster than 
the virus,’ said Ms. Wambete. ‘The virus is eating us, the 
community is eating us [waiting to take our property] 
and there are so many NGOs feeding on us.’

Due to their isolation and the social stigma they experi-
ence, the HIV teachers formed KENEPOTE in 2005, a 
program which first and foremost gives the members 
support and courage to face their problems collectively. 
It has also gained recognition from the Teachers’ Service 
Commission (TSC), the largest employer in the country, 
with almost 250,000 employees. The TSC has changed 
its attitude and is now responding to HIV teachers’ 
needs, by posting them to locations where they can ac-
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cess regular medical services, reducing their workload 
where necessary, and referring newly infected teachers 
to KENEPOTE for counselling. The organization aims 
not only to support HIV positive teachers but to halt the 
spread of HIV among teachers and children. It has held 
local, national and international workshops to spread 
the KENEPOTE message: KENEPOTE looks on AIDS as 
a preventable, postponable, treatable and manageable 
illness and is now a vital partner in the fight against 
HIV and AIDS in the education sector.

Intervention from Zambia
The Minister from Zambia, Hon. Brian Chituwo, had 
followed the ECD thematic sessions. He was struck 
by the paucity of resources allocated to the subsector 
and the critical need to form partnerships in order to 
delivery a service of quality. He was glad that the role of 
both mothers and fathers had been taken into account 
at ECD level and he concurred that concentrating on 
the most disadvantaged children would yield the best 
results from ECD programming.

Intervention from Brazil
Mr. Timothy Ireland from the Ministry of Education in 
Brazil, described his country in terms of numbers and 
culture as ‘the largest African country outside Africa’, 
and emphasized the profoundly African nature of Brazil. 
The President of Brazil wished to increase links and co-
operation with the continent of Africa. Brazil would like 
to publish more African stories to enhance the African 
heritage of Brazil and to disseminate African experi-
ences in education related to EFA. He said that both 

Africa and Brazil shared critical challenges in education; 
overcoming those challenges could change the lives of 
millions of people. The speaker encouraged increasing 
south/south exchange. 

Intervention from the Incoming 
ADEA Chair

The incoming ADEA Chair, Mr. Poul Erik Rasmussen 
of DANIDA, said that he was impressed at the wealth 
of information collected and shared by ADEA during 
the Biennale. He highlighted the following issues noted 
by the meeting as a result of recent scientific research 
in Africa:

• The three most critical inputs for effective learning: 
textbooks, teacher manuals and focused, revised 
teacher development and support;

• The crippling effects of repetition on systems and 
individual learners, to be resolved by eliminating 
and reducing repetition;

• New findings on bilingual education: more lengthy 
models preferred to early exit models;

• Potential synergies between health/nutrition and 
education, particularly in ECD; and 

• The vital role of school governance – together with 
family and community influences – before and 
during schooling.

Intervention of the President of 
the ADEA Bureau of Ministers

The President of the ADEA Bureau of Ministers pre-
sented the report of the Caucus of Ministers. She noted 
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that as many as 40 Ministers and Assistant Ministers of 
Education had attended the 2006 Biennale in addition 
to the many agencies, researchers and representatives 
of civil society in Africa. The Caucus had recognized 
that the Second Decade of Education announced by the 
African Union in Khartoum in 2005 was to be discussed 
at a meeting of the working groups in South Africa in 
June of this year, where participants would draw up a 
detailed plan of action. The Caucus had received the 
reports from all the ADEA Working Groups, reviewed 
ADEA’s activities over the last two years and outlined 
activities over the next two years. A strategic plan was 
to be drawn up with the assistance of a consultant who 
has been present during the week at the Biennale. The 
Minister also reported on the successful conclusion of 
the election of the new Bureau of African Ministers of 
Education of ADEA. Continuing members are Angola, 
Mozambique, Congo, Rwanda, Mali, and Mauritius, 
and the new members are Equatorial Guinea, Senegal, 
Somalia and Togo, representing the five ADEA regions 
of Africa. 

Intervention of the ADEA 
Executive Secretary 

The Executive Secretary of ADEA, Mr. Mamadou Ndoye, 
pointed to the next step after the Biennale, which is for 
Ministers of Education in Africa, agencies and education 
specialists, to take action regarding the points made at 
the meeting. ADEA Biennales do not produce declara-
tions or resolutions. They arrive at conclusions and 
emit recommendations for policy development. The 
Executive Secretary reminded participants of ADEA’s 
role, which is to further policy dialogue, to influence po-

litical vision, planning, and practices, and to strengthen 
leadership in education in Africa, through the use of 
evidence-based research. He made an appeal to all to 
share information with ADEA and to continue to work 
with the organization. He pledged to continue the dis-
semination of information to participants around the 
continent – face-to-face, online, and through a variety of 
publications – as well as to strengthen the role of ADEA 
in setting up workshops and meetings. He also vowed 
to reinforce partnerships across Africa and beyond, to 
continue to carry out research, and to work through 
the ADEA Working Groups. ADEA regularly reviews 
its approach to dissemination and dialogue, and to the 
building of partnerships to enhance quality and effec-
tiveness in education. It has set up intercountry desks 
on quality education, worked with strategic partners 
on thematic issues and with external partners, and 
improved national and regional capacities. The ADEA 
working groups and ad hoc groups are the backbone of 
ADEA’s research effort. The future will see more empha-
sis on the themes of quality and post-primary education. 
The concluding points of the Biennale presented by the 
Executive Secretary are listed below.

The Concluding Points of the Biennale
In order to promote effective education the ADEA 
Biennale outlined a new vision or paradigm of educa-
tion, and the policies, strategy, financing and the prac-
tices consonant with quality education. 

1. New Paradigm of Education: the new paradigm 
of education is characterized by inclusiveness, 
diversity and intersectorality. Africa can no longer 
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accept one system for the rich and another for the 
poor; formal schools for the rich and marginal-
ized schooling for the poor. It is imperative that 
the region develop a holistic concept of national 
education with diversified education services, 
responding to the multiplicity of education needs 
in its societies and answering to the diversity of its 
learners – be they adults, adolescents, or children. 
They have different learning needs and they live 
in different contexts, in a variety of cultural, social 
and economic settings, and in diverse geographical 
areas. The Biennale concluded that the existence 
of a uniform model for all learners is untenable in 
a diverse nation. The new paradigm proposed by 
this Biennale is an adaptable one that will serve 
different individual learners and different learning 
groups. 

2. Policy: the Biennale stressed the importance of 
equity in the delivery of quality education. The 
Biennale had stated clearly that it is the poorest of 
the poor who are currently excluded from Africa’s 
education systems and from quality education. To 
turn this around, it is not sufficient to offer equal 
learning opportunities to all, as in the past. On the 
contrary, Africa must engage in positive discrimi-
nation if it is to formulate policies that respect the 
concept of equity. That is, governments must give 
more to those who are most in need. ECD needs 
to address those children who are hungry, who 
are sick, who are most deprived of that cognitive 
stimulation and care that is vital for their intellec-
tual, affective and psychomotor development. 

3. Strategies: the Biennale has demonstrated that there 
is a critical mechanism for delivering quality and 

running effective education – decentralization. 
Schools and learning centers must be empowered 
through real devolution of power and resources, 
so that the actors at the local level, where learn-
ing takes place, can take decisions. It is essential 
to build capacity at a local level, otherwise com-
munities will not have the skills or capacity to act 
or to assume new responsibilities: a good school 
is one where change originates from within the 
community around the school. Quality is not only 
a systemic concern, it is a school concern, and it 
starts at that basic unit of the system that is the 
school.

4.  Financing: Africa has scarce financial resources. 
If there are competing priorities, resources must 
be centered on investments that will give proven 
returns. This Biennale has provided concrete infor-
mation derived from recent cost-benefit analysis 
that indicates which investments result in good 
learning outcomes, and the cost of various alterna-
tives. Africa also needs to concentrate on investing 
in sustainable outcomes, not aim for a one- or two-
year impact, but a long-term one. If countries opt 
for unaffordable programs, they will be a dramatic 
system breakdown after one or two years. The 
Biennale has shown that funds must be mobilized 
for the next 10 to 15 years, and plans should be 
drawn up according to realistically financed plans. 
Guidelines now exist on these matters.

5. Values and practices: To create a solid foundation 
for radical education reform Africa must develop a 
culture of quality, must facilitate the internalization 
of the culture, across all the actors in education, 
from the top to the bottom of the system. The first 
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important principle is that all can learn: there is 
no one incapable of learning, if learning condi-
tions are right. The second principle is the need to 
focus on learning outcomes. Quality in education 
means learning both the intended content of the 
curriculum and what is relevant to life. To measure 
the quality of our schools, it is learning that has to 
continuously be measured, not school buildings, 
or class size or the number of textbooks. At a later 
stage, the factors which make a difference to learn-
ing will be measured: factors internal to schools, or 
related to the school community and environment 
and to the education system. These principles are 
critical for assessing the quality of adult education, 
of early childhood education and of schools.

The Biennale underscored the importance of leadership 
in schools – transformational leadership, which changes 
the existing school culture into a culture of excellence 
for all actors. Everyone has to participate in the develop-
ment of a culture of quality. Good leadership enables 
teachers, pupils, parents and all to seek for excellence in 
the sense of quality. The meeting reiterates the need to 
support local actors, the head teachers and school com-
mittees with capacity-building opportunities to carry 
out their new roles. Lastly, governments must embrace 
change, the skills of national leadership, in order to de-
velop a new vision of education and to effectively reform 
education systems. Ministers of Education were urged to 
study the trade-offs in policy options highlighted by the 
Biennale, to draw up effective national policies, and to 
facilitate positive relationships between the institutions 
and actors charged with reform in their countries.

Last Words 

The outgoing ADEA Chair once again warmly thanked 
the gracious host of the Biennale, the President of 
Gabon, for his personal involvement in the meeting, as 
well as all participants. He reiterated that the next steps 
involved research and action, the continuing develop-
ment of theory and praxis – not one or the other, but 
both actions, hand in hand. The Minister of Education of 
Gabon concluded by wishing participants a safe return 
and a better understanding of education issues which 
would lead to more effective education reform.

Biennale 2006: Concluding Points – Summary

1. New paradigm of education: inclusivity, diversity 
and intersectorality.

2. Policy: equity in education means positive discrimi-
nation, providing more and better education for 
those who have the least.

3. S t ra tegy :  we l l  des igned  and  prepared 
decentralization.

4. Financing: research indicates efficient trade-offs 
to guide policy; only affordable programs should 
be adopted, once funds have been effectively 
mobilized and planned for longterm, 10-15 year 
programs.

5. Practice: a culture of quality, to drive quality-ori-
ented action, rests on two principles: the ability 
of all children and adults to learn; and a focus on 
learning outcomes

6. Transformational leadership at the top and 
in schools, supported by capacity-building 
processes.
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appendIX �. agenda of the �00� bIennaLe

Monday 27 March: Morning

Meeting of the Caucus of Ministers 9:00 - 16:00

Agenda of the meeting
Time Issues to be discussed Presenters

9:00/11h00 
Presentation and Discussion: Perspectives for a new Decade 
of Education in Africa (2006-2015): outcome of the African 
Union’s Summit in Khartoum (Sudan).

Presentation by Ms. Nadja Essayed 
Commissioner for Human Resources, 
Science and Technology African Union.

11:00/11:15 Coffee Break

11:15/11:45
Presentation and Discussion: Ministers’ involvement in the 
Decade of Education for Sustainable Development in Africa 

Presentation by Ms. Aline Bory-Adams 
UNESCO

11:45/12:15
Dialogue between Ministers of Education and Ministers of 
Finance: Lessons learned by the ADEA Working Group on 
Finance and Education (WGFE)

Presentation by WGFE

12:15/13:00
The Review exercise in Mauritius as experienced by the 
ADEA Working Group on Sector Analysis (WGESA)

Presentation by WGESA

13:00/14:30 Lunch Break

14:30/17:00

1. Presentation of the Bureau of Ministers’ report of activities Presentation by the Chair of the Bureau 
of African Ministers, Hon. Mrs. Rosalie 
Kama-Niamayoua, Republic of Congo2. Discussions on the strategic framework related to ADEA’s 

future activities

3. Election of a new Bureau of Ministers

During each Biennale ADEA organizes a meeting for the Caucus of Ministers of Education and training in sub-
Saharan Africa. Attendance at the Meeting is reserved for the Ministers only



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006���

 Monday 27 March: afternoon

Official Opening Ceremony of the Biennale 17:30 - 19:00

Chairman
• Hon. Mr. Albert Ondo Ossa, Minister of National Education and Higher Education, Gabon 

Speakers
• Ahlin Byll-Cataria, ADEA Chair (10 minutes)
• Hon. Mrs. Rosalie Kama Niamayoua, Chair of the ADEA Caucus of African Ministers (10 minutes)
• Mrs Simone de Comarmond, President of the Forum of African Women Educationalists (FAWE) (10 

minutes)
• Zeinab El Bakri, Vice President of the African Development Bank (10 minutes)
• Ms. Nadja Essayed Commissioner for Human Resources, Science and Technology African Union. (15 

minutes)
• H.E. President Pedro de Verona Rodrigues Pires of the Republic of Cape Verde (15 minutes)
• H.E. President El Hadj Omar Bongo Ondimba,of the Republic of Gabon (15 minutes)

tuesday 28 March: Morning

Plenary Session 1: General Introduction 9:00 - 11:00

Plenary Session 1 will open the discussions of the Biennale. After the introductory speeches, two reports 
will be presented and discussed: an assessment of EFA in Africa by the Global EFA Monitoring Report and 

a presentation of the ongoing peer review exercise in Gabon. 

Chairperson
• Hon. Mrs. Rosalie Kama-Niamayoua, Interim Chair of the ADEA Bureau of Ministers

Speeches by Keynote Speakers
• H.E. Nahas Angula, Prime Minister of Namibia (from 9h-9h20)
• Birger Fredriksen, Education Expert and Former Senior Advisor at the World Bank (from 9h20-9h40)

Presentation

 EFA Monitoring Report on Literacy in Africa 
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Panelist:
• Nicolas Burnett, Director of the EFA Monitoring Report, introduced by Peter Smith, ADG 

Education/UNESCO
Presentation of the EFA Monitoring Report on Literacy in Africa by Nicolas Burnett, Director of the EFA Monitoring Report 
with an introduction by Peter Smith, ADG Education / UNESCO (from 9h40-10h)

Discussion: 30 mn (from 10h00 – 10h30)

 Gabon’s Education Sector Peer Review experience 

Panelist:
• Hon. Mr. Albert Ondo Ossa, Gabon’s Minister of National Education and Higher Education 

(10h30-10h45)

Discussion: 15 mn (from 10h45 – 11h00)

tuesday 28 March: Morning

Plenary Session 2 : The Foundations and  
Evolution of Literacy in Africa  11:30 - 13:00

Session 2 will be a general introduction to the theme of literacy via two presentations 

Chairperson
• Fabienne Lagier, Education Consultant, Swiss Agency for Cooperation and Development

Presentation

 Why invest in African Literacy Programs? 

Panelist: 
• Alice Hamer, Director Social Development Department, North, East and South Region (ONSD) (15-20 mn)
This presentation attempts to answer this question. First, from the fundamental standpoint of human law, literacy is a vital 
component of the democratization of societies and the recognition of human rights. But the effectiveness of this law must also 
be considered in relation to the individual and collective returns and benefits of literacy training. 

From the standpoint of investment, measurement of the costs involved proves to be important. According to the EFA Global 
Monitoring Report, they may range from USD 100 to USD 400 depending on the context. In terms of cost-benefit analysis, 
formal primary education and non-formal literacy training seem to stand at roughly the same level. There is no lack of argu-
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ments for the benefits of literacy: (i) linkages between literacy and progress in health, political behavior, agricultural innova-
tion, receptiveness to technology, etc.; (ii) linkages between the literacy of women and progress as regards their children’s 
survival, health, education, etc.; (iii) linkages between literacy and collective, structural and strategic effects in the process of 
social change, as well as poverty reduction, self-sufficiency and self-help, etc. 

 Changes and trends: New representations of literacy

Panelist: 
• Adama Ouane, Director UNESCO Institute for Education (UIE) (15-20 mn)
Although still somewhat behind expectations, overall literacy rates have more than doubled since 1970. The gender parity 
index has risen from around 0.45 to 0.75. Analysis of the trends associated with these advances reveals new strategies based 
on decentralization, use of contractual instruments, partnerships and a redefinition of the respective roles of the state and 
civil society. These strategies bring positive effects (adaptation of programs to the local level, great potential for expansion, 
close supervision, community participation and support, etc.), but they also require that the conditions needed for success be 
created (effective monitoring and evaluation mechanisms, operational tools to empower and involve communities, etc.). 

In addition, experiments are being conducted in the development of «national qualification frameworks» that define levels of 
basic skills and knowledge in order to establish bridges between the formal, non-formal and informal education sectors.

Overall, new trends are emerging: the diversification of provision, priority to women, the decline in the average age of learners 
(adolescents), targeting of groups having specific needs, linkages between school programs and the social and productive 
sectors, participatory teaching methods, curricula geared toward skills development. The vital question of what happens 
once literacy is acquired then arises in all its complexity: access to reading materials, availability of continuing education, 
opportunities either to assume duties that give an incentive to use literacy skills or to manage businesses requiring the use 
of these skills.

Promoting self-sufficiency appears to be the alternative strategy that incorporates individual emancipation and social transfor-
mation into the literacy training process. All this should lead national governments and the international development coopera-
tion community to take a different view of literacy and devote more effort to it.

Discussion: 45 mn 
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tuesday 28 March: afternoon

Plenary Session 3:  
Conditions and Factors of Effective Schools in Africa 14:30 - 16:00

Session 3 will bring up basic issues related to the effectiveness of African schools 

Chairperson
• Hon. Mr. Alpha Wurie, Minister of Education, Sierra Leone

Presentation

 Characteristics of effective schools in Africa: The role of the school director, the teacher effect and community 
contributions

Panelist: 
• Adriaan Verspoor, Education Expert and Coordinator of ADEA’s Ad hoc Working Group on Quality 

(15-20 mn)
After a brief review of the literature on the effectiveness of schools, the presentation focuses on the characteristics of effective 
schools in Africa. Citing Ward Henneveld’s study based on experiences in Madagascar, Mozambique, Tanzania, and Uganda, 
this summary sets out the problems involved in making African schools more effective, emphasizing the central importance 
of teachers and of the process at work at the local level. However, the impact of these factors is overdetermined by institutio-
nal factors, in which the management and leadership of schools systems, and of individual schools, play a crucial role. The 
content and language of instruction, factors often neglected by studies of effective schools, are also invoked, as are decentra-
lization and community participation.

 Bilingual education, active pedagogies and pertinent curricula: factors of effective learning 

Panelist: 
• Hon. Mrs. Becky Ndjoze-Ojo, Deputy Minister of Education of Namibia (15-20 mn)
The presentation is primarily based on a review of African experiences of bilingual education. This research is an integral part 
of the follow-up activities to the 2003 Biennale on improving the quality of education through the use of African languages 
as teaching languages. Drawing mainly on expert studies and independent evaluations, six academics analyzed learning 
outcomes in relation to models of bilingual education, along with the factors conducive to success or failure in the technical, 
financial, linguistic, political and social spheres. Experiences in the following countries were studied: Benin, Burkina Faso, 
Botswana, Cameroon, Chad, Eritrea, Ethiopia, Ghana, Guinea, Guinea-Bissau, Kenya, Liberia, Mali, Malawi, Mozambique, 
Namibia, Niger, Nigeria, Uganda, Senegal, Somalia, South Africa, Tanzania, Togo and Zambia.

Disputed issues such as costs, cost-effectiveness, equity, and the choice of which local language to use in teaching are also 
addressed. One of the major conclusions is that bilingual education models in which the pupil’s first language is used as the 
language of instruction for at least six years have a much stronger positive impact not only on learning outcomes but also on 
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social and economic development. To ensure the quality and relevance of the knowledge acquired, however, it will also be 
necessary to employ appropriate pedagogical methods and undertake relevant curricular reform.

Discussions: 45 mn

tuesday 28 March: afternoon

Plenary Session 4: Facing the Challenge of  
Defining ECD Models that can be Scaled Up 16:30 - 18:00

Session 4 will introduce the theme of Early Childhood Development, hereby insisting on the political and 
strategic dimensions as well as on the issue of cost-effectiveness 

Chairperson
• Ann-Therese Ndong-Jatta, Director, Division of Basic Education, UNESCO

Presentation

 The progress made in of early childhood development in Africa: promoting a favorable political environment

Panelist: 
• Agnes Aidoo, Consultant in Ghana and former UNICEF Representative for Tanzania and the Seychelles (15-

20 mn) 
Over the last three or four decades, nearly all countries in sub-Saharan Africa have developed and implemented various forms 
of sector-specific activities to promote early childhood development (ECD). These activities have assisted a great many children, 
especially at the time when they enter the school system. However, most of these programs face problems of poor quality, inequi-
table distribution and inadequate resources. Today, it is urgent to adopt more holistic policies that encompass health, nutrition, 
water and hygiene, care, stimulation, learning, social protection and the self-sufficiency of families and communities, so that chil-
dren can realize their full potential. This paper demonstrates the important link between the improvement of ECD programs in 
Africa and success in the international commitments given by African governments. Advocacy to mobilize the commitment and 
political will of governments is crucial, since these are what create a context conducive to the expansion of ECD programs.

 Early childhood care and education in sub-Saharan Africa: Expanding and improving services

Panelist: 
• Alain Mingat, Research Director at France’s National Center for Scientific Research (CNRS), IREDU-Université 

de Dijon and Education Expert at the World Bank (15-20 mn)
The paper begins by showing the links, in the fields of health, nutrition and education, between the Millennium Development 
Goals (MDGs), the breaking of the poverty cycle and early childhood development (ECD). It focuses in particular on answe-
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ring three questions: What main structural and organizational decisions need to be taken to achieve the MDGs and the Dakar 
EFA goals? What do these decisions entail in terms of human and financial resources? How can the achievement of this goal 
be financed?

Various discussion points are then made relating to efficiency and effectiveness: 
 connecting ECD activities to generic social activities that serve as a sheltering umbrella;
 integrating activities targeting the two age groups (0-3 years and 3-6 years) into a comprehensive ECD 

strategy;
 developing strategies that maximize the synergy between formal structures and community-based 

activities; 
 managing selectivity in the implementation of ECD activities. The issues of affordable costs and sustainable 

financing are analyzed in relation to possible policy and strategic options.

Discussant
• Hon. Mr. Joseph Danquah Adu, Deputy Minister of Women’s and Childrens’ Affairs, Ghana

Discussions: 45 mn

Official Launch of the United Nations Decade of Education  
for Sustainable Development  18h00 - 19h00

Pursuant to the resolution of the 57th session of the General Assembly of the United Nations in December 2002, 
the United Nations Decade of Education for Sustainable Development (UNDESD, 2005-2014) was launched in 
New York in March 2005. The vision of education for sustainable development is a world in which each person 
has the opportunity to receive an education of good quality and to learn the values, skills and behavior required 
to bring about a sustainable future and beneficial transformation of society.

The goals of the Decade are as follows:
1. To give an enhanced profile to the important role of education and learning in the global pursuit of sustainable 

development;
2. To facilitate networking, linkages, exchange and interaction among stakeholders in education for sustainable 

development;
3. To provide an opportunity for refining and promoting the vision of and the transition to sustainable develop-

ment – through all forms of education, public awareness and training;
4. To foster improvement in the quality of teaching and learning in education for sustainable development;
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5. to develop strategies at all levels to increase the resources available to education for sustainable development.

As the lead agency of the Decade, UNESCO is to conduct, facilitate and coordinate the implementation of activities 
related to the Decade at the international level. Within this framework, the UNESCO regional offices will facilitate 
the development of regional strategies for implementation of the Decade. For sub-Saharan Africa, this role will be 
played by the UNESCO Regional Office for Education in Africa (BREDA) in Dakar.

Dinner offered by the Ministry of National  
Education and Higher Education of Gabon from 19h30

During the dinner, ADEA launched its publication "The Challenge of Learning: Improving the Quality of Basic 
Education in Sub-Saharan Africa"

Wednesday 29 March: Morning

In-depth Parallel Session I 9:00 - 11:00

A. Effective Literacy Programs
 A 1. Vision, Policy and Strategy: Analysis and Prospects for Future Development 

Chairperson
• Hon. N. Pandor, Minister of Education of South Africa

 ADEA Film

Learning and Self-Sufficiency: An Adult Literacy Program in Burkina Faso 

In a small village of some 100 inhabitants, about 30 young women and men, the prime movers of the village, participate in 
an experimental literacy program. Above and beyond the skills learned (reading, writing, arithmetic, etc.), the program trans-
forms the lives of families and that of the entire village.

General Introduction  
• Lalla Ben Barka, Director, UNESCO BREDA
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Presentation

 Visions, policies and strategies for increasing literacy in Africa 

Panelist: 
• Tonic Maruatona, University of Botswana
This paper explores the synergy between vision, policy and strategies of literacy education in Africa and offers examples of 
countries that have demonstrated a link between the three. Countries formulated plans of action for both adult learning and 
Education for All based on their national contexts and the international agreements decided upon at UNESCO conferen-
ces. Donors have funded some literacy projects emphasizing Universal Primary Education which excluded adult learners. 
Countries have used campaigns, programs, and projects to enable community members in the acquisition of skills needed for 
decision making in their contexts, and allowing their participation in the broad development issues of their nations as well 
as the international realm. Consequently, literacy policies are either separated from or embedded in the general education 
policy. By analysing both policies and strategies for literacy, this study makes some suggestions on how to enhance political 
will to deliver demand-driven literacy programs. The study also identifies a number of promising practices such as decentra-
lization for increased learner involvement and improvement in the recruitment, continuous training of literacy teachers, such 
as in Namibia, which has moved away from using volunteers to hiring them on an annual contractual basis. It stresses the im-
portance of considering the gender bias of particular literacy approaches, of lifelong learning as an educational strategy, of the 
use of mother tongue as a mode of delivery such as in Mali, and of working in partnership with civil society and NGOs. These 
coherent policies have had a profound impact on the acquisition and the effective use of literacy in sub-Saharan Africa. 

 Integrating Literacy and Non-formal Education into Burkina Faso’s Education Policy 

Panelist: 
• Hon. Amadou Diemdioda Dicko, Minister of Education, Burkina Faso
This paper reports on Burkina Faso’s experience with literacy training and non-formal education. It briefly reviews literacy 
policy and strategies from the post-colonial period to the creation of the Permanent Centers for Literacy and Training (CPAF) 
in 1991. It places special emphasis on (i) the importance of non-formal education as a source of provision that can make 
up for the shortcomings of the formal system, (ii) the linkages between the formal and non-formal sectors, iii) the problems 
facing the literacy and non-formal sub-sector, (iv) the strengths and potential that the sub-sector can leverage to build its 
capacity and reorganize to meet the educational needs of the population.

 National Policy for Youth and Adult Education in Brazil 

Panelist: 
• Timothy Ireland, Director of Adult and Youth Education, Ministry of Education, Brazil.
This case study describes the new Brazilian National Policy of Adult and Youth Education. Since 2003, literacy has been a 
political priority with a focus on the reduction of disparities (regional, urban/ rural, gender and ethnic groups). This requires 
the recognition of diversity amongst realities and subjects, with a range of learning needs and, as a result, policies directed 
towards these segments demand a strong partnership between civil society and the public sector. Education is treated as a 
part of the process of building conscious and active citizenship, by respecting and giving value to the plurality of subjects and 
to their respective specificity.
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B. Effective Schools and Quality Improvement
B 1. Characteristics of Effective Schools

Chairperson
• Hon. Mrs. Catherine Abena, Secretary of State for Secondary Education, Ministry of Secondary Education, 

Cameroon

Presentation

 Characteristics of Effective Schools in Africa: A Synthesis of Studies in Madagascar, Mozambique, Tanzania and 
Uganda 

Panelist: 
• Alice Nankya Ndidde, ADEA Consultant, Makerere University, Uganda
This paper presents the findings and conclusions of four sub-national studies on the quality of primary education in Uganda, 
Madagascar, Mozambique, and Tanzania. In each country, a survey has been conducted on 30 schools. The conclusions sug-
gest that a greater focus on teacher-learning processes and how to improve them should drive decisions on which school cha-
racteristics to invest in to improve student results. The study found that the availability of classrooms, teacher housing close 
to the school, and external supervision do not differentiate high-performing schools from low-performing ones. However, the 
Head Teachers’ supervision and monitoring of teachers supervision would have an impact on pupil learning.

 Cost-Efficient Inputs : A Meta-Analysis of the SACMEQ and PASEC Evaluations

Panelist: 
•  Katarina Michaelova, researcher, Hamburg Institute of International Economics
The 2003 Biennale assembled considerable evidence establishing a set of inputs that have a good cost-effectiveness ratio 
in learning. This paper confirms these findings, adding empirical results from recent studies based on new methodological 
approaches such as random evaluations and natural experiences. It also analyzes micro-data stemming from large-scale eva-
luations of learning outcomes that have recently become available for Anglophone and Francophone Africa, in order to verify 
that the results are valid in the African context. Intangible inputs such as empowerment, effort and motivation, transparency, 
parents’ monitoring capacity, etc. are also taken into consideration. It emerges that reforms aimed at making schools more 
effective must include incentive mechanisms for teachers and school principals, as well as the supply of inputs such as text-
books and other books.

 Grade Repetition

Panelist: 
•  Jean Marc Bernard, PASEC Advisor
The average rate of repetition stands at 5% worldwide, but at 18% for Africa. Disparities on this scale are held to be due to 
differing conceptions and views of education. Repetition rates for the Lusophone, Francophone and Anglophone countries 
of Africa are 20%, 19% and 8.5% respectively. The legacy of colonialism seems to determine national cultures and practice in 
this sphere. The PASEC study calls repetition into question as:
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 a source of inefficiency in school systems and a barrier to universal primary enrollment;
 illusory as a condition for catching-up and improved performance;
 the result of inconsistent and subjective evaluations and decisions.

The analysis leads to the exploration of options for changing conceptions and practice in this respect.

Discussant
• Matthieu Brossard, Education Policy Analyst, Pôle de Dakar

C. ECD Programs that Can Be Scaled Up
C 1. Preparing Schools for Children

Chair person
• Hon. Dr Brian Chituwo, Minister of Education, Zambia

Oral Presentation

The First and Second Years at School

Panelist: 
• Ann Therese Ndong-Jatta, Director, Division of Basic Education, UNESCO 

Presentation

 Making Schools Ready: For the Young Child Transition Issues 

Panelist: 
• Kathy Bartlett, Aga Khan Foundation
• Katy Webley, Save the Children, UK
This paper addresses a key issue in basic education, the difficulties that children experience adapting to school and atten-
dant high repetition rates in first grade. This will be addressed from two perspectives, the readiness of children as they leave 
preschool programs and the readiness of schools they enter. This paper presents a transitions framework based on enhanced 
relationships among parents, preschool and schoolteachers, and children. 

Transition frameworks are emerging. Some deliberately aim to build bridges between preschool education and the early gra-
des of school. Studies in the Eastern Caribbean point out the need for harmonizing preschool and school curriculum, teacher 
training and pedagogy. Some frameworks address the need for children to enter school “ready to learn” while others stress 
the need for a child friendly environment in schools and call for more child-centered, active learning. 

This paper presents central features of child and school readiness arguments and findings, and practical features of a transi-
tions framework based on relationships, drawing from CCF experiences in Honduras and Kenya. 
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 From Bisongo to Satellite Schools: Responding to the Need for Integrated Child Development in Burkina Faso 

Panelist: 
•  Adama Traoré, Non-Formal Education, Ministry of Education, Burkina Faso
The Bisongo and the satellite school are educational innovations initiated in 1995 to meet the challenge of Education for All 
in Burkina Faso. The Bisongo is a village framework of supervision? for the integrated development of young children. The 
satellite school is a school with three classes, located in a village more than 3 km from the nearest traditional primary school; 
it admits children from 7 to 9 years of age, at least 50% of whom are girls. One of the psychological, pedagogical and cultural 
particularities of the satellite school is the use of the child’s mother tongue as the medium of instruction as from the first year, 
on an equal footing with French.

This paper reviews the results of these alternative educational solutions since 1995, particularly as regards access and gender 
parity, and discusses the prospects of taking them to scale.

Exploring the Links Between Adult Education and Children’s Literacy: A Case Study of the Family Literacy Project, 
Kwazulu Natal, South Africa 

Panelist: 
•  Wilna Botha, Director, Media in Education Trust Chaiperson, Family Literacy Project, South Africa
The Family Literacy Project is a small non government organization (NGO) from rural KwaZulu Natal, South Africa. In most 
societies children grow up with their parents or a close family member, a grandparent or aunt. These adults, along with 
older siblings are the child’s first teachers. The education and learning link between children and their adult carers is clear. 
Children learn from those around them. 

There is another side to this relationship and this raises the question of if, and how, children influence their adult carers. Will 
the adults seek educational opportunities that will help them to be more effective parents? 

This case study looked at both the adult-child link in education and learning, as well as the child’s influence on the adult to 
seek further educational opportunities.

Discussant
• Ann-Therese Ndong-Jatta, Director, Division of Basic Education, UNESCO
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Wednesday 29 March: Morning

In-depth Parallel Session 2 11:30 - 13:00

A. Effective Literacy Programs
A 2. Effective and Promising Programs

Round Table 
Chairperson
• Vincent Snijders, First Secretary (Education), Netherlands Embassy, Lusaka

General introduction to the session
Panelist:
• Sonja Fagerberg-Diallo, Director, Associates in Research and Education for Development (ARED)
• Papa Madéfall Gueye, Deputy director, EEMAS-SA

Presentation

 Approaches and Processes Focused on Learners: the Link between Non-formal Education and the Creation of a 
Literate Environment 

Panelist: 
• Sonja Fagerberg Diallo, Director, ARED, Senegal
This paper is based on 20 years’ experience in the design and creation of approaches to education and adult literacy in 
African languages in Francophone West Africa. In recent years, our thinking about literacy has gone far beyond the simple de-
sire to eradicate illiteracy. Rather, educators have sought to create a literate environment based on the principle of continuing 
education and the creation of learning societies. The paper examines this fundamental issue, drawing on the experience of a 
linguistic community – pulaar (fulfulde) speakers in Senegal – who readily agreed to participate in literacy programs with the 
deliberate aim of strengthening both their language and their culture. The paper also takes into account the overall context 
of West Africa, examining among other things the “faire-faire” programs adopted by most countries.

 Diversifying education’s offer and orientation towards general demand in Senegal

Panelist: 
• Papa Madéfall Gueye, Deputy director, EEMAS-SA
• Kassa Diagne, Project Director, PAPA II Senegal
In Senegal, the diversification of the supply of non-formal education is based on analysis of demand. This implies that every 
project or program must observe certain principles relating to the diversity of situations on the ground and of the needs of the 
population. The lessons learned from the experiences undertaken in Senegal are that participatory study of the environment 
is a pre-requisite for constituting any relevant form of educational supply and that the use of African languages as the me-
dium of instruction is an important factor. The major challenges to be met have to do with the establishment of partnerships, 
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mobilization of financial and local resources, training and qualification of trainers, the teaching of French and the revision of 
curricula to incorporate vocational training.

 Project to Support Professional Training for Neo-literates: An Efficient and Promising Project (PAFPNA)

Panelist: 
•  Paul Gérin-Lajoie Foundation
The project to support vocational training for the newly literate, initiated in August 2004 in Senegal with the Paul Gérin-Lajoie 
Foundation as the implementing agency, is testing an apprenticeship-based approach to training, with shorter-term appren-
ticeships of 14 months in six low-technology vocational tracks. This project is based on a contractual, “faire-faire” approach 
with self-employed. Implementation entails facing a large number of challenges: 
 access to vocational training at lower cost;
 suitability of training for the local context, particularly as regards the language question;
 quality, to ensure that the training is in line with the needs of local development and the labor market;
 management of the apprenticeship system as a component of the vocational training sector;
 the gender approach in the supply of and demand for vocational training;
 linkages between the proposed apprenticeship training and poverty reduction strategies, which raises the 

issue of strategies regarding admission to vocational training programs. 

Examples of Beneficial Formal / Non-Formal Connections in Africa 

Panelist: 
• Anne Ruhweza Katahoire, University of Makarere 
This paper is based on a review of selected cases of meaningful interactions between formal and non-formal education in 
Africa undertaken to assess forms of integration and linkages that currently exist between these education programs. In its 
analysis, the study adopts a systemic approach which advocates for the recognition of a holistic system of education with 
linkages between both formal and non-formal systems, seeking to provide optimal structure and preparedness to accomplish 
the social, economic and human welfare objectives. It adopts three categorizations of forms of integration, namely systemic, 

institutional and programmatic.

Moderator
• Koumba Boly Barry, Swiss Agency for Cooperation and Development
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B. Effective Schools and Quality Improvement
B 2. Teachers and School Principals at the Center of Changes  

in the School and the Classroom 
Round Table

Chairperson
• Jee-Peng Tan, Education Specialist, The World Bank

 ADEA Film

Leadership and Effectiveness - A well managed primary school in the Republic of Guinea 

In a neighborhood primary school in Conakry, the principal decided to upgrade the teaching approach of all the teachers 
working in the school. Through monitoring and training within the school itself, she improved the level of instruction dispen-
sed by the teaching staff. She also called on a network of partners (parents, neighborhood community, NGOs, etc.) for help 
in continuing to develop her project for the school.

Roundtable discussion on: 

  School principals’ leadership as a factor of effectiveness: studies in Francophone and Anglophone countries 

Panelist: 
• Richard Charron, Secretary General of AFIDES
This study examines the characteristics of school management in 16 schools located in four African countries (Guinea, Mali, 
Central African Republic and Senegal). Despite difficult conditions, these schools obtained higher pass rates than other scho-
ols in their areas. Field surveys showed that the school teams interviewed were made up of people committed to and mobi-
lized for the success of their pupils, and that the management of these schools was clearly able to rally and empower staff. 
Thus, despite the different contexts, policies and directions in these countries, it must be recognized that the basic unit of 
educational activity is indeed the individual school, and that it is within the school that the processes leading to increased 
scholastic success for all will, or will not, be established. Central to these dynamics are a number of exemplary management 
practices that play a significant role in pupil success in particular, and the effectiveness of the school in general.

  Synthesis of a questionnaire on the findings of the AFIDES study on school leadership 

Panelist: 
• Margaret Griffin, International Confederation of School Principals (ICP)
This paper is based on a survey conducted via a questionnaire administered to schools selected according to criteria of effec-
tiveness in Ghana, Nigeria, South Africa, Tanzania and Zambia. The principals of these schools were asked to respond, on the 
basis of their own thoughts and experience, to the findings of a study on the relationship between the quality of school lea-
dership and the effectiveness of the school. The questionnaire items had to do with categorization of schools, their distance 
from the capital city, the description of the relationship studied, the principal’s point of view on the findings, standards of 
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success, dropout and repetition rates, attendance (overall and by sex), successful learning and management of sub-standard 
performance.

The similarities that emerge point to the following as criteria of effectiveness and success: structured, visible management of 
the school, transparent management, continual communication, professional support and in-service training, pedagogical 
leadership, and evaluation and monitoring activities.

  Teachers for rural schools 

Panelist: 
• Aidan Mulkeen, Principal Education Specialist, The World Bank
A number of obstacles, relating to both supply and demand, bar the way to access to schooling for rural children. Among 
these obstacles, problems related to teachers are particularly acute: the shortage of teachers, their under-qualification, weak 
supervision and support, insufficient time at work, difficulties in gaining access to information. Having established this, the 
study reviews the solutions that have been tried, evaluating their strengths and weaknesses. It analyzes in succession the 
modes of deployment used in different countries in connection with gender issues and the AIDS pandemic, various incentive 
systems, targeted recruitment and alternatives used in practice, and models for managing, inspecting and supporting rural 
teachers. Three major weaknesses in the supply of teachers to rural areas are identified: (i) deployment practices result in the 
abandonment of posts and increasing numbers of under-qualified teachers; (ii) operating practices result in overcrowding 
in the first years and assign the least qualified teachers to the most difficult classes; and (iii) limited management systems 
can lead to inadequate inspection and support of rural teachers, as well as to absenteeism and a reduction in time spent at 
work.

  Professional development for teachers and distance training: AVU’s experience

Panelist: 
• Kuzvinetsa Peter Dzimbo, Rector, African Virtual University (AVU)
This paper is an explication of how the African Virtual University (AVU) has implemented a Teacher Education Program. 
The project is meant to train teachers in mathematics, science and the use of information and communication technologies 
(ICTs) across the school curriculum. The program will make use of different Open, Distance and Electronic Learning (ODeL) 
methodologies to deliver content to teachers in ten Eastern African countries. The focus of the paper is on a case study des-
cription of what we consider to be an innovative multi country project because of the intended extensive use of ICTs and 
various ODeL methodologies using VSAT technologies. Specifically, the paper assesses the key challenges of teacher deve-
lopment that confront Africa today, traces and outlines the origins of the African Virtual University, its vision, mission and 
paradigm shift from brokering overseas content to capacity enhancement in ODeL in African institutions.

Discussant
• Virgilio Juvane, Coordinator, ADEA Working Group on the Teaching Profession
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C. ECD Programs that Can Be Scaled Up
C 2. Preparing Children for School: Working with Parents and Communities

Chairperson:
• Khady Diop Mbaye, General Director, “Case des Tout Petits” National Agency, Senegal 

Presentation

 Ensuring Effective Caring Practices within the Family and Community 

Panelist: 
• Modou Phall, National Nutrition Agency, The Gambia
The theme of this paper, «Ensuring effective care practices in families and communities», raises a number of questions: 
Are the concepts of "child care" and "care practices" well understood? How should care practices be defined in the African 
context? Where does the community’s responsibility for ensuring effective care practices in families and communities begin? 
To answer these questions, the paper analyzes the current situation as regards care-giving practices, the factors influencing 
these practices and the associated challenges and opportunities. 

 Fatherhood and Men’s Role in Early Childhood Development: The Fatherhood Project, South Africa 

Panelist: 
• Alex Mashiane, Provincial Project Manager, Safe Schools, Department of Education of South Africa
In South Africa, it has been observed that fathers are often missing from their children’s lives, owing to death or other reasons. 
A household survey conducted in 2002 reveals that 45.8% of children do not live with their fathers. The study presents the 
situation in the various ethnic groups and the emotional, psychological and cultural impact on children. It discusses the 
importance of fathers in the protection, care, guidance and disciplining of children. In interviews, children express what they 
expect from their fathers.

 Child-centered Community Capacity Building as a Strategy for IECD Programs: PLAN's Pilot Projects in Senegal, 
Togo and Burkina Faso 

Panelist: 
• Sven Coppens, PLAN Regional Learning Advisor for West Africa
The presentation covered PLAN’s vision: a world in which all children realize their full potential in societies which respect 
people’s rights and dignity. The NGO supports communities in developing the structures and skills they need to provide a 
safe, healthy and enabling environment for children. PLAN works in rural areas with the most vulnerable, poor children to 
strengthen community participation, management and ownership of programs.

Discussant
• Nurper Ulkuer, Program Officer, ECD Program Division, UNICEF, New York.
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Wednesday 29 March: afternoon

In-depth Parallel Session 3 14:30 - 16:00

A. Effective Literacy Programs
A 3. Stimulating Environments for Engaging in Literacy

Chairperson
• S.E. M. Chinwe Nora Obaji, Ministre de l'éducation, Ministère fédéral de l'éducation du Nigéria

Presentation

 General Introduction on the stimulating environment for literacy: Creating a Literate Environment: Hidden 
Dimensions and Implications for Policy

Panelist: 
• Peter Easton, Associate Professor, University of Florida 
A "literate environment" is one that offers new literates multiple opportunities for using their recently acquired knowledge, 
for enhancing it through continuing education, and for  developing solid habits of lifelong learning. Experience with literacy 
campaigns, programs and projects over the last few decades have conclusively demonstrated that the quality of the literate en-
vironment is a major determinant of knowledge and skill retention among literacy or non formal education students as well 
as of the ultimate impact of the training that they received. This paper is devoted to analyzing and illustrating the different 
dimensions of a literate environment. Care is taken to demonstrate the mechanics and the complementarity of the four major 
varieties of «post-literacy» activity and programming: (i) provision of reading materials for new literates, (ii) organization of 
beneficial and accessible varieties of continuing education, (iii) local assumption of new responsibilities for production, in-
vestment and service delivery in the surrounding economy, and (iv) assistance to new literates in securing credit and creating 
new business ventures of their own.

 Decentralization, Diversity Management and Curricular Renewal: Literacy in Four Countries ( South Africa, 
Botswana, Kenya and Uganda)

Panelist: 
• John Aitchison, Professor, University of Kwazulu Natal, South Africa
This is a situational study of literacy education provision in four sub-Saharan African countries (Kenya, Uganda, South Africa 
and Botswana) that focuses on the decentralization of program management (particularly in relation to policies, planning, 
implementation strategies, curriculum and practices) to meet the diversity of language, culture and contextual requirements 
in these countries. It describes the literacy situation and various forms of provision by the state and civil society, as well as 
education policies, strategies and practices. It assesses the likely impact of the situation and possibilities for reaching the 
Education for All literacy goals. Additionally, it focuses on the extent to which decentralization and curriculum renovation 
respond to learner diversity and needs.
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 Evaluating the “Faire-Faire” Strategy in Literacy and Non Formal Education Programs

Panelist: 
• Amadou Wade Diagne, Director, cabinet d'appui en éducation et en formation
• Binta Rassouloula Sall, Coordinator, CCS/EQPT/ENF program, Senegal
This study provides a review of the «faire-faire” strategy implemented in Senegal in 1995. It is primarily based on interviews 
with those involved with the strategy (political leaders, technical managers, technical and financial partners, operators, etc.) 
and on analysis of the literature on the subject. The study’s assessment gives some grounds for concern, because although 
there has been some positive achievement, many problems continue to plague the “faire-faire” process. These problems are 
observed at the institutional, partnership, financial, technical (capacity building) and human levels.

This study examines the “faire-faire” strategy in the field of literacy training, now employed in a number of African countries 
after being launched in Senegal. It analyzes both the concept, placing it in a context of emergence, and the results in order to 
draw lessons concerning the institutional, partnership, technical and financial aspects. The review shows that the strategy has 
had a definite impact on illiteracy and has proved attractive to other sectors. The problems that have arisen during implemen-
tation, however, raise the question of whether the strategy should be readjusted (or overhauled); suggestions for adjustment 
include the repositioning of communities in the process, integration into local development plans, and anchoring the strategy 
in existing social structures.

 Using African languages in Literacy Programs (Benin, Burkina Faso, Cameroon, Tanzania and Zambia) 

Panelist: 
• Hassana Alidou, associate professor, Alliant International University, USA
In light of several political declarations, charters, and plans of action, it is clear that African governments do recognize the 
need to promote African languages for literacy, education, and development. However, lack of political will has prevented 
most governments from implementing the various international and regional language policies and plans of actions. This 
document is a critical review of available Francophone (Benin, Burkina Faso, Cameroon, Mali and Niger) and Anglophone 
(Cameroon, Tanzania and Zambia,) studies related to language use and literacy in Africa. It serves as an initial step towards 
an understanding of the factors and conditions that facilitate or undermine the promotion of African languages and literacy. 

Discussant
• Ingrid Jung, InWent

B. Effective Schools and Quality Improvement
B 3. For Effective Learning in Africa:  

Bilingual Education and Curriculum Reform
Chairperson
• Adriaan Verspoor, Education Expert and Coordinator of ADEA’s ad hoc Working group on Quality 
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Film 

 Film on Bilingual Education

This film describes how Zambia has implemented a primary reading program which uses local langages. After a pilot phase, 
the program was extended to the whole country.

Presentation

 Effective models of bilingual education and use of African languages in education: UIE/GTZ/ADEA Study 

Panelist: 
• Kathleen Heugh, Research Specification Languages and Literacy Specialist, Human Sciences Research Council, 

South Africa
• Hassana Alidou, Associate Professor, Alliant International University, USA 
The presentation is primarily based on a review of African experiences of bilingual education. This research is an integral part 
of the follow-up activities to the 2003 Biennale on improving the quality of education through the use of African languages 
as teaching languages. Drawing mainly on expert studies and independent evaluations, six academics analyzed learning 
outcomes in relation to models of bilingual education, along with the factors conducive to success or failure in the technical, 
financial, linguistic, political and social spheres. Experiences in the following countries were studied: Benin, Burkina Faso, 
Botswana, Cameroon, Chad, Eritrea, Ethiopia, Ghana, Guinea, Guinea-Bissau, Kenya, Liberia, Mali, Malawi, Mozambique, 
Namibia, Niger, Nigeria, Uganda, Senegal, Somalia, South Africa, Tanzania, Togo and Zambia.

Disputed issues such as costs, cost-effectiveness, equity, and the choice of which local language to use in teaching are also 
addressed. One of the major conclusions is that bilingual education models in which the pupil’s first language is used as the 
language of instruction for at least six years have a much stronger positive impact not only on learning outcomes but also on 
social and economic development. To ensure the quality and relevance of the knowledge acquired, however, it will also be 
necessary to employ appropriate pedagogical methods and undertake relevant curricular reform.

 Reinforcing meaningful and effective learning through curricula adaptation: lessons from an inter-African 
 seminar 

Panelist: 
• Charles Delorme, Director, Centre d’Etudes Pédagogiques pour l’Expérimentation et le Conseil International 

(CEPEC), France
The aim of the seminar was to stimulate the debate over the development of curricula meeting the current and future needs 
of African contexts. More specifically, it sought to identify and analyze the challenges raised by such a process, the successful 
experiences and good practices that should be promoted, and topics that could be documented for purposes of dissemina-
tion. Another aim was to constitute a network for sharing experience and knowledge and for defining methodologies and 
working procedures in the field of curricular reform. Some ten countries in Francophone and Anglophone Africa, as well as 
many resource persons specializing in educational reform, took part in the seminar.
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The lessons drawn from the seminar relate to three aspects of adaptation of curricula: the skills-based approach, the gender 
dimension and the introduction of African languages. It was primarily a matter of identifying and analyzing the challen-
ges that arise at these three levels and of sharing the experiences of and the strategies employed in ten African countries. 
Theoretical and international perspectives are also addressed.

Discussant
• Elisabeth Gfeller, Bilingual Education Consultant, SIL
• Andreas Schott, Program Coordination, GTZ Africa, Baic Education Program, Namibia

C. ECD Programs that Can be Scaled Up
C 3. Preparing Children for School:  

The Role of Holistic Practices in the Early Years of Learning
Chairperson
• Hon. Mrs. Indranee Seebun, Minister of Women’s Rights, Child Development and Family Welfare, 

Mauritius

Presentation

 One year of Pre-school Education for All?

Panelist: 
• Rokhaya Diawara, UNESCO BREDA
Where early childhood is concerned, Africa faces a number of challenges: (i) improving the quality of pre-primary education; 
(ii) broadening the supply of education and diversifying the services provided; (iii) defining education policy, including for 
pre-primary education, on the basis of diversified strategies that are suitable for African countries; and (iv) promoting an in-
tegrated, efficient education system. To meet these challenges, it is proposed, as a matter of strategy, to introduce one year of 
compulsory pre-primary education for all children. This paper lays the foundations of this strategy and attempts to provide 
some insights on the implementation of such a strategy in Africa, based on the experience of Senegal and Gambia. 

 Pre-School Education and School Readiness: Kenya’s Experience 

Panelist: 
• Samuel Ngaruiya, Ministry of Education, Kenya
This discussion paper examines the impact of various pre-school models in promoting school readiness and effective tran-
sition from pre-schools to primary education programs in Kenya. Focusing on the findings from the school readiness study 
done in Nairobi, it provides examples on how different pre-school models in varying socio-economic statuses prepare chil-
dren for formal learning in primary school. In this context, the effectiveness of pre-school models in enhancing developmen-
tal readiness amongst school aged children is questioned and the current transition challenges are addressed. 

The study recommends a paradigm shift from an academically oriented pre-school model to one that embrace a holistic ap-
proach in program and assessment of children’s school readiness as base to enhance effectiveness and efficiency in primary 
education.
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 The ‘Case des Tout Petits’ in Senegal

Panelist: 
• Khady Diop Mbaye, General Director, “Case des Tout Petits” National Agency, Senegal
To promote early childhood development, Senegal has developed a national program called the Case des Tout-petits 
(“Toddler’s Corner”) targeting children 0 to 6 years old from the poorest population groups, rural areas and urban slums. 
This case study reports on this experience, presenting the program’s infrastructure, education program content, supervision, 
management, advocacy and partnership framework. It then provides extensive documentation on the various components 
of the program.

Wednesday 29 March: afternoon

In-depth Parallel Session 4 16:30 - 18:00

A. Effective Literacy Programs
A 4. Mobilizing Resources and Capacity Buildingġ Improving Program Cost-Efłciency

Round Table
Chairperson
• Máire Matthews, Education Advisor, Irish Aid

Presentation

General Introduction

Panelist: 
• Amina Osman, Coordinator, ADEA WG on Non Formal Education

 Capacity Building by Adult Educators in South Africa, Botswana, Kenya and Namibia

Panelist: 
• Veronica McKay, Director, Institute for Adult Basic Education and Training, UNISA, South Africa
This study discusses different modes of building capacity for literacy/non-formal education and focuses specifically on the 
roles and functions of the educators in the countries under examination (South Africa, Botswana and Namibia). The in-
vestigation for each country commences by describing different modes of training as well as the policies guiding educator 
capacity building. Furthermore, the study examines the involvement of untrained personnel within the sectors in the three 
countries and the extent to which the countries offer career-pathing and remunerated (and un-paid) work opportunities for 
literacy educators. It stresses the crucial role of adult educators to improve quality of literacy and non-formal education, and 
therefore demonstrating the need for professionalizing and improving the conditions of service and workplace conditions of 
adult educators.



APPendIx 1. AgendA of the BIennAle on educAtIon In AfrIcA MeetIng
���

 Financing Literacy and Non-formal Education, Burkina Faso’s FONAENF

Panelist: 
• Alice Tiendrebreogo, Director, FONAENF, Burkina Faso
This case study recounts the creation of the Fund for Literacy Training and Non-Formal Education (FONAENF) in Burkina 
Faso in 2002. The purpose of the fund, which relies on the «faire faire» strategy, is to collect and manage contributions from 
the state and from public and private partners to finance literacy training and non-formal education. Its objectives are as 
follows:
 Encouraging the state and development partners to increase their financial contributions for non-formal education;
 Broaden the funding base of non-formal education in order to collect fresh financial resources from new partners;
 Strengthen capacity for action in the field of non-formal education by granting subsidies in accordance with the criteria 

laid down in procedural manuals;
 Adopt new forms of financing of non-formal education that favor disadvantaged social groups.
Consideration is being given in several venues to the operating procedures of FONAENF and how to improve the manage-
ment of funding requests and selection criteria. 

 Costs and Financing of Adult Literacy Programs in Senegal 

Panelist: 
• Binta Rassouloula Sall, Program Coordinator, CCS/EQPT/EUF, Senegal
• Kassa Diagne, Project Director, PAPA II, Senegal
The Jomtien conference in 1990 confirmed a break-up of the "monopoly" position of formal education by granting an in-
creasingly important role to non-formal education. Fifteen years later, however, questions still remain concerning sustainabi-
lity and funding volumes for this sector. Analysts agree that national plans allocate a relatively meager budget share to literacy 
training: less than 1% of the education budget and a negligible percentage of the national budget. Yet promoting literacy is 
truly investing in the future of African societies. This case study on Senegal shows the necessity of giving greater attention to 
the financing and costs of literacy programs in order to find lasting responses to the enormous requirements that exist. 

 Indicators and Financing for Literacy Programs

Panelist: 
• David Archer, Head, International Education, Action Aid. 
In 2005, ActionAid and the Global Campaign for Education undertook the largest-ever survey to systematise experience of 
effective methods in adult literacy and the cost of quality literacy programs: 67 successful literacy programs in 35 countries 
have been analysed and then developed into 12 core benchmarks in consultation with 142 respondents in 47 countries. 
These are designed as a starting point for policy dialogue between governments, funding agencies, NGOs, and adults who 
have been deprived of their right to education. As costs cannot be established in isolation of a clear set of principles concer-
ning how programs should work, the calculation of the costs of adult literacy served as a crucial part of this process. 
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Moderator
• Máire Matthews, Education Advisor, Irish Aid

B. Effective Schools and Quality Improvement
B 4. Reinforcing Responsibilities and Capacity Building of Schools  

and Communities in view of Improving Student Performance
Round Table

Chairperson
• Margaret Kilo, African Development Bank (AfDB)

ADEA Film 

Participation and Ownership: A Community in Action in the Democratic Republic of Congo 

In a neighborhood in an outlying working-class district of Kinshasa, parents and the local community are taking action: some 
ten years ago, they took over responsibility for building and operating the primary school, including payment of teachers’ 
salaries. Today, in the middle of a teachers’ strike, they are planning and scheduling the continuation of the construction 
work. Parents’ contributions will again be the main source of funding for this project.

Round table discussion on:

- Decentralization and efficiency of school projects : 

 Direct financing for schools: a synthesis of case studies 

Panelist: 
• Chérif Diarra, Coordinator, ADEA Working Group on Finance and Education
Direct assistance to schools is a mechanism in which lump-sum subsidies are granted to all public schools on the basis of a 
financing formula based on the number of pupils enrolled and the number of classes per school. Once the education minis-
try has calculated the funding requirements of each school, it transfers the funds directly to the bank account either of the 
administrative departments of the education system or of the school’s own account at district level. The electronic transfers is 
accompanied by directives concerning the procedures to be followed in paying invoices as well as how the resources are to be 
allocated between learning materials and general operating expenditure. This study reviews experiences of direct assistance 
to schools in Kenya, Uganda, Tanzania and Mozambique.

 School Projects in Sub-Saharan Africa: lessons learned in Guinea, Madagascar and Senegal 

Panelist: 
• Bruno Suchaut, Université de Bourgogne, France
A school project is a contractual process through which stakeholders agree to put their educational plans into formal terms 
in a «school contract that sets forth the school’s goals, determines its requirements and the resources needed, and sets the 
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contributions and obligations of the school’s partners”. Observations in three countries – Guinea, Madagascar and Senegal 
– show that there is real diversity among such projects, depending on whether they are adopted in public primary schools, 
community schools or the non-formal education sector. An important aspect of the school project is the approach used, 
which rallies a community to act on school issues and generates various positive interactions for universalizing access to 
education and for the quality of instruction. This paper highlights the contrasting nature of the outcomes, depending on 
the country and context, and reveals more generally that the allocation of funding to communities and to stakeholders in 
schools under such projects should be accompanied by studies and measures that avoid placing an excessive burden on the 
pedagogical and educational dimensions.

- Parent and Community Participation

 Rearranging and consolidating spaces for horizontal dialogue in view of the contributions of PTAs and communi-
ties to the achievement of EFA goals

Panelist: 
• Boubacar Niane, Sociologist, Université de Dakar, Senegal
This study is based on analysis of the situation, role and actions in support of schools of parents’ associations and commu-
nities in five countries: Burkina Faso, Niger, Republic of Congo, Democratic Republic of Congo and Senegal. It examines 
the real contribution of parents’ associations to the education system and the tools, resources and skills that need to be 
developed to make them more effective. Today, parents’ associations play a limited role in managing the educational and 
administrative affairs of schools. Generally speaking, they have very little in the way of infrastructure and logistical resources 
despite the financial contributions of parents. Nevertheless, parents’ associations and local communities have the potential 
for broader action and participation in terms of social cohesion, community ownership of schools, better monitoring of chil-
dren’s schooling, and improved performance of both teachers and pupils. This is thus a worthwhile challenge, and the study 
explores means of meeting it, in a new approach to dialogue between the school and the surrounding community, notably 
including parents’ associations.

 The contributions of PTAs to making EFA a reality

Panelist: 
• Jordan Naidoo, Education Specialist, Save the Children
In the last decade, local, state and national parent associations (PAs) have become more involved in activities to promote 
education in Africa, with the growing recognition that PAs are important institutional partners in efforts to support EFA and 
improve educational quality. Within the context of decentralization, local parent and related school based management struc-
tures have been subjected to fairly intense study, while the role of national parent associations have received less attention. 
The main finding is that parent participation in education policy making at national levels is limited in these countries. Yet, 
there is some recognition of the need for formal mechanisms to ensure the organized participation of parents at national le-
vels. In setting up public advisory forums and other opportunities for parent associations to participate in the policy making 
process, parent voice has to be strengthened as they are likely to be constrained by more powerful actors and interest groups 
including teacher organizations. 
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Discussant 
• Faryal Khan, Coordinator, Program on Governance in Education, UNESCO
• Youssouf Cissé, Aide et action

C. ECD Programs that Can Be Scaled Up
C 4. The Cost of ECD Interventions

Chairperson
• Hon. Mr. Joseph Danquah Adu, Deputy Minister of Women’s and Childrens’ Affairs, Ghana

Presentation

 Investing in Early Childhood Development: the Potential Benefits and Cost Savings

Panelist: 
•  Karin Hyde, ADEA WGECD Consultant
Early childhood development (ECD) has been recognised as a key contributor to positive outcomes in school and in adul-
thood. However, questions remain as to its cost-effectiveness and financial sustainability in the African context. This paper 
tries to answer some of these questions by reviewing the potential benefits of ECD programs in three areas: education, health 
and adulthood. The review is supplemented by summaries of cost-benefit studies and a general discussion of the costing and 
funding issues. 

 Evaluating the Costs of Scaling up Early Childhood Development Interventions: the World Bank Costing Model 
with Burkina Faso and the Gambia 

Panelists: 
• Alain Mingat, The World Bank
• Ndeban Joof-Ndong, Head, ECD Unit, Department of State Education, The Gambia
This paper presents two case studies concerning the identification of early child development programs in Burkina Faso and 
Gambia. From the standpoint of an operational definition, case studies raises questions concerning:
 the expected level of coverage of the young population by the level of service planned from now through 

2015;
 the proposed services and the way they are organized;
 unit costs and the translation of these costs into budgetary terms;
 financial sustainability.

 A Costing Model of the Madrasa ECD Program in East Africa 

Panelist: 
•  Juliana Nzomo, ECD Program Officer, Aga Khan Foundation
Research findings (e.g. Young, 2002) suggest that early childhood development programs can make a highly cost-effective 
contribution, not only to learning in school but also the overall development of a child into a balanced adult that contributes 
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positively to a nation’s development. These effects are particularly strong for children with disadvantaged home background 
due to poverty or low levels of parental education.

There is increasing international recognition (Jomtien, Dakar) that it is in one’s early years that the foundations are laid for 
physical, cognitive, emotional and social development. However, despite the recognition and willingness to invest in ECD, 
governments find it difficult to afford major investments that would allow expansion of services, within a context of many 
priorities and only limited resources.

The aim of the costing study is to formulate policy options for governments that are willing to invest in ECD interventions 
as a major strategy to meet the Millennium Development Goals in health and education. This case study focuses on the 
Madrasa Early Childhood Development Program (hereafter Madrasa Program), a community-based initiative of the Aga 
Khan Foundation, currently operates in the three countries which comprise East Africa -- Kenya, Tanzania (Zanzibar), and 
Uganda. 

Discussant
•  Hon. Naledi Pandor, Minister of Education, South Africa. Introduction of year zero into primary schools for 

South Africa: Cost and financing

thursday 30 March: Morning

Plenary Session 5: Round Table discussion on  
Challenges and Opportunities 09:00 - 11:00

Round Table
Chairperson 
• Carew Treffgarne, Senior Education Advisor-Africa. Department for International Development (DFID)

Challenges:

 Quality Education for All: addressing the obstacles (HIV/AIDS, civil conflicts…) 

Panelist: 
•  Françoise Caillods, Assistant Director, IIEP/UNESCO (15-20 mn)
Although increased efforts and investments have been devoted to educational development in Africa since 1990, a large pro-
portion of the poorest groups are still excluded from primary education owing to obstacles beyond the control of ministers 
of education. Some of the obstacles blocking progress toward EFA are extreme poverty, HIV/AIDS, conflicts and emergency 
situations, corruption and inefficient resource utilization. The paper analyzes how these factors are holding back EFA and 
proposes means of overcoming them.
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Opportunities :

 Innovations in communications and NICTS

Panelist: 
• Hon. Mr. Papa Youga Dieng, Minister of Education, Senegal (15-20 mn)
This paper by the ADEA Working Group on Distance Education and Open Learning emphasizes the importance of distance 
education in improving cost-effectiveness, access and quality in African education. However, political obstacles loom on the 
path to effective use of distance education. Questions are raised about the following:
 the relevance of ICT in African contexts;
 the confusion between ICT and distance education;
 the condition of technological infrastructure;
 the need for favorable policy frameworks.
It is ultimately seen that strong commitment on the part of governments, partnerships in the use of resources and the decen-
tralization of supporting services are factors conducive to progress.

 The EFA Fast Track Initiative: A catalyst for quality education for all in Africa 

Panelist: 
• Hon. Mr. Haja Nirina Razafinjatovo, Minister of Education and Scientific Research, Madagascar 
• Desmond Birmingham, DFID, former FTI co-Chair (15-20 mn)
If EFA is to be achieved in 2015, all six-year-old children will have to be in school within three years. The Fast Track Initiative 
(FTI) aims to help tackle this challenge by:
 supporting any country that meets two conditions: having a PRSP and an education sector strategy in conformity with 

it;
 enhancing aid effectiveness through cooperation and harmonization;
 providing a framework agreement between donors and countries for an adequate budgetary allocation and efficient 

resource management;
 creating a catalytic seed fund and a fund for educational program development to provide financial and technical as-

sistance respectively.
A review of FTI activity shows progress in mobilizing resources and in the number of countries supported. Major challenges 
remain, however: the long-term commitment and predictability of the financial support provided, problems of educational 
quality, etc. 

Discussion: 60 mn

Discussant
•  Justine Sass, Program Specialist, UNESCO
•  David Archer, Head International Education, Action Aid International
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thursday 30 March: Morning

In-depth Parallel Session 5  11:30 - 13:00

A. Effective Literacy Programs
A 5. From Literacy to Lifelong Learning

Round Table
Chairperson
• Hon. Mr. Lamine Traoré, Minister of Education of Mali

Presentation

 General Introduction on Going from Literacy to Lifelong Learning 

Panelist: 
• Rosa Maria Torres, Director, Fronesis Institute, Ecuador
Many people would think that the notions of literacy and lifelong learning have nothing in common. In fact, most people 
– including many education specialists - think of literacy as a short, remedial, non-formal educational provision for poor 
youth and adults who did not attend school when they were children. This paper attempts to address these and other mis-
conceptions about literacy, and show the intimate relationship between literacy and lifelong learning. 

 Literacy and Globalization: Towards a Learning Society

Panelist: 
• Catherine Odora-Hoppers, Visiting Professor Stockholm University (Sweden)
The central argument of this paper is as follows: today’s problems cannot be solved with yesterday’s ways of thinking. 
Mobilization for literacy is entering a period of rare uncertainty, and this paradox alone requires courageous initiatives that 
are determinedly innovative and strategic. If these uncertainties and paradoxes are seen not as a justification for paralysis and 
passive imitation of the past, but rather as a pre-requisite for innovation, then the need to shift to a different level of strategic 
action becomes so obvious as to need no further argument.

 Putting Lifelong Learning into Effect: the Challenges for Africa

Panelist: 
• Carolyn Medel-Anonuevo, UNESCO Institute for Education, Hamburg (Germany) 
The policy discourse of Lifelong Learning was introduced in the international scene in the seventies with the Faure Report 
issued by UNESCO in 1972. Since then, the discourse of lifelong learning has been interpreted in different ways and conse-
quently, operationalized in a variety of ways. Varied as the practices are on lifelong learning, the term itself is more widely used 
in Europe and some countries in Asia. Briefly tracing the history of the discourse, the paper demonstrates the evolution of the 
term from lifelong education to lifelong learning, and additionally identifies the main issues that have emerged through time. 
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By giving examples of the implementation of the policy discourse of lifelong learning, it shows that lifelong learning is relevant 
to all countries in the world. This paper argues that lifelong learning as policy discourse is inherently related to the Education 
for All agenda; therefore countries in the African region will benefit from integrating its principles in their educational visions 
and consequent operationalization in their educational plans and programs.

 Continuing and Expanding Literacy Programs: From Literacy in Basic Education for Adults Onwards in Uganda

Panelist: 
• Anthony Okech, Makerere University, Uganda
Uganda offers an example of a low intensity program of literacy and basic education for youth and adults carried out through 
a pluralistic approach with different actors. Adult literacy is treated as one of the strategies in the struggle against poverty, 
in which Uganda has made significant progress during the last decade. This paper explores the extent to which the varied 
literacy provisions in Uganda are offering a holistic lifelong learning perspective examining (i) the program structure and its 
link to continuing education, (ii) the current methodology and its contribution to empowerment for lifelong learning, (iii) 
skills development for work and life and (iv) the impact of literacy. It concludes that adult literacy programs in Uganda, al-
though quite effective at the basic level, have very inadequate provision for adult continuing and lifelong education and have 
practically no links with the formal education.

 Indicators of the Right to Education in Burkina Faso 

Panelist: 
• Germaine Ouedraogo, Association pour la Promotion de l’Education Non Formelle (APNEF), Burkina 

Faso
In Burkina Faso, the creation of the Ministry for Basic Education and Mass Literacy in 1988 reflected the concern of the 
country’s political leaders for fighting illiteracy both upstream, via efforts to achieve universal school enrollment (develop-
ment of primary education), and downstream, via massive literacy campaigns (the “commando” and “bantaare” campaigns) 
aimed at an adult population that at the time was more than 85% illiterate. This vision required an effort to integrate two edu-
cation sub-systems, the formal and non-formal sectors, for mutual reinforcement, building on past achievement and rational 
utilization of resources. However, the tendency, or the risk, is still to see the non-formal sector diluted in the formal, owing in 
particular to the lack of relevant tools for both individual and comparative evaluation of programs. This study on measuring 
the right to education enlarges and deepens the existing evaluation framework in order to identify what should be the subject 
of concern in both the formal and non-formal sectors.

 Educational Equivalence Systems in South Africa, Botswana, Kenya and Namibia 

Panelist: 
• Veronica McKay, Director, Institute for Adult Basic Education and Training, UNISA (South Africa) 
This document locates the development of National Qualifications Frameworks (NQF) within the perspective of lifelong 
learning. It outlines the experiences and stages of development with the NQF processes in four countries (Botswana, Kenya, 
Namibia and South Africa) and delineates lessons learned from the investigation with regard to difficulties in implementation 
arising mainly from systemic and capacity problems. The central function of the NQF in all its stages of development is to 
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accredit unit standards which culminate in qualifications for even basic level learners. In addition, it seeks to permit porta-
bility, accessibility and transferability of credits, knowledge and abilities across qualification levels and across education and 
training and to recognize and accredit prior learning. It argues that learning acquired non-formally should be located within 
the NQFs to ensure the validation, accreditation, and certification of non-formal learning. 

Moderator 
• Joyce Kebathi, Director of the Department of Adult Education, Kenya 

Discussant
• Hon. Mrs. Becky Ndjoze-Ojo, Deputy Minister of Education of Namibia

B. Effective Schools and Quality Improvement
B 5. The Equity Imperative

Chairperson
• Máire Matthews, Education Advisor, Irish Aid

Presentation

Effective Schools for Disadvantaged and Underserved Populations 

Panelist: 
• Joseph DeStefano, Education Quality Improvement Program (EQUIP)
• Audrey-Marie Moore, Deputy Director, EQUIP2, Academy for Educational Development
Achieving the goals of Education For All will require that countries more effectively meet the educational needs of the seg-
ments of their populations currently least able to access and succeed in school. Complementary education programs are 
designed specifically to extend the reach of formal public schooling in developing countries to better serve the most disad-
vantaged and/or remote areas. Through such programs, non-governmental actors support these underserved communities 
in creating and running their own schools. This paper summarizes the findings of eight case studies of complementary 
education programs in Afghanistan, Bangladesh, Egypt, Ghana, Honduras, Mali and Zambia. It reveals that these particular 
complementary models are helping address issues of access for undeserved regions in their respective countries. 

Gender Responsive Pedagogy

Panelist: 
• Penina Mlama, Director of FAWE
In a nutshell, quality of education cannot be achieved without addressing the gender dimension. The Forum for African 
Women Educationalists (FAWE) has over the past five years been exploring the concept of a gender responsive school 
through the Centers of Excellence program. A gender responsive school is one where the academic, social and physical envi-
ronment and its surrounding community take into account the specific needs of both girls and boys. The academic delivery 
including teaching methodologies, teaching and learning materials, classroom interaction and management of academic 
processes is also gender responsive. The physical environment in the school including buildings, furniture and equipment 
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is also gender friendly. This paper seeks to provide a synopsis of the issues covered in the Teacher’s Handbook on Gender 
Responsive Pedagogy Handbook developed by FAWE.

Discussant
• Fay Chung, Secretary for the Association for Strengthening Higher Education for Women in Africa (ASHEWA), 

Chairperson of the Board of Trustees of the Women’s University in Africa (WUA)

C. ECD Programs that Can Be Scaled Up
C 5. Coordination and Sustainability of Integrated  

Early Childhood Development Provision
Chairperson
• Hon. Mrs. Batilda Burian, Deputy Minister of Community Development, Gender and Children, Tanzania

Presentation

 Coordination and Implementation of ECD Policies and Policy Frameworks 

Panelist: 
• Eveline Pressoir, Regional Advisor, UNICEF Office for West and Central Africa
The integrated approach to early childhood development, which combines activities in the fields of health, nutrition, water, 
hygiene, sanitation, stimulation and protection, is seen as an optimal strategy for responding to the coming into effect of the 
Convention on the Rights of the Child. This approach entails actions at three complementary levels: strengthening families’ 
ability to care for their children; providing basic services of good quality and ensuring they are used; the existence of a favora-
ble policy environment. For each of these levels, since the actions required are multi-sectoral in nature, coordination becomes 
a necessity, as it is key to the scheduling and implementation process. 

The presentation focuses on the policy framework for the development of programs for early childhood in West and Central 
Africa. It examines in turn the policy responses, the regional trend and regional coordination, constraints and challenges, 
lessons and prospects. 

 Convergence, Coordination and Integration: Action at a National Level - Eritrean Integrated ECD Program 

Panelist: 
• Mussa Naib, Director General, Department of General Education of Eritrea
The Eritrean Integrated Early Childhood Development project became operational in September 2000. The goals of the pro-
gram were to improve the holistic growth and development of Eritrean children in health, nutrition, cognitive and psychoso-
cial aspects. There are four major components for the implementation of the program: Early Childhood Care and Education, 
maternal and child nutrition, maternal and child health and support for children in difficult circumstances.
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The project has been implemented in an integrated way by involving four main line ministries of Labor, Education, Health 
and Agriculture. The presentation assesses what has been realized and analyzes the impact on communities, families and 
children.

 Convergence of Services for the Survival and Development of the Young Child in Cameroon 

Panelist: 
• Appolinaire Kingne, DPPS-MINPLAPDAT, Cameroon
The Program for the Survival and Integrated Development of Young Children was selected as the framework for implemen-
ting a strategy of convergence developed in Cameroon. Three programs targeting the 0-6, 6-12 and 12-18 year-old age groups 
are supported by two cross-cutting programs: Special Protection and Planning/Evaluation/Communication. The presenta-
tion analyzes trends, strategies, participating population groups, areas of intervention, the coordination mechanism and the 
monitoring, evaluation and reporting process.

Discussant 
• Hon. Mrs. Marie-Solange Pagonendji-Ndakala, Minister of Family and Social Affairs and of National Solidarity, 

Central African Republic: Issues of Coordination and Inter-Ministerial Collaboration in Central African 
Republic

thursday 30 March: afternoon

In-depth Parallel Sessions 6 14:30 - 16:00

These sessions will summarize the overall discussions and will reflect on: 

 The emerging tendencies and main lessons learned on the theme
 The lessons learned from the experiences and research 
 The messages and recommendations adressed to the various actors in view of promoting progress and reforms 

in the areas explored 

A. Effective Literacy Programs
A 6. Conclusionsġ Main łndings and recommendations arising  

from the sessions on effective literacy programs
Chairperson
• Adama Ouane, UNESCO Institute for Education (UIE)

Rapporteur’s presentation
• Esi Sutherland-Addy, Institute of African Studies, University of Ghana and Consultant, ADEA

Discussion
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B. Effective Schools and Quality Improvement
B 6. Conclusionsġ Main łndings and recommendations arising from  

the sessions on effective schools and quality improvement
Chairperson
• Adriaan Verspoor, Education Specialist, ADEA Consultant

Rapporteur’s presentation
• Ward Heneveld, Education Specialist

Discussion

C. ECD Programs that Can Be Scaled Up
C 6. Conclusionsġ Main łndings and recommendations arising from the sessions  

on ECD programs in Africa that can be scaled up 
Chairperson 
• Dzingai Mutumbuka, Sector Manager Human Development, World Bank

Rapporteur’s presentation
• Agnes Aidoo, Consultant in Ghana and former UNICEF Representative for Tanzania and the Seychelles 

Discussion

thursday 30 March: afternoon

Innovations Fair 16:30 - 18:00

On the sidelines of the ADEA 2006 Biennale, an Innovations Fair will be held to showcase successful, promising or innovative 
experiences happening on African soil. These experiences will illustrate initiatives taken either by countries or by organiza-
tions working for the development of education in Africa. 

The unifying theme of the Fair will be the same as that of the Biennale, “How to improve learning”, and will be addressed in 
particular – but not exclusively – by presenting effective schools, adult literacy programs and early childhood development 
programs. 

Part of the Fair will highlight African countries’ participation in the activities of the ADEA’s inter-country quality nodes; it will 
also provide information on this exercise to countries that are interested but do not yet participate in these activities. 

There will also be a projection area where visitors can view five films on themes related to those of the Biennale: 
 Learning and Self Sufficiency - An adult literacy program in Burkina Faso (Produced by ADEA and Les films du Passeur)
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 Leadership and Effectiveness - A Well Managed School in the Republic of Guinea  (Produced by ADEA and Les films du 
Passeur)

 Early childhood development in a village in the Kassese region of Uganda (Produced by ADEA and Les films du 
Passeur)

 Participation and Ownership - A Community in Action in the Democratic Republic of Congo (Produced by ADEA and 
Les films du Passeur)

 The primary school reading program in Zambia (Produced by the Ministry of Education of Zambia)

ADEA Gala Dinner and Book Launch  19:30

During the evening, the UNESCO Institute for Education (UIE) will launch a book by Michael Omolewa, entitled - “Widening 
Access to Education as Social Justice”. Michael Omolewa is Nigeria’s Ambassador and Permanent Delegate to UNESCO. He 
currently on leave of absence as Professor of Adult Education from the University of Ibadan, Nigeria.

friday 31 March: Morning

Plenary Session 6 : Presentation of conclusions  
of in-depth parallel sessions 09:00 - 11:15

This session will be devoted to hearing the syntheses prepared by the rapporteurs  
of the in-depth parallel sessions 

Chairperson
• Hon. Antonio Burity da Silva Neto, Minister of Education of Angola

 09:00 - 09:45

Presentation and discussion of conclusions on Effective Literacy Program 

 09:45 - 10:30

Presentation and discussion of conclusions on Effective Schools

 10:30 - 11:15

Presentation and discussion of conclusions on Early Childhood Development programs that can be scaled up.
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Plenary Session 7: Wrap-Up session and Closing 11:45 - 13:00

This session will assess the Biennale and discuss the next steps  
including follow-up work 

Chairperson
• Ahlin Byll-Cataria, ADEA Chair 

 11:45 – 12:30

General conclusions: Findings and lessons learnt on effective learning and effective education and training systems in 
Africa
Presentation of the Report of the Caucus of Ministers

 12:30 – 13:00

Closing Ceremony

13:00 – 13:45

Press Conference followed by Press Luncheon
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appendIX �. papers presented at the  
�00� adea bIennaLe

Plenary Sessions
• PL-1.1  EFA Global Monitoring Report. Literacy for Life. Regional Overview – Sub-Saharan Africa (EFA Global 

Monitoring Report Team)

• PL-2.1  Education By All: A brief for Literacy Investment (Peter Easton)

• PL-2.1+  Investing In Literacy: Where, Why and How? (Peter Easton) 

• PL-2.2  Creating a Literate Environment: Hidden Dimensions and Implications for Policy (Peter Easton)

• PL-3.1  Effective Schools for Sub-Saharan Africa (Adriaan Verspoor) 

• PL-4.1  Ensuring a Policy Supportive Environment (Agnes Aidoo) 

• PL-4.1+  Planning Policies for Early Childhood Development: Guidelines For Action (Emily Vargas Baron)

• PL-4.2  Early Childhood Care and Education in Sub-Saharan Africa: Towards Expansion of Coverage and 
Targeting Efficient Services (Alain Mingat) 

• PL-4.2+  Early Childhood Care and Education in Sub-Saharan Africa: What Would it Take to Meet the MDGs? 
(Alain Mingat) (In English Only)

• PL-5.1  Overcoming the Obstacles to EFA (Françoise Caillods, Michelle Phillip , Muriel Poisson, Chris 
Talbot) 

• PL-5.2  Distance Education, Information and Communication Technologies – Policy Challenges (ADEA WG 
on Distance Education and Open Learning)

• PL-5.3  The Education For All Fast-Track Initiative (FTI) 

Parallel sessions on Literacy

Parallel Session A-1: Vision, policy and strategy: Analysis and prospects for future development 
• A-1.1  What makes visions, policies and strategies in the field of literacy in Africa ? (Tonic Maruatona) 

• A-1.2  Integrating literacy and non-formal education in Burkina Faso’s education policy (Pierre Balima) 

• A-1.3  Brazilian National Policy of Adult and Youth Education (Ricardo Henriques et Timothy Ireland)



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006
�88

Parallel Session A-2: Effective and Promising Programs 
• A-2.1  Learner-centered processes and approaches : the connection between non-formal education and 

creating a literate environment (Sonja Fagerberg Diallo) 

• A-2.2  Diversifying the provision of education in Senegal: examples from the non-formal sector (Papa 
Madéfall Gueye et Kassa Diagne)

• A-2.3  The PAFNA project in Senegal: An efficient and promising literacy project (Fondation Paul Gérin-
Lajoie)

• A-2.4  Processes, Approaches and Pedagogies in Literacy Programs - Case study on the experience of the 
Institute for Popular Education (IEP) in Mali (Maria Diarra Keita)

• A-2.5  Selected cases of fruitful interactions between formal and non-formal education in Africa (Anna 
Katahoire) 

Parallel Session A-3: Stimulating environments for engaging in literacy 
• A-3.1  Creating a literate environment: hidden dimensions and implications for policy (Peter Easton)

• A-3.2  Decentralization, management of diversity and curriculum renovation: A study of literacy education 
in four African countries (Botswana, Kenya, South Africa and Uganda) (John Aitchison)

• A-3.3  Assessing the ‘faire faire’ strategy in literacy in Senegal (Amadou Wade Diagne et Binta Rassouloula 
Aw Sall)

• A-3.4  Use of African Languages and Literacy: Conditions, factors and processes (Benin, Burkina Faso, 
Cameroun, Tanzania and Zambia) (Hassana Alidou)

Parallel Session A-4ġ Mobilizing resources and capacity buildingġ Improving program cost-efłciency 
• A-4.1  Capacity Building for Educators of Adults in Three Southern African Countries: South Africa, Botswana 

and Namibia (Veronica McKay and Norma Romm with Herman Kotze) 

• A-4.2  The Financing of Literacy and Non-Formal Education by the FONAENF in Burkina Faso (Alice 
Tiendebreogo et Cora Mathias Batabe)

• A-4.3  Study on the costs and financing of adult literacy in Senegal (Binta Rassouloula Sall et Kassa 
Diagne)

• A-4.4  Benchmarks and Financing for Adult Literacy (David Archer)

Parallel Session A-5: From literacy to lifelong learning
• A-5.1  Literacy and Lifelong Learning: The linkages (Rosa Maria Torres)

• A-5.2  Literacy and globalization: Towards a learning society in Africa – Growth points for policy and prac-
tice (Catherine Odora-Hoppers)
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• A-5.3  Operationalizing the policy discourse of lifelong learning: The challenges for Africa (Carolyn Medel-
Anonuevo)

• A-5.4  Continuation and extension of literacy programs: From literacy to adult basic education and beyond 
in Uganda (Anthony Okech) 

• A-5.5  Measuring the right to education in Burkina Faso (Valérie Liecht and Germaine Ouedraogo) 

• A-5.6  The NQF and its implementation in non-formal education – with special reference to South Africa, 
Namibia, Botswana and Kenya (Veronica McKay and Norma Romm with Joyce Kebathi and Herman 
Kotze)

Documents on Literacy not attached to Biennale sessions

•   Integrating Literacy and Income Generation for Rural Adults - Adult Literacy Education in the People’s 
Republic of China (Zhang Tiedao Ph.D, Beijing Academy of Educational Sciences, China) (In English 
Only)

•   Etude longitudinale sur l’alphabétisation au Mali (Denis Dougnon) (In French Only)

•   Capitalisation des expériences en alphabétisation et éducation de base des adultes de la direction du 
développement et de la coopération suisse au Burkina Faso, au Cap Vert et au Niger des années 70 
à 2005 (Rosemarie Lausselet – A la demande de la Direction du développement et de la coopération 
– Section Développement )

•   Estudio sobre políticas y programas de Alfabetización y Educación Básica de Jóvenes y Adultos (Dr. 
Jaime Canfux Gutiérrez, Dra. Águeda Mayra Pérez García, Lic. Leonela Relys Díaz, MSc José del Real 
Hernández) (In Spanish Only)

•   Longitudinal Development of Non-Formal Education in Thailand (Office of the Non-Formal 
Education Commission - The Permanent Secretary Office, Ministry of Education Bangkok, Thailand) 
(In English Only)

•   Literacy in Post-Conflict Situations - Lessons from Sierra Leone (Ekundayo J.D. Thompson, 
Mohammed B. Lamin, Edward D.A. Turay and Olive B. Musa) (In English Only)

•   L’édition en langues nationales - Etude de cas du Mali (Abou Diarra) (In French Only)

Parallel sessions on Effective Schools

Session B-1 : Characteristics of Effective Schools
• B1.1  Synthesis Report: Local studies on the Quality of Primary Education in Four Countries (Madagascar, 

Mozambique, Uganda and Tanzania) (Ward Heneveld)
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• B1.1+  Local study on the characteristics of effective primary schools in the province of Toamasina – 
Madagascar (LinaRajonhson) (only on CD-Rom)

• B1.1++  Local Research on the Characteristics of Effective Primary Schools in Singida Tanzania (Fulgence 
Swai, Alice Ndidde) (only on CD-Rom)

• B1.1+++  Critical Characteristics of Effective Primary Education in the Rwenzori Region of Uganda – A Study 
of 30 Schools in 5 Districts in Uganda (by a team of educators from the five districts) (only on CD-
Rom)

• B1.2  Cost-Effective Inputs: a meta-analysis of the SACMEQ and PASEC Evaluations (Katharina Michaelowa 
et Annika Wechtle) 

• B1.3  Le redoublement : mirage de l’école africaine (Jean Marc Bernard, Odile Simon, Katia Vianou) (Only 
in French)

Session B-2 : Teachers and School Principals at the Center of Changes in the School and in the Classroom 
• B2.1a  School Management and Pupil Success – Case Studies of Sixteen African Schools – Summary of the 

Country Reports from Guinea, Mali, the Central African Republic and Senegal (Guy Pelletier)

• B2.1b  Synthesis of the ICP Questionnaires related to findings of the AFIDES report (ICP) 

• B2.2  Teachers for Rural Schools: A Challenge for Africa (Aiden Mulkeen)

• B2.3  The AVU Teacher Education Initiative : An African Response to the Challenges of Teacher Development 
and ICT Opportunities (Kuzvinetsa Peter Dzvimbo, Fred Simiyu Barasa and Catherine Wangesi 
Kairuki)

• B2.3+  Utiliizing Open Educational Resources (OERs) to Support Higher Education and Training in Africa 
(Peter Bateman, Eliot Pence and Benjamin Bett) (only on CD-Rom)

Session B-3: For Effective Learning: Bilingual Education and Curriculum Reform 
• B3.1  Optimizing Learning and Education in Africa – the Language Factor - A Stock-taking Research on 

Mother Tongue and Bilingual Education in Sub-Saharan Africa (ADEA/GTZ/UIE)

• B3.1+  Report of the Conference on Bilingual Education and the Use of local Languages, Windhoek, Namibia, 
August 3-5, 2006 (Conference rapporteurs) (only on CD-Rom)

• B3.2  Proceedings of the Seminar on Curricula Adaptation, Cotonou, Benin, December 1é-15, 2005 (CEPEC 
International) 
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Session B-4: Reinforcing Responsibilities and Capacity-Building of Schools and Communities 
in View of Improving Student Performance 
• B4.1  Lessons of the Experience with Direct Support to Schools Mechanism: A synthesis (Aloys Blasie’ 

Ayako) 

• B4.2  School Projects in Sub-Saharan Africa: Lessons learned in Guinea, Madagascar and Senegal (Georges 
Solaux et Bruno Suchaux)

• B4.2+  The School Project: An Educational Activity Contract Between Schools and Their Environment (Aide 
et Action) (only on CD-Rom)

• B4.3  Rearranging and consolidating spaces for horizontal dialogue in view of the contributions of PTAs 
and communities to the achievement of EFA goals (Boubacar Niane)

• B4.4  The contribution of National Parent Organizations to the achievement of EFA (Jordan Naidoo)

Session B- 5: The Equity Imperative 
• B5.1  Effective Schools for Disadvantaged and Underserved Populations (Joseph DeStefano, Ash Hartwell, 

David Balwanz and Audrey Moore)

• B5.1+  Complementary Education Programs in ADEA Countries (Balwanz, Audrey-Marie Schuh Moore and 
Joe De Stefano) (only on CD-Rom)

• B5.2  Gender Responsive Pedagogy (FAWE)

 Parallel sessions on Early Childhood Development

Session C-1: Preparing Schools for Children 
• C-1.1  Making Schools Friendly for Small Children (Kate Webley) (In English only)

• C-1.2  From Bisongo to Satellite Schools: Responding to the Need for Integrated Child Development in 
Burkina Faso 

• C-1.3  Exploring the Links Between Adult Education and Children’s Literacy: A Case Study of the Family 
Literacy Project, Kwazulu Natal, South Africa (Snoeks Desmond) (In English only)

Session C-2: Preparing Children for School: Working with Parents and Communities 
• C-2.1  Ensuring Effective Caring Practices within the Family and Community (Isatou Jallow) 

• C-2.2  Fatherhood and Men’s Role in Early Childhood Development: The Fatherhood Project, South Africa 
(Alex Mashiane) (In English only)
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• C-2.3 Strengthening Families’ Abilities to help HIV/AIDS-affected Children Prepare for School (Lydia 
Nyesigomwe) (In English only)

Session C-3: Preparing Children for School: The Role of Holistic Practices in the Early 
Years of Learning 
• C-3.1  Une année d’éducation pré-primaire obligatoire pour tous les enfants (Rokhaya Fall Diawara) (In 

French Only)

• C-3.2  Pre-School Education and School Readiness: Kenya’s Experience (Samuel Ngaruiya)

• C-3.3  Senegal’s Experience in Early Childhood Management: The Little Children’s Home (La case des tout 
petits) (Ndeye Khady Diop Mbaye)

• C-3.4  Making Schools Ready for the Children: The Case of Schools in Pastoral Communities in East Africa 
(Nathan Chelimo) 

Session C-4: The Cost of Early Childhood Interventions 
• C-4.1  Investing in Early Childhood Development: the Potential Benefits and Cost Savings (Karen Hyde) 

• C-4.2  Evaluating the Costs of Scaling up Early Childhood Development Interventions: the World Bank 
Costing Model with Burkina Faso and the Gambia (Alain Mingat)

• C-4.3  A Costing Model of the Madrasa Early Childhood Development Program in East Africa (Juliana 
Nzomo, Aga Khan Foundation)

Session C-5: From Literacy to Lifelong Learning
• C-5.1  Coordination du développement et de la mise en œuvre des politiques (Eveline pressoir) (In French 

only)

• C-5.2  Convergence, Coordination and Integration: Action at a National Level - Eritrea’s Integrated Early 
Childhood Development Program (Mussa Hussein Naib) (In English only) 

• C-5.3  Convergence des activités pour la survie et le développement du jeune enfant : l’expérience du 
Cameroun (Apollinaire Kingne et Jim Watts Munang) (In French only)

Documents on ECD not attached to Biennale sessions

•  Ensuring Access to Quality Basic Services (Peter A. M. Mwaura)

•   Early Childhood Development as an Important Strategy to Improve Learning Outcomes (Karin A. L. 
Hyde and Margaret N. Kabiru) 
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Guests of Honour/Invités d’honneur

GABON

S.E. M. El Hadj Omar BONGO ONDIMBA 
Président de la République du Gabon

S.E. M. Pedro de VERONA RODRIGUES PIRES
Président de la République du Cap-Vert

Keynote speakers/Conférenciers 
d’honneur
H.E. Nahas ANGULA
Prime Minister of Namibia – Office of the Prime Minister
Robert Mugabe Avenue
Private Bag 13338– Windhoek, NAMIBIA
Tel: +264 61 287 2002 0 Fax: +264 61 24 95 46
E-mail: nangula@opm.gov.na

Mr. Birger FREDRIKSEN
Education Consultant
605 N. Jackson Street– Arlington VA 22201, USA
Tel: +1 202 473 5033
E-mail: bfredriksen@worldbank.org

appendIX �. LIst of partICIpants

African Ministers of Education/Ministres 
africains de l`Education

ANGOLA

S.E. M. Antonio BURITY DA SILVA NETO 
Ministre de l’Education 
(Chargé de l’ENF et de l’Alphabétisation)
Rua Largo António Jacinto 0 C.P. 1281 – Luanda
Tél. : +244 2 22 32 05 82 Fax : +244 2 22 32 05 82
Mél : buritydasilva@ebonet.net 

M. Manuel KAVUNGO MAYIMONA
Conseiller du Ministre de l’Education
Ministère de l’Education
Rua Largo António Jacinto 0 C.P. 1281 – Luanda
Tél. : +244/22 222 1582/91 233 1152
Fax : +244 22 232 0582
Mél : manuelmayi@hotmail.com; manuelmayi21@yahoo.fr

M. Francisco DOMINGOS 
Conseiller du Ministre de l’Education
Ministère de l’Education
Rua Largo António Jacinto
C.P. 1281 – Luanda
Tél. : +244 9 23 58 86 52
Fax : +244 2 22 32 05 82
Mél : frandomingos@hotmail.com
Site web : www.educacaoangola.org
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Mme Fernanda Filisbola DOS SANTOS BENEDITO
Professeur
Institut supérieur des Sciences de l’Education
Ministère de l’Education
Rua Largo António Jacinto
C.P. 1281
Luanda
Tél. : +244 92 352 4061
Mél : fernandasantos04@yahoo.br

M. Narciso Damasio SANTOS BENEDITO
Directeur national
Ministério da Educaçao
Direccao Nacional Para o Ensino superior
C.P. 1281
Luanda
Tél.: +244/9 23 48 82 68/2 22 32 49 87
Fax : +244 2 22 32 49 87
Mél : nsantos@iep.uminho.jet

Mme Maria Luisa ALVES GRILO
Directora nacional para o Ensino geral/Directrice chargée 
de l’Enseignement général
Ministério da Educaçao
Rua Largo António Jacinto
C.P. 5406
Tél. : +244 22 23 25 09
Mél : luisagrilo@ebonet.net

Mme Lourdes FRANCO
Ministère de l’Education
Rua Largo António Jacinto
C.P. 1281
Luanda

Mme Amalia Morais DE ANDRADE
Ministère de l’Education
Rua Largo António Jacinto
C.P. 1281
Luanda

M. Emilio Henriques DE SOUSA
Ministère de l’Education
Rua Largo António Jacinto
C.P. 1281
Luanda

BENIN

Mme Christhelle HOUHDONOUGBO
Conseiller technique du Ministre
Ministère de l’Enseignement supérieur et
de la Recherche scientifique (MESRS)
01 B.P. 6473
Cotonou
Tél. : +229/21 30 54 81/90 91 30 90
Fax : +229 21 30 57 95
Mél : hounchist@yahoo.fr

M. Nestor B. EZIN
Directeur de la Programmation et de la Prospective
Ministère des Enseignements primaire et secondaire
03 B.P. 2368 Cotonou
Ou B.P. 10, Porto Novo
Tél. : +229/20 21 50 48/21 38 28 66
Fax : +229 20 21 50 48
Mél : nestbezin@yahoo.fr

M. Thierry Claver HOUNTONDJI
Point focal ADEA
Ministère des Enseignements primaire et secondaire
01 B.P. 10, Porto-Novo
Tél. : +229/20 21 33 27/95 05 65 29
Fax : +229 21 21 51 11
Mél : hthotel@yahoo.fr
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BOTSWANA

Mr. Archie Sekuo MAKGOTHI
Deputy Permanent Secretary Educational Development 
Services
Chairperson of the Botswana National Commission for 
UNESCO
Ministry of Education
Private Bag 005
Gaborone
Tel: +267 365 5464
Fax: +267 390 7035
E-mail: amakgothi@gov.bw

BURKINA FASO

S.E. M. Amadou Diemdioda DICKO 
Ministre délégué chargé de l’Alphabétisation et de 
l’Education non formelle 
Ministère de l’Enseignement de base
et de l’Alphabétisation 
(Chargé de l’ENF et de l’Alphabétisation)
03 B.P. 7032 Ouagadougou 01
Tél. : +226 50 30 06 09
Fax : +226 50 33 05 12
Mél : diemdioda@meba.gov.bf

M. Pierre BALIMA 
Linguiste Chargé de program d’Alphabétisation et de 
l’Education non formelle 
Secrétariat permanent du plan décennal de développement 
de l’éducation de base (SP/PDDEB)
Ministère de l’Enseignement de base
et de l’Alphabétisation 
03 B.P. 7032 Ouagadougou 01
Tél. : +226/50 33 12 89/50 26 79 87
Fax : +226 50 33 05 12
Mél : bali4587@yahoo.fr

M. Adama TRAORE
Chef de Projet Ecoles satellites/
Centre d’Education de base non formelle-CES/CEBNF
Ministère de l’Enseignement de base
et de l’Alphabétisation 
01 B.P. 1608 Ouagadougou 01
Tél. : +226 50 30 42 95/70 23 84 76
Fax : +226 50 31 28 84
Mél : escebnf@yahoo.fr

Mme Françoise TAPSOBA SANOU
Conseiller technique du Ministre de l’Action sociale
Ministère de l’Action sociale et de la Solidarité nationale
B.P. 515
Ouagadougou 01
Tél. : +226 50 30 68 75
Mel : soisytaps@yahoo.com

Mme Fatimata KORBEOGO
Directrice de l’Encadrement de la Petite Enfance
Ministère de l’Action sociale et de la Solidarité nationale
04 B.P. 8713
Ouagadougou
Tél. : +226 50 31 40 46
Fax : +266 50/31 85 30/33 55 49
Mél : fatimkbg@yahoo.fr

BURUNDI

M. Venant NYOBEWE
Chef de Cabinet du Ministre
Ministère de l’Education nationale et de la Culture
(Chargé de l’ENF et de l’Alphabétisation)
Boulevard de l’Uprona
B.P. 1990
Bujumbura
Tél. : +257/22 45 24/21 64 51
Fax : +257 22 84 77
Mél : nyobewevenant@yahoo.fr
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M. Edouard JUMA
Inspecteur Général de l’Enseignement 
Ministère de l’Education nationale et de la Culture
Boulevard de l’Uprona
Building de l’Education, Bureau 403
B.P. 1990
Bujumbura
Tél. : +257 22 67 57
Fax : +257 22 68 39
Mél : jumaedouard@yahoo.fr

CAMEROUN

S.E. Mme HAMAN ADAMA
Ministre de l’Education de Base
B.P. 1600
Yaoundé
Tél. : +237 223/1262/0855
Fax : +237 223 0855
Mél : walpkomo@yahoo.fr

M. YAKOUBA YAYA
Directeur de l’Enseignement maternel, primaire et nomade
Ministère de l’Education de base
B.P. 1600
Yaoundé
Tél. : +237 223 1406
Fax : +237 223 0855
Mél : walpkomo@yahoo.fr

M. Mathieu François MINYONO NKODO
Inspecteur Général Académique
Ministère de l’Enseignement supérieur
B.P. 1457
Yaoundé 
Tél. : +237/200 3770/751 8480
Fax : +237 222 4660
Mél : minyamath@yahoo.fr

Mme Lydie NGATOUM née MPIEDOM Conseiller 
technique N° 2
Ministère des Enseignements secondaire (MINESEC)
B.P. 16
185 Yaoundé
Tél.:+237 997 0727
Fax : +237 222 2711
Mél : walpkomo@yahoo.fr

S.E. M. Adoum GAROUA 
Ministre de la Jeunesse 
(Chargé de l’ENF et de l’Alphabétisation)
49, rue 3018
B.P. 14792
Yaoundé 
Tél. : +237 222 2292 
Fax : +237 223 3813

Mme Constance Odile MBATOUMOU
Directeur de l’Education citoyenne
Ministère de la Jeunesse 
49, rue 3018
B.P. 1280
Yaoundé
Tél. : +237/222 4692/787 0700
Fax : +237 223 3813
Mél : mconsodile@yahoo.fr

CENTRAFRIQUE (RCA)

S.E. M. Charles Armel DOUBANE
Ministre de l’Education nationale,
de l’Alphabétisation, de l’Enseignement supérieur et de la 
Recherche 
(Chargé de l’ENF et de l’Alphabétisation)
B.P. 35
Bangui
Tél. : +236/04 61 71/01 82 10
Fax : +236 61 41 50
Mél : cadoub@hotmail.com
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M. Max WALLOT 
Directeur Général de l’Enseignement supérieur et de la 
Recherche
Coordonnateur de l’EPT
Ministère de l’Education nationale,
de l’Alphabétisation, de l’Enseignement supérieur et de la 
Recherche 
B.P. 35
Bangui
Tél. : +236 50 41 87
Fax : +236 61 41 50
Mél : walmax2001@yahoo.fr

S.E. Mme Marie-Solange PAGONENDJI-
NDAKALA
Ministre de la Famille, des Affaires sociales et de la 
Solidarité nationale
(Chargé du DPE)
B.P. 917
Bangui
Tél. : +236/50 30 44/50 11 69/61 73 89
Fax : +236 61 22 74
Mél : solange_pago1@yahoo.fr

Mme Marie Claude GOUNINDJI
Directrice Générale de l’Action sociale
Assistante du Ministre
Ministère de la Famille et des Affaires sociales 
B.P. 917
Bangui
Tél. : +236 05 42 77
Fax : +236 61 73 89
Mél : gounindji2@yahoo.fr

CONGO (République du)

S.E. M. Pierre Michel NGUIMBI 
Ministre de l’Enseignement technique
et professionnel
B.P. 2076
ISO CG Brazzaville – Centre ville
Tél. : +242 81/56 82/01 17
Fax : +242 81/56 82/01 17
Mél : pmnguimbi@yahoo.fr

M. Jean-Romuald MAMBOU 
Chef du projet Refondation de l’ ETP
Ministère de l’Enseignement technique
et professionnel
B.P. 2076
ISO CG Brazzaville – Centre ville
Tél. : +242 81 56 82
Fax : +242 81 01 17
Mél : jrmambou@yahoo.fr

S.E. Mme Rosalie KAMA – NIAMAYOUA
Ministre de l’Enseignement primaire et secondaire, chargé 
de l’Alphabétisation
Présidente par intérim du Bureau et Forum des Ministres/
Deuxième présidente par intérim de l’ADEA
B.P. 2078 
ISO CG Brazzaville
Tél. : +242 666 5543
Fax  : +242 81 25 39
Mél : mepsa2004@yahoo.fr; rosalieniama@yahoo.fr

M. Esaïe KOUNOUNGA 
Conseiller à l’Enseignement de base
Ministère de l’Enseignement primaire et secondaire, chargé 
de l’Alphabétisation
B.P. 2078 
ISO CG Brazzaville
Tél. : +242 521 2178
Fax : +242 81 25 39
Mél : ekounounga@yahoo.fr
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Mme Béatrice Perpetue ONDONGO-OKOUA
Directrice de l’Agrément et du Conrôle des Etablissements 
privés
Point focal ADEA
Ministère de l’Enseignement primaire et secondaire, chargé 
de l’Alphabétisation (MEPSA)
197, rue M’Bokos Ouenzé Brazzaville
B.P. 2078 
ISO CG Brazzaville
Tél. : +242 558 0112
Fax : +242 81 25 39
Mél : Bea_onokoua@yahoo.fr

M. Anaclet NIAMAYOUA
Attaché de Cabinet
Ministère de l’Enseignement primaire et secondaire, chargé 
de l’Alphabétisation 
B.P. 2078
ISO CG Brazzaville, CONGO
Tél. : +242 31 56 24
Fax : +242 81 25 39
Mél : aniamayoua@yahoo.fr

COTE D’IVOIRE

M. Amani YAO
Chef de Service de Coordination et de Suivi des Projets
Ministère de l’Education nationale 
06 B.P. 6561
Abidjan 20
Tél. : +225 20 22 60 88
Fax : +225 20 22 60 88
Mél : yaoamani@hotmail.com

ETHIOPIA

Mr. TASSEW GEBRE
Head Southern Region Education
Regional Education Bureau
Ministry of Education
P.O. Box 1367
Addis Ababa, Awassa
Tel: +251 4 62 21 72
E-mail: gtassew@hotmail.com

Mr. Habtamu HIKEI
Head Bentshangui-Gumuz
Regional State Bureau of Education
Ministry of Education
P.O. Box 1367
Addis Ababa
Tel: +251 9 36 71 30
Fax: +251 5 77 75 10 95
E-mail: habtamuhikei@yahoo.com

GABON

S.E. M. Jean Norbert DIRAMBA 
Ministre délégué à l’Education nationale et l’Enseignement 
supérieur
(Chargé de l’ENF et de l’Alphabétisation)
Ministère de l’Enseignement supérieur, de la Recherche et 
de l’Innovation technologique 
B.P. 2217
Libreville
Tél. : +241 76 07 84
Fax : +241 76 39 09
Mél : bmefane@yahoo.fr

S.E. M. Albert ONDO OSSA
Ministre de l’Education nationale et de l’Enseignement 
supérieur
(Chargé de l’ENF et de l’Alphabétisation)
B.P. 06 – Libreville
Tél. : +241 72 44 60 Fax : +241 76 14 52
Mél : bmefane@yahoo.fr 
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Ministre déléguée à l’Education nationale et l’Enseignement 
supérieur
B.P. 06
Libreville
Tél. : +241 77 30 40
Fax : +241 76 14 52
Mél : bmefane@yahoo.fr 

Mme Lucie ADA
Chargée d’Etudes, spécialiste de l’Evaluation
Ministère de l’Education nationale et de l’Enseignement 
supérieur
Inspection Générale de l‘Education Nationale
B.P. 13448
Libreville
Tél. : +241 06 47 04
Fax : +241 76 42 65
Mél : lucie_ada@yahoo.fr

Mme Rufine Sophie KWENZI MIKALA
Directeur de l’Enseignement pré-primaire
Ministère de l’Education nationale et de l’Enseignement 
supérieur
B.P. 6365
Libreville
Tél. : +241 06 20 01 56
Fax : +241 74 06 25
Mél : skm50@hotmail.com

M. Cyriaque MEYE NKWELE
Directeur de l’Alphabétisation 
Ministère de la Culture, des Arts et de l’Education populaire
B.P. 1560
Libreville
Tél. : +241 76 20 24/72 35 17
Fax : +241 72 29 88
Mél : bmefane@yahoo.fr 

M. Guillaume NSI NGUEMA
Secrétaire Général de l’Education populaire
Ministère de la Culture, des Arts et de l’Education populaire
B.P. 1560
Libreville
Tél. : +241/76 20 24/07 87 02 47
Fax : +241 72 29 88
Mél : bmefane@yahoo.fr 

Mme Antoinette ENGONE NZE
Inspecteur de l’Education pré-scolaire et des Affaires 
sociales
Ministère de l’Education nationale et de l’Enseignement 
supérieur
B.P. 2476
Libreville
Tél. : +241 07 36 71 79
Mél : menzola@yahoo.fr

Mme Blanche-Reine MEBALEY
Coordonnateur du Comité de Lutte contre le sida/ Point 
focal du program VIH/sida
Département de l’Education nationale
Ministère de l’Education nationale et de l’Enseignement 
supérieur
B.P. 2076
Libreville
Tél. : +241 06 24 53 35
Mél : mebaleyb@yahoo.fr

Mme Brigitte MOUALOUANGO
Chef d’établissement 
Ministère de l’Education nationale et de l’Enseignement 
supérieur
B.P. 20123
Libreville
Tél. : +241 06 24 77 60
Mél : bmefane@yahoo.fr
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Mme Yvette MOUSSOUNDA 
Enseignante/Chercheur
Ecole Normale Supérieure
Ministère de l’Education nationale et de l’Enseignement 
supérieur
B.P. 17009
Libreville
Tél. : +241 07 14 36 04
Fax : +241 73 31 61
Mél : moussounda_yvette@yahoo.fr

M. Joseph ONDO EVA
Conseiller technique du Ministre
Ministère de l’Enseignement supérieur, de la Recherche et 
de l’Innovation technologique
B.P. 2217
Libreville
Tél. : +241 07 28 09 23
Mél : j.ondoeva@voila.fr; j.ondoeva@inet.ga

M. Adrien MAKAYA
Inspecteur pédagogique, responsable de l’Approche par 
Compétences (APC), réforme actuellement en cours de 
généralisation
Institut pédagogique national (IPN)
Ministère de l’Education nationale et de l’Enseignement 
supérieur
B.P. 06
Libreville
Mél : bmefane@yahoo.fr

M. Félix NDONG-OBIANG
Conseiller d’Administration sociale
Ministère des Affaires sociales
B.P. 5684
Libreville
Tél. : +241 07 37 32 45
Mél : ndongobiangfelix@yahoo.fr

M. Joseph MASSALA
Conseiller Communication
Ministère de l’Education nationale et de l’Enseignement 
supérieur
B.P. 6711
Libreville
Tél. : +241 07 42 96 95

M. Saint Thomas LECKOGO-ECKUNDA
Directeur de l’Institut pédagogique national
Ministère de l’Education nationale et de l’Enseignement 
supérieur
B.P. 813 
Libreville
Tél. : +241 07 38 05 75
Mél : leckogoter@yahoo.fr

Mme Bernadette MBENG EKOROZOCK
Ministère de l’Education nationale et de l’Enseignement 
supérieur
IGENA B.P. 06
Libreville

M. Maurice OKOUMBA NKOGHE
Primature

M. PISSAME
Conseiller Primature

M. MEZUI
Conseiller Primature

GAMBIA

Mr. Pap SEY (Phd)
Deputy Permanent Secretary
Department of State for Education
Willy Thorpe Place Building
Banjul 
Tel: +220 22/72 36/52 34
Fax: +220 22 41 80
E-mail: pap_sey@yahoo.co.uk
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Mrs. Fatou Bin NJIE JALLOW
Director Human Resources
Department of State for Education (DOSE)
Bedford Place Boulevard
Banjul
Tel: +220/449 5348/995 6676/420 2257
E-mail: fmbnjie@yahoo.com

Mrs. Ndeban JOOF-NDONG
Senior Education Officer
Department of State for Education
Bedford Place Boulevard
Banjul 
Tel: +220/422 7054/987 6586
Fax: +220 422 4180
E-mail: ndeban69@yahoo.co.uk

Mr. Momodou SANNEH
Director Basic and Secondary Education
Department of State for Education 
Willy Thorpe Place Building
P.O. Box 656
Banjul
Tel: +220 439 7290
Fax: +220 422 4180
E-mail: momodousanneh@hotmail.com

GHANA

Hon. Ms. Angelina BAIDEN-AMISSAH 
Deputy Minister of Basic and Tertiary Education 
(In charge of NFE and Literacy)
Ministry of Education 
P.O. Box M 45
Accra
Tel: +233 21 66 56 10
Fax: +233 21 67 25 40
E-mail secretary: gyakodom@yahoo.co.uk
Website: www.ghanaweb.com 

Hon. Mr. Ampofo TWUMASI
Deputy Minister in charge of Secondary, Vocational and 
Technical Education
Ministry of Education 
P.O. Box M 45
Accra
Tel: +233 21 68 34 02
Fax: +233 21 67 93 53
E-mail: cean@africaonline.com.gh
Website: www.ghanaweb.com 

Mrs. Benedicta Naana BINEY
District Director of Education
Ministry of Education 
P.O. Box M 45
Accra
Tel: +233 21 68 34 02
Fax: +233 21 67 93 53
Website: www.ghanaweb.com 

Hon. Mr. Joseph B. Danquah ADU
Deputy Minister of Women and Children’s Affairs (In 
charge of ECD)
P.O. Box MBO 186
Accra, GHANA
Tel: +233 21 66 95 98
Fax: +233 21 68 81 82
E-mail: wd-hnry@yahoo.co.uk

Mrs. Ruth ADDISON
National ECD Coordinator
Ministry of Women and Children’s Affairs 
P.O. Box M 273
Accra, GHANA
Tel: +233/24 425 1144/21 22 34 25
Fax: +233 21 22 52 97
E-mail: ruthofos@yahoo.co.uk



ProceedIngs of the AdeA 2006 BIennAle on educAtIon In AfrIcA — lIBrevIlle, gABon, MArch 27-31, 2006�0�

GUINEE 

S.E. M. Ibrahima SOUMAH
Ministre de l’Enseignement technique et de la Formation 
professionnelle
Ministère de l’Education nationale
B.P. 6278/9
Conakry
Tél. : +224 41 44 84
Fax : +224 41 33 54
Mél : Isoumah@mirinet.net.gn; isoumah@yahoo.fr

S.E. M. Denis Galéma GUILAVOGUI 
Ministre de l’Enseignement pré-universitaire et Education 
civique
(Chargé de l’ENF et de l’Alphabétisation)
B.P. 2201
Conakry
Tél. : +224 45 12 95
Fax : +224 41 34 41
Mél : galguivo@mirinet.net.gn; yattara@afribone.net.gn

M. Aboubacar Sidiki YATTARA (PhD)
Coordonnateur national du PEPT (Program Education 
pour Tous)
Ministère de l’Enseignement pré-universitaire et Education 
civique 
B.P. 2201
Conakry
Tél. : +224 45 15 68/41 34 41
Fax : +224 41 34 41
Mél : yattara@afribone.net.gn; yattara@mirinet.net.gn

S.E. M. Togba Cesaire KPOGHOMOU
Chef Division Education-Formation
Ministère des Affaires sociales, de la Promotion féminine et 
de l’Enfance
(Chargé de l’ENF et de l’Alphabétisation)
Kagbelen-Dubreka-Secteur Keitaya
B.P. 527, Conakry
Tél. : +224/60 28 84 29/60 27 85 60
Fax : +224 45 35 18
Mél : maspfe@sotelgui.net.gn

M. Modi Sory BARRY
Conseiller principal chargé des questions pédagogiques
Ministère de l’Enseignement technique
B.P. 5715
Conakry
Tél. : +224 60 26 30 22
Fax : +224 26 30 22
Mél : barryms2@yahoo.fr

Mme Nene CISSOKO
Chef division gestion ressources humaines et formation
Ministère de l’Enseignement pré-universitaire et Education 
civique
B.P. 2201
Conakry, GUINEE
Tél. : +224 43 02 48
Fax : +224 41 34 41
Mél : necissoko@yahoo.fr

M. Alpha Mahmoudou DIALLO
Directeur Général Institut National de Recherche et 
d’Action Pédagogique (INRAP)
Ministère de l’Enseignement pré-universitaire et Education 
civique
B.P. 823
Conakry
Tél. : +224/60 52 68 18/60 21 26 50
Fax : +224/41 34 41
Mél : mahmoudou_diallo@yahoo.fr 

GUINEE-BISSAU

S.E. M. Tcherno DJALÓ
Ministre de l’Education nationale et de l’Enseignement 
supérieur
(Chargé de l’ENF et de l’Alphabétisation)
Rua Aerolino Cruz
C.P. 353
Bissau
Tél. : +245 20 60 84
Fax : +245 20 14 00
Mél : tcherno_djalo@yahoo.com.br
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Mme Rui CORREIA LANDIM
Coordonnateur national EPT/EFA
Ministère de l’Education nationale et de l’Enseignement 
supérieur
Institut national pour le développement
Rua Areolino Cruz
C.P. 353
Bissau
Tél. : +245/20 60 84/720 8214
Fax : +245 20 60 84
Mél : landimrui@yahoo.com.br

KENYA

Ms. Ruth CHERUIYOT
Assistant Director of Education
Ministry of Education, Science and Technology
P.O. Box 30040-00100
Nairobi
Tel: +254 20 31 85 81
Fax: +254 20 24 60 11
E-mail: cheruiyot2000@yahoo.com

LESOTHO

Hon. Mrs. Norah Malijane MAQELEPO 
Assistant Minister of Education and Training
P.O. Box 47
Maseru 100
Tel: +266 58 88 38 16
Fax: +266 22 32 79 08
E-mail: talanyanel@education.gov.ls

Mr. Paramente PHAMOTSE
Chief Education Officer-Primary Education
Ministry of Education and Training 
P.O. Box 47
Maseru 100
Tel: +266 22 32 43 69
Fax: +266 22 31 05 62
E-mail: phamotsep@education.gov.ls
Website: www.education.ls

Ms. Ntsébé KOKOME
Principal Secretary
Ministry of Education and Training
P.O. Box 47
Maseru 100
Tel: +266 22/32 39 56/31 28 49/31 49 81
Fax: +266 22 31 02 06
E-mail: Kokomen@education.gov.ls
Website: www.education.gov.ls

MADAGASCAR

Mme Marie Lydia RAHARIMALALA
Chargée de Communication
Ministère de l’Education nationale et de la Recherche 
scientifique
B.P. 267 ou 559
101 Antananarivo, MADAGASCAR

M. Pierre MILY 
Secrétaire Général
Ministère de la Population, de la Protection sociale et des 
Loisirs
Ambohijatovo, Antananarivo 101
MADAGASCAR
Tél. : +261 20 223 0709/32 044 6815
Fax : +261 20 224 6823
Mél : Sg.mppsl@netclub.mg

M. Jean Baptiste RAKOTOZAFY HARISON
Collaborateur technique
Ministère de la Population, de la Protection sociale et des 
Loisirs (MPSSL)
Cellule national de Coordination de l’Exécution du 
program conjoint «Appui à l’Education de Base, volet 
Education non formelle»
Andraharo, rue du Docteur Raseta, Immeuble Galaxy
Ambohijatovo, Antananarivo
Tél. : +261 3 20 52 36 50
Fax : +261 203 9794
Mél : jrakotozafy@yahoo.fr
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MALAWI

Hon. Mrs. Kate KAINJA KALULUMA
Minister of Education and Human Resources
(In charge of NFE and Literacy)
Private Bag 328, Capital City
Lilongwe 3
Tel: +265 1 78 93 82
Fax: +265 1 78 80 64
E-mail: kumawandas@malawi.gov.mw 

Mr. Joseph MATOPE
Principal Secretary for Education
Ministry of Education and Human Resources
Private Bag 328, Capital City 
Lilongwe 3
Tel: +265/1 78 94 04/8 84 36 54
Fax: +265 1 78 80 64
E-mail: jjjmatope@yahoo.co.uk

Mr. Richard M. Kamkosi BANDA
Minister’s special personal assistant
Ministry of Education and Human Resources
Private Bag 328, Capital City
Lilongwe 3
Tel: +265 1 78 93 82
Fax: +265 1 78 80 64
E-mail: kumawandas@malawi.gov.mw 

Mr. Francis CHALAMANDA R-W
National Coordinator for ECD
Ministry of Gender, Child Welfare and Community Services
Private Bag 330
Lilongwe 
Tel: +265 1/77 04 11/72 52 02
Fax: +265 1 77 08 26
E-mail: chalamanda@yahoo.com

MALI

S.E. M. Mamadou Lamine TRAORÉ 
Ministre de l’Education nationale
(Chargé de l’ENF et de l’Alphabétisation)
Place de la Liberté
B.P. 71
Bamako
Tél. direct : +223 223 1035
Tél. standard : +223 222/2125/2126
Fax : +223 223 0545/1034
Mél : bonaventuretommaiga@yahoo.fr

M. Bonaventure MAIGA
Conseiller technique, Cabinet du Ministre
Ministère de l’Education nationale
B.P. 71
223 Bamako
Tél. : +223 222/2125/2126
Fax : +223 223 0545
Mél : bonaventuretommaiga@yahoo.fr

MAURITANIE

M. Oumar SOUMARÉ 
Chef de Division du Suivi des Enseignants et de la 
Formation du personnel 
d’encadrement des établissements scolaires
Ministère de l’Enseignement fondamental et secondaire
B.P. 2640
Nouakchott
Tél. : +222/641 8784/661 2227
Fax : +222 529 4909
Mél : os_soumare@yahoo.fr
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MAURITIUS

Hon. Mr. Dharambeer GOKHOOL 
Minister of Education and Human Resources 
(In charge of NFE and Literacy)
IVTB House, 3rd floor
Pont Fer – Phoenix
(Indian Ocean)
Tel: +230 686 2402
Fax: +230 698 3601
E-mail: dgokhool@mail.gov.mu
Website: www.mail.gov.mu

Mrs. Soobhagwatee DHUNNOOKCHAND
Director Support Services
Ministry of Education and Human Resources
Level 3, IVTB House
Phoenix
(Indian Ocean)
Tel: +230 601 5222
Fax : +230 697 9251
E-mail: sdhunnookchand@mail.gov.mu

Hon. Mrs. Indranee SEEBUN
Minister of Women’s Rights, Child Development, Family 
Welfare and Consumer Protection (In charge of ECD)
2nd floor CSK Building, Corner Remy Ollier/Emmanuel 
Anqueil Streets 
Port Louis, MAURITIUS (Indian Ocean)
Tel: +230 796 7143
Fax: +230 240 7716 
E-mail: issebun@mail.gov.mu

Mrs. Premila AUBEELACK
Permanent Secretary
Ministry of Women’s Rights, Child Development, Family 
Welfare and Consumer Protection (In charge of ECD)
CSK Building, Corner Remy Ollier/Emmanuel Anqueil 
Streets 
Port Louis, MAURITIUS (Indian Ocean)
Tel: +230 206 3732 Fax: +230 216 2061 
E-mail: paubeelack@mail.gov.mu

MOZAMBIQUE

Mrs. Ana Paulo CHICHAVA
Permanent Secretary
Ministry of Education and Culture
Avenue 24 de Julho, No. 167
P.O. Box 34
Maputo
Tel: +258 21 49 17 48
Fax: +258 21 49 21 96
E-mail: Achichava@mec.gov.mz

Mr. Anisio Matias MATANGALA
Adviser to the Minister
Ministryof Education and Culture 
Avenue 24 de Julho, No. 167
9 Andar, C.P. 34 
Maputo 
Tel: +258 21 49 68 26
Fax: +258 21 49 09 79
E-mail: anisio.matangala@mec.gov.mz

NAMIBIA

Hon. Mrs. Becky R.K. NDJOZE-OJO (PhD) Deputy Minister 
of Education 
(In charge of NFE and Literacy)
Luther Street
Government Office Park
Private Bag 13391
9000 Windhoek
Tel: +264 61 270 6310
Fax: +264 61 25 41 45
E-mail: florianahansen@yahoo.co.uk 

Mr. Ita Vitalis ANKAMA
Permanent Secretary Education
Ministry of Higher Education, Training and Employment 
Creation 
Private Bag 13186 0 Windhoek
Tel: +264 61 270 6304
Fax: +264 61 25 09 74
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Mr. Leonard Penda NAMUHUJA
Special Assistant to the Prime Minister
Government of the Republic of Namibia
Private Bag 13338
Windhoek
Tel: +264 61 287 2094
Fax: +264 61 24 95 46
E-mail: Pnamuhuja@opm.gov.na

NIGER

S.E. M. Harouna HAMANI
Ministre de l’Education de base et de l’Alphabétisation 
(Chargé de l’ENF et de l’Alphabétisation)
B.P. 885
Niamey
Tél. : +227 72 22 80 
Fax : +227 72 21 05
Mél : ept_ner@hotmail.com 

S.E. M. Abdou DAOUDA 
Ministre de la Formation professionnelle et technique 
chargé de l’Emploi des jeunes
B.P. 12795
Niamey
Tél. : +227 73 69 87
Fax : +227 73 35 93
Mél : abdoudaouda2005@yahoo.fr; 
e-maina@intnet.ne

M. Mahamidou OUKALI
Directeur de l’EFPT
Ministère de la Formation professionnelle et technique 
(MFPT/ET)
B.P. 215
Niamey
Tél. : +227 72 58 19
Fax : +227 73 35 93
Mél : mahamidou2@yahoo.fr

S.E. M. Ousmane GALADIMA 
Ministre des Enseignements secondaire et supérieur, de la 
Recherche et de la Technologie
B.P. 620
Niamey
Tél. : +227/72 26 20/97 62 92
Fax : +227 72 40 40
Mél : inoun02@yahoo.fr

Mme Ramatou SIDDO
Conseillère technique du Ministre
Coordonnatrice de l’ADEA au Niger
Ministère de l’Education de base et de l’Alphabétisation
B.P. 557
Niamey
Tél. : +227/98 72 54/72 22 80
Fax : +227 72 21 05 
Mél : siramatou2@yahoo.fr

NIGERIA

Hon. Mrs. Chinwe Nora OBAJI 
Minister of Education 
(In charge of NFE and Literacy)
Federal Ministry of Education
Federal Secretariat, Phase II, 3rd Floor
Shehu Shagari Way
P.M.B. 146 
Abuja
Tel: +234 9 523 2800
Fax: +234 9 523/7839/7364
E-mail: pcelumeze@yahoo.com

Dr Ahmed OYINLOLA
Executive Secretary (NMEC)
Federal Ministry of Education
National Commission for Mass Literacy, Adult and Non-
formal Education
P.M.B. 295 
Garki, area 3
Abuja
Tel : +234 9 234/4031/4033
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Mrs. M. Y. KATAGUM
Deputy Director
Federal Ministry of Education
Plot 54, Cadastral Zone A8, Off Adetokunbo Ademola
Crescent, Wuse II, PMB 476
Garki Abuja
Tel: +234 9/413 9138/523 2800
Fax: +234 9/413 9137/523 7839/523 7364
E-mail: mykatagum@yahoo.co.uk

Mr. A. U. NWADIKE
Director (DPSE)

Mr. A. I. ALI
Assistant Director

Mr. S. AKPAM
Director (DESS)

Mr. O. A. ADARA
Director (NERDC)

Mr. Ahmed MODIBO
Director (NTI)

M. OTTU-BASSY
Deputy Director

REPUBLIQUE DEMOCRATIQUE DU CONGO (RDC) La 
República Democrática del (Ex-Zaïre)

S.E. M. Théo BARUTI AMISSI IKUMAIYETE
Ministre de l’Enseignement supérieur et universitaire
10 avenue du Haut Commandement
Commune de la Gombe 
Kinshasa
Tél. : +243 81 888 8833
Fax : +243 81 888 8833
Mél : minesu2003@yahoo.fr 

M. Clément MWABILA MALELA
Conseiller pour les universités et la coopération
Ministère de l’Enseignement supérieur et universitaire
10 avenue des Forces Armées
Kinshasa
Tél. : +243 99 991 8198
Fax : +243 99 991 8198
Mél : cmwabila@yahoo.fr 

RWANDA

S.E. Mme Jeanne d’Arc MUJAWAMARIYA (PhD)
Ministre de l’Education, des Sciences, de la Technologie et 
de la Recherche
Vice-présidente du Bureau et du Forum des Ministres
B.P. 622
Kigali
Tél. : +25058/42 34/75 50
Fax : +250 58 42 34 
Mél : jmujawamariya@mineduc.gov.rw
semineduc@mineduc.gov.rw 
Site web : www.mineduc.gov.rw

M. Callixte KAYISIRE
Inspecteur Général de l’Education
Ministère de l’Education, des Sciences, de la Technologie et 
de la Recherche
B.P. 622
Kigali
Mél : ckayisire@mineduc.gov.rw
Site web : www.mineduc.gov.rw

SENEGAL

S.E. M. Georges TENDENG
Ministre de l’Enseignement technique et de la Formation 
professionnelle
23, rue Calmette
B.P. 4025 – Dakar
Tél. : +221 646 2801
Fax : +221 821 7136
Mél : dalpha@primature.sn; georgestendeng@hotmail.com; 
fay_aliu@yahoo.fr 
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M. El Hadji Meïssa DIOP
Point focal Education Population rurale Direction de la 
Planification et de la Réforme de l’éducation (DPRE)
Ministère de l’Education
Rue Calmette, B.P. 4025 – Dakar
Tél. : +221/821 0762/649 3969
Fax: +221 821 0762
Mél : elmeissa@yahoo.fr
Site web : www.education.gouv.sn

SIERRA LEONE

Hon. Mr. Alpha Tejan WURIE (PhD)
Minister of Education, Science and Technology 
(In charge of NFE and Literacy)
New England – Freetown
Tel: +232 22 24 08 81
Fax: +232 22 23 50 11
E-mail: moest@sierratel.sl

Mr. William TAYLOR
Director General for Education
Ministry of Education, Science and Technology 
New England
Freetown, SIERRA LEONE
Tel: +232 22 24 00 23
Fax: +232 22 22/84 23/30 30
E-mail: wa_t19@yahoo.com.uk

SOUTH AFRICA

Hon. Mrs. Naledi PANDOR
Minister of Education 
(In charge of NFE and Literacy)
Department of Education
24 Sol Plaatje House
123 Schoeman Street
Private Bag X603
Pretoria 0002
Tel: +27 12 312 5510
Fax: +27 12 323 5989
E-mail: Heydenreich.c@doe.gov.za 
Website: www.education.gov.za

Mr. Luyanda FRANS
Parliamentary Liaison Officer 
24 Sol Plaatje House
123 Schoeman Street
Pretoria
Tel: +27 12 312 5510
Fax: +27 21 461 4788
E-mail: frans.l@doe.gov.za 
Website: www.education.gov.za

Ms. Louise LEPAN
Director International Relations
Department of Education
123 Schoeman Street
Pretoria 0001
Tel: +27 12 312 5367
Fax: +27 12 321 2531
E-mail: lepan.l@doe.gov.za
Website: www.education.gov.za 

Mr. Duncan HINDLE
Director General
Department of Education
Private Bag X 895
Pretoria 0001
Tel: +27 12 312 5442
Fax: +27 12 324 4999
E-mail: hindle.d@doe.gov.za
Website: www.education.gov.za

Mrs. Marie-Louise SAMUELS
Director
Department of Education
123 Schoeman Street
Pretoria 0001, SOUTH AFRICA
Tel: +27 12 312 5435
Fax: +27 12 323 0002
E-mail: samuels.m@doe.gov.za
Website: www.education.gov.za
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Mr. Edward Zakhele MBOKAZI
Chief Education Specialist
Department of Education
123 Schoeman Street – Pretoria 0001
Tel: +27 12 312 5419
Fax: +27 12 323 8042
E-mail: mbokazi.z@doe.gov.za
Website: www.education.gov.za

SUDAN

Hon. Mr. Mohamed Ibrahim HAMID
Minister of Education
Federal Ministry of Education
Nile Street
P.O. Box 284 – Khartoum
Tel: +249 18 377 7016
Fax +249 18 377 9202
E-mail: almutasim2@hotmail.com

SWAZILAND

Hon. Mrs. Constance SIMELANE 
Minister of Education 
(In charge of NFE and Literacy)
Government Complex
P.O. Box 39 – H-100 Mbabane
Tel: +268 404 3308
Fax: +268 606 3710
E-mail: minister@education.gov.sz

TANZANIA

Hon. Mr. Ludovick John MWANANZILA (MP) 
Deputy Minister 
(In charge of NFE and Literacy)
Ministry of Education and Vocational Training
P.O. Box 9121 
Dar-es-Salaam
Tel: +255 22 211/3134/0146
Fax: +255 22 211 3271
E-mail: wel@raha.com

Ms. Margaret MUSSAI
Senior Community Development Officer-ECD Coordinator
Ministry of Community Development, Gender and 
Children
P.O. Box 3448
Dar-es-Salaam
Tel: +255 22 213 2647
Fax: +255 22 213 2647
E-mail: magsaa2000@yahoo.com

Hon. Mrs. Batilda Salha BURIAN 
Deputy Minister of Community Development, Gender and 
Children
(In charge of ECD)
P.O. Box 3448
Dar-Es-Salaam
Tel: +255 22 213 2647
Fax: +255 22 213 2647
E-mail: batildab@yahoo.co.uk

Mr. Gordian Joseph MUKIZA
Education Program Officer 
UNESCO National Commission of Tanzania
P.O. Box 20384
Dar es Salaam
Tel: +255 22 212 6598
Fax: +255 22 213 4292
E-mail: gmukiza@hotmail.com

TOGO

M. Komlan Fonsi DAGOH
Directeur de Cabinet
Ministère de l’Enseignement supérieur
et de la Recherche 
B.P. 398
Lomé
Tél. : +228 221 6865
Fax : +228 222 0783
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M. A. Adadé Gbikpon GABA
Chargé d’Etudes
Ministère de l’Enseignement supérieur et de la Recherche 
B.P. 398
Lomé
Tél. : +228 911 6860
Fax : +228 222 0783
Mél : Adabe-gbikpon.gabon@laporte.net

M. Issifou Taffa TABIOU
Directeur de Cabinet
Ministère de l‘Enseignement technique et 
de la Formation professionnelle 
B.P. 398
Lomé
Tél. : +228 221 3061
Fax : +228 221 8934
Mél : tsasr@yahoo.fr

S.E. M. Mbow Jérémie KADOUMTA
Directeur de Cabinet du Ministre de la Population, des 
Affaires sociales et de la Promotion féminine
Représentant du Ministre
B.P. 20007
Lomé
Tél. : +228 225 8856
Fax : +228 221 2575
Mél : jkadoumta@caramail.com

Mme Amanda Eyana KPEMISSI 
Directeur de Cabinet
Ministère des Enseignements primaire et secondaire
B.P. 12 175
Lomé
Tél. : +228 222 8671
Fax : +228 908 3882
Mél : Kpemissi03@yahoo.fr

UGANDA

Hon. Mrs. Geraldine NAMIREMBE BITAMAZIRE 
Minister of Education and Sports 
Embassy House, Parliament Avenue
P.O. Box 7063 
Kampala 
Tel: +256 41/25 72 00/23 63 96
Fax: +256 41 23 04 37
E-mail: nbitamazire@education.go.ug; muzaalepaul@yahoo.
com

Mr. Paul MUZAALE
Senior Assistant Secretary
Ministry of Education and Sports
P.O. Box 7063
Kampala
Tel: +256 41 23 52 11
Fax: +256 41 23 04 37
E-mail: Muzaalepaul@yahoo.com
Website: www@education.go.ug

Mrs. Resty MUZIRIBI
Acting Assistant Commissioner Pre-Primary Education
Ministry of Education and Sports
P.O. Box 7063
Kampala
Tel: +256 41 23 44 51/4
Fax: +256 77 250 8759
E-mail: muziribi@education.co.ug

ZAMBIA

Hon. Mr. Brian CHITUWO 
Minister of Education 
(In charge of NFE and Literacy)
P.O. Box 500093
15102 Ridgeway
Lusaka
Tel: +260 1 25 35 02
Fax: +260 1 25 35 02
E-mail: bchituwo@moe.gov.za 
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Mr. Ronald Siame KAULULE
Chief Education Standards Officer
Ministry of Education
P.O. Box 50093
01 Lusaka, ZAMBIA
Tel: +260 1 25 03 40
Fax: +260 1 25 15 07
E-mail: dkaulule@moe.gov.zm

ZANZIBAR, TANZANIA

Hon. Mr. Haroun Ali SULEIMAN 
Minister of Education and Vocational Training 
(In charge of NFE and Literacy)
P.O. Box 3955/394
Zanzibar
Tel: +255 74 747 9455
Fax: +255 24 223 2827
E-mail: edu@zanzinet.com
Mr. Suleiman TAKADIR
Private Secretary to the Minister
Ministry of Education and Vocational Training 
P.O. Box 394
Zanzibar
Tel: +255/22 223 2827/74 133 3154
Fax: +255/22 223 2827/22 423 2827
E-mail: edu@zanzinet.com

Mr. Hussein Omar FAKI
Director Teacher Education (Curriculum, Exams and 
INSET)
Ministry of Education and Vocational Training
P.O. Box 394
Zanzibar
Tel: +255/74 748 6334/77 787 8549
Fax: +255/24 223 2827/223 2827
E-mail: edu@zanzinet.com

ZIMBABWE

Hon. Mr. Aeneas Soko CHIGWEDERE 
Minister of Education, Sports and Culture 
(In charge of NFE, Literacy and ECD)
Ambassador House
Union Avenue, 2nd Street
P.O. Box CY 121
Causeway-Harare 
Tel: +263 4 70 01 08
Fax: +263 4 79 21 10
E-mail:achigwedere@moesc.gov.zw 
jesga2000@yahoo.com; jestinagava@yahoo.co.uk

Mrs. Tumisang THABELA
Deputy Provincial Education Director
Ministry of Education, Sports and Culture
Private Bag 5824
Gwanda
Tel: +263 842 3014
Fax: +263 842 3383
E-mail: tumisangk@yahoo.com

ADEA Steering Committee member 
Agencies/Organismes membres du 
Comité directeur

African Development Bank/Banque africaine de dével-
oppement (ADB/BAD)

Ms. Alice HAMER
Director Social Development Department, North, East and 
South Region (ONSD)
B.P. 323
1002 Tunis Belvédère, TUNISIE
Tel: +216 71 10 20 76
Fax: +216 71 33 25 75
E-mail: a.hamer@afdb.org 
Website: www.afdb.org
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Ms. Zeinab EL BAKRI
Vice President ADB
13, rue de Ghana – B.P. 323
1002 Tunis Belvédère, TUNISIE
Tel: +216 71 10 20 04
Fax: +216/71 33 25 75/71 35 19 33
E-mail: z.elbakri@afdb.org 
Website: www.afdb.org

Ms. Margaret KILO
Chief Education Specialist
Policy and Procedures Division (POPR)
13, rue de Ghana
1002 Tunis Belvédère, TUNISIA
Tel: +216 71 10 29 84
Fax: +216 71 33 25 75
E-mail: jimai56@yahoo.com; 
m.kilo@afdb.org
E-mail: www.afdb.org

M. Andre KOMENAN
Chef de Division Education (ONSD)
BAD/ATR
15 avenue de Ghana
Angle de trois rues : Avenue de Ghana, rue Pierre de 
Coubertin, rue Hedi Nouira
B.P. 323 – 1002 Tunis Belvédère, TUNISIE
Tél. : +216 71 10 21 50
Fax : +216 71 33 25 75
Mél : a.komenan@afdb.org
Site web : www.afdb.org

M. Mamadou Lamine NDONGO
Représentant régional
Banque africaine de Développement
Bureau régional du Gabon (GARO)
Boulevard Triomphal El Hadj Omar Bongo
B.P. 4075 – Libreville, GABON
Tél. : +241 76 85 76
Fax : +241 76 85 77
Site web : www.afdb.org

M. Corbin Michel GUEDEGBE
Expert en Education 
Banque africaine de Développement
15 avenue de Ghana
B.P. 327
1002 Tunis Belvédère, TUNISIA
Tél. : +216 71 10 24 05
Fax : +216 71 33 36 48
Mél : c.guedegbe@afdb.org
Site web : www.afdb.org

Mr. Sibry TAPSOBA
Advisor to the Vice President
African Development Bank
13, rue de Ghana
B.P. 323
1002 Tunis Belvédère, TUNISIA
Tel: +216 71 10 31 20
Fax: +216 71 83 27 37
E-mail: s.tapsoba@afdb.org
Website: www.afdb.org

Austria: Federal Ministry for Foreign Affairs-Department 
for Development Cooperation/Programming and 
Planning/Asia, Mediterranean, Middle East and Central 
America/Autriche: Ministère des Affaires étrangères-
Département de la Coopération du Développement 
(DDC/DCD)

Ms. Lydia SAADAT 
Head of VII 5b/Programming and Planning Asia, 
Mediterranean, Middle East and Central America
Minoritenplatz 9
A-1014 Vienna, AUSTRIA
Tel: +43(0)5 01 150 4470
Fax: +43(0)5 01 159 4470
E-mail: lydia.saadat@bmaa.gv.at
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Canadian International Development Agency/Agence 
Canadienne du Développement International (CIDA/
ACDI)

Mr. Dan THAKUR
Senior Education Specialist, Africa Branch
200, Promenade du Portage
Gatineau, Québec K1A 0G4, CANADA
Tél. : +1 819 997 1309
Fax : +1 819 953 9453 
Mél : dan_thakur@acdi-cida.gc.ca

Ms. Anne BANWELL
Senior Development Officer 
Canadian International Development Agency (CIDA)
Pan-Africa Program, Africa Branch 
200, Promenade du Portage
Gatineau, Québec K1A 0G4, CANADA
Tel: +1 819 994 4295
Fax: +1 819 997 5453
E-mail: ANNE_BANWELL@acdi-cida.gc.ca
Website: www.acdi-cida.gc.ca

M. Ibrahima DIOME
Spécialiste en Education
Agence Canadienne du Développement International 
(ACDI/CIDA)
373 Cité Belvédère Dalifort Pikiné
Dakar, SENEGAL
Tél. : +221 849 7740
Fax : +221 822 1307
Mél : ibrahima_diome@bacdi-senegal.org

M. Soumaïla DIAKITE
Conseiller en Education
Ambassade du Canada
C/o ACDI/CIDA
Route de Koulikwo
C.P. 198 Bamako, MALI
Tél. : +223 221/3096/8217
Fax : +223 21 83 94
Mél : soumaila.diakite@uapmali.org

M. Alfred OUEDRAOGO
Agent principal de développement, Responsable Education
Ambassade du Canada
01 B.P. 548
Ouagadougou 01, BURKINA FASO
Tél. : +226 50 31 18 94 ext3452
Fax : +226 50 31 19 00
Mél : alfred.ouedraogo@international.gc.ca

Mrs. Victoria MUSHI
Senior Development Officer, Education
Canadian High Commission
Canadian International Development Agency (CIDA)
P.O.Box 1022
Dar es Salaam, TANZANIA
Tel. +255 22 216 3300
Fax: +255 22 211 6897
E-mail: victoria.mushi@international.gc.ca

Mrs. Beatrice OMARI
Education Advisor
Canadian Cooperation Office
Canadian International Development Agency (CIDA)
38 Mirambo Street/Garden Avenue
P.O. Box 80490
Dar es Salaam, TANZANIA
Tel: +255 22 211 0969-71 
Fax: +255 22 211 1093
E-mail: beatrice.omari@ccotz.org

Mr. Mc Pherson JERE
Education Specialist
Malawi-Canada PSU, Samala House
Private Bag A59
Lilongwe, MALAWI
Tel: +265 1 77 55 44 ext.204
Fax: +265 1 77 50 80
E-mail: mjere@cidamalawi.org
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Mr. Antonio Mizé FRANCISCO
Program Officer
Canadian International Development Agency (CIDA)
Av. Armando Tivane, 1384
C.P. 2425
Maputo, MOZAMBIQUE
Tel: +258 21 49 98 89/91
Fax: +258 21 49 37 39
E-mail: mize@cida-psu.com

Ms. Suzanne STUMP
Senior Advisor
Canadian International Development Agency (CIDA)
C.P. 2425
Avenida Armando Tivane 1384
Maputo, MOZAMBIQUE
Tel: +258 21 49 98 89 
Fax: +258 21 49 37 39
E-mail: suzanne@cida-psu.com

Ms. Belinda CHESIRE 
Development Officer
Canadian High Commission
Canadian International Development Agency (CIDA)
Limuru Road, Gigiri
P.O. Box 1013 Code 00621
Nairobi, KENYA
Tel: +254 20 366/3000/3457
Fax: +254 20 366 3916
E-mail: belinda.chesire@international.gc.ca
E-mail : www.nainda.gc.ca

Mr. Alfred OJWANG
Education Advisor
ACDI/CIDA
Canadian High Commission
P.O. Box 1013
00621 Nairobi, KENYA
Tel: +254 20 366/3000/3457
Fax: +254 20 366 3916
E-mail: alfredo@microdeconsult.com

Dutch Ministry of Foreign Affairs/Pays Bas : Ministère 
des Affaires étrangères

Ms. Corien SIPS
Senior Policy Advisor
Netherlands Ministry of Foreign Affairs
Education and Development Division
P.O. Box 20061
2500 EB The Hague
THE NETHERLANDS
Tel: +31 70 348 5299
fax: +31 70 348 6436
E-mail: corien.sips@minbuza.nl

Mr. Vincent SNIJDERS
First Secretary (Education)
Royal Netherlands Embassy
United Nations Avenue
P.O. Box 31905
Lusaka, ZAMBIA
Tel: +260 1 25 38 19
Fax: +260 1 25 37 33
E-mail: vincent.snijders@minbuza.nl
Website : www.minbuza.nl

Mr. Fon A.T.H. VAN OOSTERHOUT
Bezuidenhoutseweg 67
P.O. Box 20061
2500 EB, The Hague
THE NETHERLANDS
Tel: +31 (0)70 348 6034
Fax: +31 (0)70 348 6436
E-mail: ath.oosterhout@minbuza.nl
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European Commission/Commission européenne (EU/
CE)

Mme Marja KARJALAINEN  
Administrateur Principal
Commission européenne  
Direction générale du Développement
Unité D6 Développement Humain et Social
12 Rue de Genève
B-1049 Bruxelles, BELGIQUE
Tél. :+32 2 299 6380
Fax :+32 2 299 2875
Mél : Marja.Karjalainen@cec.eu.int

Finland: Ministry for Foreign Affairs/Finlande : 
Ministère des Affaires étrangères

Mr. Jussi KARAKOSKI
Education Advisor
Department for Development Policy
Ministry for Foreign Affairs
P.O. Box 176
Katajanokanlaituri 3
FIN-00161 Helsinki, FINLAND
Tel: +358 9 16 05 64 35
Fax: +358 9 16 05 61 00
E-mail: jussi.karakoski@formin.fi
Website: www.formin.fi

Mr. Tuomas TAKALA (PhD)
University of Tampere, Department of Education
Member of WG Higher Education
FIN – 33014, Tampere, FINLAND
Tel: +358 3 35 51 60 85
Fax:+358 3 215 7502
E-mail: m.tuomas.takala@uta.fi
Website: www.uta.fi

Mr. Timo AARREVAARA (PhD)
Research Director
University of Tampere, Department of Administrative 
Science
FIN – 33014, Tampere, FINLAND
Tel: +358 3 215 7559
E-mail: timo.aarrevaara@uta.fi

Ms. Riitta-Liisa KORKEAMAKI (PhD)
Senior Lecturer, Member of WG ECD
University of Oulu, Dept. of Education
P.O. Box 2000
FIN-90014, Oulu, FINLAND
Tel: +358 8 553 3701
Fax: +358 8 553 3744
E-mail: rlkorkea@ktk.oulu.fi

France: Ministry of Foreign Affairs-Department of 
International Cooperation and Development/

France : Ministère des Affaires étrangères-Direction 
générale de la Coopération internationale et du 
Développement (DGCID/DICD)

M. Jean-Claude MANTES 
Chargé de mission au Développement social et Coopération 
éducative/DCT-HEA
20, Rue Monsieur, bureau 328B
75007 Paris 07 SP, FRANCE
Tél. : +33 (0)1 53 69 31 24
Fax : +33 (0)1 53 69 37 83
Mél : jean-claude.mantes@diplomatie.gouv.fr 
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Deutsche Gesellschaft für Technische Zusammenarbeit 
(GTZ) 

Mme Cornelia BATCHI 
Conseillère en Education
Division Santé, Education et Sécurité Sociale (4300)
Secteur Education (4316)
Postfach 5180
D-65726 Eschborn, DEUTSCHLAND
Tél. : +49 61 96 79 12 54
Fax : +49 61 96 79 80 12 54
Mél : Cornelia.Batchi@gtz.de 

Mr. Peter HESSE
Founder/Director/Honorarkonsul von Island
Peter Hesse Foundation/Solidarity in Partnership for One 
world (PHF)
Otto-Hahn Strasse 2
D-40699 Erkrath, GERMANY
Tel: +49 21 146 6268; +33 (0)4 50 51 13 05
Fax: +49 21 12 50 94 97
E-mail: p.hesse@solidarity.org
Website: www.solidarity.org

Mr. Andreas H. SCHOTT, M.A.
Technical Advisor (GTZ)
Basic Education Program Namibia 
Upgrading African Languages (AfriLa) 
P.O. Box 90546 
Klein Windhoek, NAMIBIA 
Tel:+264 61 293 3306 
Fax: +264 61 293 3304 
E-mail: andreas.schott@gtz.de

Ms. Carole BLOCH (PhD)
PRAESA, UCT
24 Cook Road
Claremont, Cape Town
SOUTH AFRICA
Tel: +27 21 650 3589
Fax: +27 21 650 3027
E-mail: cbloch@humanities.uct.ac.za

Mr. Wolfgang LEUMER
Project Director IIZ/DVV
9 Scott Road
Observatory 7925
Cape Town, SOUTH AFRICA
Tel: +27 21 447 4828
Fax: +27 21 447 4878
E-mail: iiz-dvv@iafrica.com
Website : www.aldsa.com

Mr. Abdoul Hamid DIALLO 
IIZ/DVV Coordinator
Institute for International Cooperation of the German Adult 
Education Association
IIZ/DVV
B.P. 1580 
Conakry, GUINEE
Tel: +224 60/25 53 53/20 04 88
E-mail: iiz-dvv@sotelgui.net.gn

International Institute for Educational Planning/Institut 
international de Planification de l’éducation (IIEP/IIPE)

Mr. Mark BRAY
Director IIEP/UNESCO
7-9 rue Eugène Delacroix
75116 Paris, FRANCE
Tel: +33 (0)1 45 03 77 10
Fax : +33 (0)1 40 72 83 66
E-mail: m.bray@iiep.unesco.org
Website: www.unesco.org/iiep

Mme Françoise CAILLODS 
Directrice adjointe
7-9 rue Eugène Delacroix
75016 Paris, FRANCE
Tél. :+33 (0)1 45 03 77 38
Fax :+33 (0)1 40 72 83 66 
Mél : f.caillods@iiep.unesco.org 
Site web : www.unesco.org/iiep

M. Serge PEANO
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Spécialiste principal de program
7-9 rue Eugène Delacroix
75116 Paris, FRANCE
Tél. : +33 (0)1 45 03 77 48
Fax :+33 (0)1 40 72 83 66 
Mél : s.peano@iiep.unesco.org
Site web : www.unesco.org/iiep

Ireland: Department of Foreign Affairs/Irlande : 
Ministère des Affaires étrangères (Irish Aid)

Ms. Máire MATTHEWS 
Education Advisor
Irish Aid
Department of Foreign Affairs
Bishop’s Square, Lr. Kevin St.
Redmond’s Hill
Dublin 2, IRELAND
Tel: +353 1 408 2923
Fax: +353 1 408 2884
E-mail: Maire.Matthews@dfa.ie

Mrs. Lídia MEQUE
Education Advisor 
Irish Aid
Embassy of Ireland
Julius Nyerere Avenue n.3332
258 Maputo, MOZAMBIQUE
Tel: +258 21 49 14 40
Fax: + 258 82/32 45 52/30 23
E-mail: Lidia.meque@dfa.ie

Mr. Workineh TILAHUN (PhD)
Education Advisor
Irish Aid
Embassy of Ireland
P.O. Box 9585
Addis Ababa, ETHIOPIA
Tel: +251 11 466 5050
Fax: +251 11 466 5020
E-mail: tilahun.workineh@dfa.ie

Mrs. Keratile THABANA
Education Advisor
Irish Aid
Private Bag A 67
Tonakholo Road
100 Maseru West, LESOTHO
Tel: +266 22 31 40 68
Fax: +266 22 31 00 28
E-mail: Keratile.thabana@dfa.ie

Ms. Rosemary RWANYANGE
Education Advisor
Irish Aid
P.O. Box 7791
Kampala, UGANDA
Tel: +256 41/34 04 00/34 43 44
Fax: +256 41 34 43 53
E-mail: rosemary.rwanyange@dfa.ie

Ms. Annalize FOURIE
Education and Health Program Advisor
Irish Aid
Embassy of Ireland
P.O. Box 4174
0001 Pretoria, SOUTH AFRICA
Tel: +27 12 342 5062 ext.125
Fax: +27 12 342 3461
E-mail: Annalize.fourie@dfa.ie

Ms. Khathutshelo Onica DEDEREN
General Manager Curriculum Development and Support
Limpopo Province Department of Education
96 Plein Street
0699 Polokwane, SOUTH AFRICA
Tel: +27 15 297/0346/8013
Fax: +27 15 297 7338
E-mail: dederenko@edu.norprov.gov.za
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Mr. Thikhathali Michael MALIAVUSA
Program Manager 
IRISH AID
P.O. Box 4478
0700 Polokwane, SOUTH AFRICA
Tel: +27 15 297 5334
Fax: +27 15 297 5334
E-mail: m.maliavusa@mweb.co.za

Ms. Miyanda KWAMBWA
Education Advisor
Irish Aid
Embassy of Ireland
P.O. Box 34923
Plot 6663 Katima Mulilo Road
Olympia Park
Lusaka, ZAMBIA
Tel: +260 1 29/11 24/06 50
Fax: +260 1 29 04 82
E-mail: Miyanda.kwambwa@dfa.ie

Japan International Cooperation Agency/Agence jap-
onaise de Coopération internationale (JICA) 

Ms. Yumiko YOKOZEKI 
Senior Education Advisor
JICA Regional Support Office for Eastern and Southern 
Africa
P.O. Box 50572-00200
Nairobi, KENYA
Tel: +254 20 272 4877
Fax: +254 20 272 0190
E-mail: yokozeki.yumiko@jica.go.jp
Website: www.jica.go.jp

Mr. Naoyuki NEMOTO 
Officer of Basic Education team II, Basic Education Group, 
Human Development Department HQS of JICA
Institute for International Cooperation
Shinjuku Maynds Tower Building 8F
2-1-1, Yoyogi, Shibuyaku-ku
151-8558 Tokyo, JAPAN
Tel: +81 3 53 52 52 10
Fax: +81 3 53 52 51 11
E-mail: Nemoto.Naoyuki@jica.go.jp; 
jicahm-education3@jica.go.jp 

Mme Kumiko KAITANI
Chargée de la formulation des Projets en Education
JICA Sénégal 
13, rue Colbert
Dakar, SENEGAL 
Tél. : +221 644 2349 
Fax : +221 823 8538
Mél : Kaitani.Kumiko@jica.go.jp
Site web : http://www.jica.go.jp/

Norwegian Agency for Development Cooperation/Agence 
norvégienne pour la coopération au développement 
(NORAD)
Ms. Bente NILSON
Head of Education Unit 
Ruseløkkveien 26
P.B. 8034 Dep.
NO-0030 Oslo, NORWAY
Tel: +47 22 24 20 30
Fax: +47 22 24 20 31
E-mail: bente.nilson@norad.no
Bente.nilson@norad.telemax.no
Website: www.norad.no
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Mr. Dankert VEDELER
Deputy Director
Norwegian Ministry of Education and Research
Department of Policy Analysis and International Affairs
Akersgt. 44, rom 5079-Y
P.O. Box 8119 DEP
NO-0032 Oslo, NORWAY
Tel: +47 22 24 76 46
Fax: +47 22 24 27 32
E-mail: dv@ufd.dep.no
Website: www.odin.dep.no/kd

Mr. Roald SKOELV
Centre Leader
Centre for International Education
Oslo University College
P.O. Box 4 St. Olavs Plass
NO-0130 Oslo, NORWAY
Tel: +47 22 45 21 57
Fax: +47 22 45 21 21
E-mail: Roald.Skoelv@lu.hio.no

Royal Danish Ministry of Foreign Affairs/Danemark : 
Ministère des Affaires étrangères (DANIDA)

Mr. Poul Erik RASMUSSEN 
Senior Education advisor, BFT3
Royal Danish Ministry of Foreign Affairs (DANIDA)
2 Asiatisk Plads
DK-1448 Copenhagen, DENMARK
Tel: +45 33 92 19 23
Fax: +45 32 54 05 33
E-mail: Pouras@um.dk 

Mme Rikke DAMM
Conseillère Program Education
Ambassade Royale du Danemark (DANIDA)
Les Cocotiers, Lot P7, B.P. 1223
01 Cotonou, BENIN
Tél. : +229 21 30 38 63
Fax : +229 21 30 38 60
Mél : rikdam@um.dk 
Site web : www.ambcotonou.um.dk

Swedish International Development Cooperation 
Agency/Agence suédoise de développement internation-
al (Sida/Asdi)

Mr. Kaviraj APPADU
Senior Program Officer Education Division
Department for Democracy and Social Development
Sveavägen 20
SE-105-25 Stockholm, SWEDEN
Tel: +46 8 698 5588
Fax: +46 8 698 5647
E-mail : kaviraj.appadu@sida.se 

Swiss Agency for Development and Cooperation/
Direction du Développement et de la Coopération (SDC/
DDC)

Mr. Ahlin BYLL-CATARIA
Senior Advisor 
Section West Africa
ADEA Chair/Président de l’ADEA
Freiburgstrasse 130
CH 3003 Berne, SWITZERLAND
Tel: +41 31 322 3428
Fax: +41 31 322 6330
E-mail: ahlin.byll@deza.admin.ch 
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Mme Fabienne LAGIER
Leader GTENF
Conseillère en Education, Section Développement Social
Swiss Agency for Development and Cooperation/Direction 
du Développement et de la Coopération (SDC/DDC)
Freiburgstrasse 130
CH-3003 Berne, SUISSE
Tél. : +41 31 323 1734
Fax : +41 31 323 1764
Mél : fabienne.lagier@deza.admin.ch
Site web : www.um.sdc.ch

Mme Beate WILHELM
Assistante Directeur Général
Domaine des Ressources Thématiques
Direction du Développement et de la Coopération (SDC)
Freiburgstrasse 130
CH-3003 Berne, SUISSE
Tél. : +41 31 322 3461
Fax : +41 31 323 2610
Mél : beate.wilhelm@deza.admin.ch
Site web : www.deza.admin.ch

Mme Koumba BOLY BARRY
Coordinatrice de Program d’Alphabétisation et de 
Formation Coopération Suisse/Ambassade de Suisse
01 B.P. 578 Ouagadougou 01
BURKINA FASO
Tél. : +226 50 31 31 77
Fax : +226 50 31 88 29
Mél : alpha@fasonet.bf; koumbabar@yahoo.fr

Mme Mary-Luce FIAUX NIADA
Chargée de program Education
Bureau de la coopération suisse au Mali
Route de Koulikoro, quartier Hippodrome
B.P. 2386 – Bamako, MALI
Tél. : +223 221 3205
Fax : +223 221 8179
Mél : Bamako@sdc.net
Site web : www.ddc-mdi.org

M. Jean-Bosco Hibra ADOSSONG 
Chargé de Program Education 
Bureau de la Coopérations Suisse au Tchad
B.P. 1102
N’Djaména, TCHAD
Tél. : +235/29 32 82/51 73 14
Fax : +235 51 74 16
Mél : jean-bosco.adossong@sdc.net

M. Ali ABDOULAYE
Coordinateur ONG VIE
Direction du Développement et de la Coopération Suisse 
(SDC/DDC)
B.P. 728 Niamey, NIGER
Tél. : +227 73 39 16/75 25 60
Fax : +227 73 33 13/75 54 48
Mél : viebayra@intnet.ne; niamey@sdc.net

UK: Department for International Development/
Département pour le développement international 
(DFID)

Ms. Carew TREFFGARNE 
Regional Education Advisor-Africa
Department for International 
Development (DFID)
1 Palace Street
London SW1E 5HE, UNITED KINGDOM
Tel: +44 (0)20 7 023 0658
Fax: +44 (0)20 7 023 0491
E-mail: c-treffgarne@dfid.gov.uk 

Mr. Desmond BERMINGHAM
Head of Profession, Education 
Department for International 
Development (DFID)
Africa Policy Division
1 Palace St
London SW1E 5HE, UNITED KINGDOM
Tel: +44 (0)20 7 023 1749
Fax: +44 (0)20 7 023 00287
E-mail: D-Bermingham@dfid.gov.uk
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Mr. Richard ARDEN
Senior Education Advisor, 
Education and Skills Team
Africa Policy Division
Department for International 
Development (DFID)
1 Palace Street
London SW1E 5HE, UNITED KINGDOM
Tel: +44 (0)20 7 023 1273
Fax: +44 (0)20 7 023 0428
E-mail: R-Arden@dfid.gov.uk

United Nations Educational, Scientific and Cultural 
Organisation/Organisation des Nations Unies pour 
l’Education, la Science et la Culture (UNESCO)

Mrs. Ann-Therese NDONG-JATTA 
Director Basic Education Division
Bureau 4.074
7, Place de Fontenoy
75352 Paris 07, FRANCE
Tel: +33 (0)1 34 51 28 65 
Fax: +33 (0)1 45 68 56 29 
E-mail: at.ndong-jatta@unesco.org 

Mr. Nicholas BURNETT
Director, Education For All Global Monitoring Report (EFA)
UNESCO-United Nations Educational, Scientific and 
Cultural Organisation
7, place de Fontenoy
75352 Paris 07 SP, FRANCE
Tel: +33 (0)1 45 68 09 48
Fax: +33 (0)1 45 68 56 41
E-mail: n.burnett@unesco.org
Website: www.efarepost.unesco.org

Mme Michelle NEUMAN
Special advisorEarly childhood care and education, EFA 
Global Monitoring Report
UNESCO
7, place de Fontenoy
75352 Paris 07 SP, FRANCE
Tel: +33 (0)1 45 68 08 48
Fax: +33 (0)1 45 68 56 41
E-mail: m.neuman@unesco.org
Website  www.efareport.unesco.org

Ms. Faryal KHAN (PhD)
Program Specialist 
UNESCO Primary Education  
7 Place de Fontenoy  
75352 Paris 07, FRANCE 
Tel: +33 (0)1 45 68 10 18  
Fax: +33 (0) 1 45 68 56 26  
E-mail: f.khan@unesco.org 
Website: www.unesco.org

S.E. M. Yvon CHARBONNEAU
Ambassadeur, Délégué permanent du Canada 
Délégation du Canada auprès de l’UNESCO
Maison de l’UNESCO, Bureau M8 31  
1, rue Miollis  
75732 Paris Cedex 15, FRANCE
Tél. : +33 (0)1 45 68 35 17
Fax : +33(0)1 43 06 87 27
Mél : yvon.charbonneau@international.gc.ca; dl.canada@
unesco.org 

Ms. Aline BORY-ADAMS
UNESCO-United Nations Educational, Scientific and 
Cultural Organisation
ED/PEQ Division for the Promotion of Quality Education
7, Place de Fontenoy
Paris 07 SP, F-75352, FRANCE
Tel : +33 (0)1 45 68 08 68
Fax : +33 (0)1 45 68 56 35
E-mail: a.bory-adams@unesco.org
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Mr. Peter SMITH
ADG/ED Assistant Director General
7, Place de Fontenoy
B1 Fontenoy, room 4.048
75352 Paris 07, FRANCE
Tel: +33 (0)1 45 68 10 47 
Fax: +33 (0)1 45 68 56 27
E-mail: p.smith@unesco.org 

M. Adama OUANE
Directeur Institut de l’UNESCO pour l’Education/UNESCO 
Institute for Education (IUE/UIE)
Feldbrunnenstrasse 58
D-20146, Hambourg, ALLEMAGNE
Tél. : +49 40 44 80 41 30
Fax : +49 40 410 7723
Mél : a.ouane@unesco.org
Site web : www.unesco.org/education/uie

Mme Noëline Raondry RAKOTOARISOA
Spécialiste du Program Sciences
UNESCO/BREDA 
12, Avenue Léopold Sédar Senghor
B.P. 3311
Dakar, SENEGAL
Tél. : +221 849 2323
Fax : +221 823 8393
Mél : n.raondry-rakotoarisoa@unesco.org 
Site web : www.dakar.unesco.org 

M. Teeluck BHUWANEE (PhD)
Spécialiste de program Enseignement secondaire, technique 
et professionnel
UNESCO-Bureau Régional de l’Education en Afrique
B.P. 3311
Dakar, SENEGAL
Tél. : +221 849 2347
Fax : +221 823 8393
Mél : t.bhuwanee@unesco.org

Mme Fatoumata MAREGA 
Spécialiste de program
UNESCO/BREDA
12, avenue L.S. Senghor
B.P. 3311
Dakar, SENEGAL
Tél. : +221 849 2316
Fax : +221 823 8622
Mél : f.marega@unesco.org
Site web : www.dakar.unesco.org

Mme Cristina SANTOS
UNESCO/BREDA
1, rue Mermoz
Dakar, SENEGAL
Tél. : +221 849 2313
Fax : +221 823 8393
Mél : c.santos@unesco.org

M. Mathieu BROSSARD
Analyste des politiques éducatives
UNESCO/BREDA-Pôle de Dakar
12, avenue L.S. Senghor
B.P. 3311
Dakar, SENEGAL
Tél. : +221 849 0133
Fax : +221 823 0134
Mél : m.brossard@poledakar.org; m.brossard@unesco.org

M. Magatte FAYE
Assistant Chef Unité LBE/BREDA
Sacré Coeur 3 no 9875
Dakar, SENEGAL
Tél. : +221 849 2323
Fax : +221 823 8393
Mél : ma.faye@unesco.org
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M. Jacques GUIDON 
Conseiller Directeur BREDA
UNESCO-Bureau Régional de l’Education en Afrique
12, avenue L.S. Senghor
B.P. 3311
Dakar, SENEGAL
Tél. : +221 849 2382
Fax : +221 823 8393
Mél : j.guidon@unesco.org

M. Henri Mathieu LO
Professeur d’Université
Université Cheikh Anta Diop de Dakar (UCAD)
B.P. 5005
Dakar Fann, SENEGAL
Tél. : +221/644 5119/824 2302
Fax : +221 860 0519
Mél : henrilo@refer.sn; lohenrimathieu@yahoo.fr

Mrs. Heila LOTZ-SISITKA (PhD)
Professor
University of Rhodes
P.O. Box 94
Grahamstown, SOUTH AFRICA
Tel: +27 46 603 8390
Fax: +27 46 636 1495
E-mail: H.Lotz@ru.ac.za
Website: www.ru.ac.za/eesu

Mrs. AKPEZI OGBUIGWE
Professor
UNEP
P.O. Box 47074
Nairobi, KENYA
Tel: +254 20 762 3381
Fax: +254 20 762 3917
Mél : akpezi.ogbuigwe@unep.org

Mr. Albert MOTIVANS
Senior Program Specialist
UNESCO Institute for Statistics (UIS)
C.P. 6128
Succursale Centre-Ville
H3C 3J7 Montréal QC, CANADA
Tel: +1 514 343 7629
Fax: +1 514 343 6872
E-mail: a.motivans@uis.unesco.org
Website: www.uis.unesco.org

Mr. Michael BRUNEFORTH
UNESCO Institute for Statistics (UIS)
C.P. 6128
Succursale Centre-Ville
H3C 3J7 Montréal QC, CANADA
Tel: +1 514 343 7789
Fax: +1 514 343 6882
E-mail: m.bruneforth@uis.unesco.org 
Website: www.uis.unesco.org

M. Bernard AUDINOS
Coordonnateur GTES SISED pour l’Afrique de l’Ouest et 
l’Afrique du Centre
Institut de Statistiques de l’UNESCO (ISU/UIS)
12 Avenue L.S. Senghor
Dakar, SENEGAL
Tél. :+221 822 4547
Fax :+221 821 3848
Mél : b.audinos@uis.unesco.org; b.audinos@sentoo.sn
Site web : www.dakar.unesco.org/sised
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Ms. Angela ARNOTT
UIS EMIS and Project Coordination Expert Statistical 
Capacity Building
UNESCO Institute for Statistics
UNESCO Office in Accra
32 Nortei Ababio Street
Airport Residential Area 
P.O. Box CT 4949
Accra, GHANA
Tel: +233 24 362 6972
Fax: +233 21 76 54 98
E-mail: a.arnott@uis.unesco.org; aarnott2004@yahoo.com

Mme Justine SASS
Coordinator, UNAIDS Inter-Agency Task Team on 
Education (IATT)
UNESCO
7 Place de Fontenoy
75007 Paris, FRANCE
Tél.  : +33(0)1 45 68 16 95
Fax : +33(0)1 45 68 55 16
Mél : j.sass@unesco.org
Site web : www.unesco.org

Ms. Elva Florence SSEREO
Education Program Specialist
UNESCO
P.O. Box 1177
Addis Ababa, ETHIOPIA
Tel: +251 11 551 3953
Fax: +251 11 551 1414
E-mail: fssereo@unesco.org

Mme Robertine RAONIMAHARY
Représentante UNESCO Brazzaville
Représentante a.i. UNESCO Libreville
Cité de la Démocratie
Bâtiment no 6, B.P. 2183
Libreville, GABON
Tél. : +241 76 28 79 Fax : +241 76 28 14
Mél : r.raonimahary@unesco.org

M. Paul MPAYIMANA
Spécialiste de Program
UNESCO Libreville
Cité de la Démocratie
B.P. 2183
Libreville, GABON
Tél. : +241 76 28 79
Fax : +241 76 28 14
Mél : p.mpayimana@unesco.org

Mme Rosalie NTOUTOUME
UNESCO
GABON

United Nations Children’s Fund/Fond des Nations Unies 
pour l’Enfance (UNICEF)

Mme Fabienne DUBEY
Administratrice adjointe au Program Education (JPO)
UNICEF Niamakoro
B.P. 96
Bamako, MALI
Tél. : + 223 220 4401
Fax : + 223 220 4124
Mél : fdubey@unicef.org

M. Patrick BOGINO
Administrateur du Program Education
UNICEF Niamakoro
B.P. 96
Bamako, MALI
Tél. : +223/220 4401/674 2262
Mél : pbogino@unicef.org
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Mr. Innocent MULINDWA-NAJJUMBA
Project Officer, Education
UNICEF
Uganda Country Office, Kisozi House
P.O. Box 7047, Kampala, UGANDA
Tel: +256 41 23 49 51/2/3
Fax: +256 41/23 56 60/25 91 46
E-mail: imulindwa@unicef.org
Website: www.unicef.org

Mme Fanta MAIGA
Administrateur
UNICEF
Tél. : 44 38 63
Mél : fmaiga@unicef.org

Mme Blandine ONDZAGUE
UNICEF

M. Bernadin BATIONO
Chargé de l’Enseignement primaire 
UNICEF
01 B.P. 3400
Ouagadougou, BURKINA FASO
Tél. : +226 50 30 02 35
Fax : +226 76 63 51 03
Mél : bbationo@unicef.org

M. Apollinaire KINGNE
Director Department of Prospective and Strategic Planning 
DPPS-MINPLAPDAT
B.P. 13194
Yaoundé, CAMEROON
Tél. : +237 222/1088/0393
Fax : +237 222 1088
Mél : a_kingne@yahoo.fr

U.S. Agency for International Development/Agence des 
Etats Unis pour le développement international (USAID)

Mrs. Sarah E. MOTEN
Education Division Chief Coordinator
Education for Development and Democracy Initiative
AFR/SD/EDDI, Suite 4.07-105
1300 Pennsylvania Avenue, NW
20523-4600 Washington DC, USA
Tel: +1 202 712 5220
Fax: +1 202 219 8133
E-mail: smoten@usaid.gov 

Mrs. Catherine POWELL MILES
Education Analyst
USAID Africa Bureau, Education Division
1300 Pennsylvania, Avenue, N.W.
Washington, DC 20523, USA
Tel: +202 712 4693
Fax:+202 216 3373
E-mail: cmiles@usaid.gov

The World Bank/La Banque mondiale

Mr. Dzingai Barnabas MUTUMBUKA 
Sector Manager Human Development
The World Bank
1818 H Street, NW
20433 Washington DC, USA
Tel: +1 202 473 4407
Fax: +1 202 473 8299
E-mail: dmutumbuka@worldbank.org

Ms. Jee-Peng TAN 
Education Advisor
World Bank, MSN J8-804
1818 H Street, NW
20433 Washington DC, USA
Tel: +1 202 473 2925
Fax: +1 202 477 2900
E-mail: jtan@worldbank.org
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Mr. Yaw ANSU
Director for Human Development
The World Bank
1818 H Street, NW
20433 Washington D.C., USA
Tel: +1 301 473 9505
Fax: +1 202 477 2900
E-mail: yansu22@worldbank.org 

Mr. Aidan MULKEEN 
Senior Education Specialist, Human Development, Group 
1 Africa
The World Bank
1818 H Street, NW
20433 Washington D.C., USA
Tel: +1 202 473 3276
Fax: +1 202 473 8299
E-mail: amulkeen@worldbank.org

Ms. Susan OPPER (PhD)
Senior Education Specialist
The World Bank
1818 H St. N.W. (J7-171) 
20433 Washington D.C., USA
Tel: +1 202 473 9332 
Fax: +1 202 473 8107
E-mail: Sopper@worldbank.org 

Ms. Claudine BOURREL 
Senior Education Specialist 
World Bank Institute/Human Development
The World Bank
1818 H Street, NW
20433 Washington D.C., USA
Tel: +1 202 473 6588
Fax: +1 202 676 0961
E-mail: cbourrel@worldbank.org

Mr. Adriaan VERSPOOR
Consultant 
11570 Lake Newport Road
VA-20194 Reston, USA
Tel: +1 730 437 8132
Fax: +1 737 437 8132
E-mail: averspoor@worldbank.org 

Mrs. Mercy Miyang TEMBON (PhD)
Senior Education Specialist 
Human Development Group 2, Africa Region
Fast Track Initiative
The World Bank
1818 H Street, NW, Room J9-007
20433 Washington DC
Tel: +1 202 473 5524
Fax: +1 202/473 8216/522 3233
E-mail: mtembon@worldbank.org

Mr. Olatunde ADEKOLA
Senior Education Specialist
World Bank/Banque Mondiale
Plot 433, Yakubu Gowon Crescent
Opposite Ecowas Secretariat
Asokoro P.O. Box 2826
Garki – Abuja
Federal Capital Territory
NIGERIA
Tel: +234 9 314 5269
Fax: +234 9 314 5267
E-mail: oadekola@worldbank.org
Website: www.worldbank.org

Ms. Cornelia JESSE
Consultant
The World Bank
3432 Connecticut Avenue – Washington, DC 20008, USA 
Tel: +1 202 458 8865
Fax: +1 202 614 1653
E-mail: cjesse@worldbank.org
Website : www.worldbank.org
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M. Mamadou Dian DIALLO
Education Specialist
AFTH2 World Bank/Banque Mondiale
Conakry, GUINEE
Tél. : +224 11 25 68 53 Office ext 3003
Mél : mdiallo3@worldbank.org

Mrs. Abigail SPRING
Senior Communications Specialist 
FTI Secretariat
The World Bank-MSN G8-800
1818 H Street NW
Washington, DC 20004, USA
Tel: +1 202 458 2421
E-mail: aspring@worldbank.org

Mr. Kouassi SOMAN
Education Planner EFA-FTI Secretariat
The World Bank-MSN G8-105
1818 H Street NW
Washington, DC-20004, USA
Tel: +1 202 473 4713
Fax: +1 202 522 3233
E-mail: ksoman@worldbank.org
Website: www.worldbank.org
The Adea Working Groups/Les groupes de travail de 
l’ADEA

WG Books and Learning Materials/GT Livres et matéri-
els éducatifs

Ms. Carew TREFFGARNE 
WGBLM Leader
Senior Education Advisor-Africa
Department for International 
Development (DFID)
1 Palace Street
London SW1E 5HE, UNITED KINGDOM
Tel: +44 (0)20 7 023 0658
Fax: +44 (0)20 7 023 0491
E-mail: c-treffgarne@dfid.gov.uk 

Mrs. Cynthia HUGO
WGBLM Coordinator
National Director Read Educational Trust 
P.O. Box 30994 Braamfontein
2017 Johannesburg, Gauteng
SOUTH AFRICA
Tel: +27 11 496 3322
Fax: +27 11 496 3445
E-mail: cynthiah@read.co.za
Website: www.read.co.za

Ms. Nadine O’CONNELL
National Co-ordinator Research and Development
READ Educational Trust
126 Ronald Avenue
Linbro Park
2065 Johannesburg, SOUTH AFRICA
Tel: +27 82 853 1366
Fax: +27 11 496 3625
E-mail: nadineo@read.co.za
Website: www.read.co.za

Ms. Beulah THUMBADOO 
WGBLM Coordinator
64 Rockey Street
Yeoville, Johannesburg
SOUTH AFRICA
Tel: +27 11 648 8170 
Fax: +27 11 648 8170
E-mail: thumper@icon.co.za 
Website: www.angloplatshortstory.com

Mrs. Lily NYARIKI
Resource person for WGBLM
Chair Pan African Booksellers’ Association (PABA)
Moi University Bookshop
Main Campus, off Kesses Road
P. O. Box 3900 – Eldoret, KENYA
Tel: +254 5/34 31 22/32 59
Fax: +254 5/34 32 59/34 30 47 
E-mail: lnyariki@yahoo.com
Website: www.Panafricabooksellersassociation.org
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Mr. Brian WAFAWAROWA
Acting Chair APNET- African Publishers’ Network
P O Box 46962
Glosderry 7702, SOUTH AFRICA 
Tel: +27 21 674 4136
Fax: +27 21 674 3358
E-mail: brian@newafricabooks.co.za

Communication for Education and Development/
Communication pour l’éducation et le développement 
(COMED)

Prof. Alfred E. OPUBOR 
WG Coordinator
COMED Program-WANAD Center
01 B.P. 378
Cotonou, BENIN
Tel: +229 21 31 34 54
Fax: +229 21 31 54 61
E-mail: comed@wanad.org 

M. Djessido Latévi LAWSON
Chargé de Formation/Program 
GT COMED Program, Centre WANAD
01 B.P. 378
Cotonou, BENIN
Tél. : +229 21 31/34 54/58 87
Fax : +229 21 31 54 61
Mél : comed@wanad.org

M. Ibrahima SAR
Conseiller technique/Communication
Ministère de l’Enseignement technique et de la Formation 
professionnelle (METFP)
23, Rue Calmette + René N’Diaye
Dakar, SENEGAL
Tél. : +221 641 1066
Fax : +221 821 7196
Mél : ibrah_sar@yahoo.fr

Mme Flavienne RAMAROSAONA
Journaliste/Chargée de Communication
Ministère de l’Education nationale et de la Recherche 
scientifique
Antananarivo, MADAGASCAR
Tél. : +261 33 022 7354
Fax : +261 202 22 47 65
Mél : flaramarosaona@hotmail.com

Mr. Victor Olufemi ADEFELA
Journalist
COMED 
2B Close G, Hillview
Estate; Oglady
Lagos, NIGERIA
Tel: +234 1 555 0823
E-mail: vicfela@yahoo.com

Mme Rose Ablavi AKAKPO
Journaliste
Le Point au Quotidien
03 B.P. 0664 Jéricho
Cotonou, BENIN
Tél. :+229 21 38 12 13/95 05 09 20
Mél : rosoaka@yahoo.fr; akarose@voila.fr

M. Moussa SADIO
Journaliste
Le Soleil
Route du Service géographique
B.P. 92 
Dakar-Hann, SENEGAL
Tél. : +221 859 5959
Fax : +221 832 0886
Mél : moussadio2005@yahoo.fr
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M. Daouda MANE
Chef Rubrique Education et Emploi
SSPP Le Soleil
Route du Service Géographique 
B.P. 92 
Dakar-Hann, SENEGAL
Tél. : +221 535 0982/ 859 5959
Fax : +221 832 0886
Mél : dmanefr@yahoo.fr

Mr. Joe OMBUOR
Journalist
Nation Media Group
P.O. Box 49010 GPO
00100 Nairobi, KENYA
Tel: +254 72 257 8398
Fax: +254 02 21 39 46
E-mail: jombuor@hotmail.com

Mme Rosalina MATETA
Jornal de Angola
Rua Rainha Ginga 18-24
Luanda, ANGOLA 
Tél. : +244/22 233 1619/92 333 2942
Fax : +244 22 233 1619
Mél : romateta@hotmail.com; linamateta@yahoo.com.br

M. José Mario Mendes CORREIA
Journaliste/Jornal Horizonte
Centre de la Communication et Image
Ministère de l’Education et de la Valorisation des 
Ressources humaines 
C.P. 111
Praia, CAP VERT
Tél. : +238 261 0218
Mél : josemarioC@PALGO.gov.cv; 
j2mcorreia@yahoo.com.br

M. François Xavier Luc DEUTCHOUA
Journaliste
Mutations
B.P. 12348 Yaoundé, CAMEROUN
Tél : +237/950 4656/548 4897
Fax : +237 222 9635
Mél : deutchouax@yahoo.fr
Site web : www.quotidienmutations.com

Mr. Segun ADEYEMI
Journalist/Chief Nigeria Bureau
Pan African News Agency (PANA)
Block A Flat 16
Eko Court, Kofo Abayomi
Victoria Island, Lagos, NIGERIA
Tel: +234/80 36 99 95 00/17 74 43 73
Fax: +234 14 44 83 36
E-mail: segun.adeyemi@gmail.com
Website: www.panapress.com

Mr. John Paul EREMU
Journalist
The New Vision
P.O. Box 9815
Plot 2/4 Third Street Industrial Area
Kampala, UGANDA
Tel: +256 41 33 70 00
Fax: +256 41 23 58 41
E-mail: jeremu@newvision.co.ug
Website: www.newvision.co.ug

Mme Saholiarisoa Alida FANJANIAINA 
Journaliste
L’Express de Madagascar
LOGT 561 CU Ankatso I
101 Tananarive, MADAGASCAR
Tél. : +261 33 120 3634
Fax : +261 020 222 6032
Mél : sfanjaniaina@yahoo.fr
Site web: www.lexpressmada.com
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Mme Christeter Buumba MACHA
Reporter/Producer
Zambia News and Information Services
Mass Media Complex
P. O. Box 50020
Lusaka, ZAMBIA
Tél. : +260 1/25 52 55/97 83 19 15
Fax : +260 1 25 16 31
Mél : christetermacha@yahoo.co.uk

Ms. Mary-Beatrix MUGISHAGWE 
Executive Producer/Film Director
Abantu Visions
P.O. Box 36777
Dar es Salaam, TANZANIA
Tel: +255 22 278 1357
Fax: +255 22 278 1358
E-mail: info@abantuvisions.com
Website: www.abantuvisions.com

Mr. Bukola OLATUNJI
This Day Newspaper
Lagos, NIGERIA
Tel: +234 80 23 16 54 11
Fax: +234 1 587 1436
E-mail: bukolatunji@yahoo.com

WG Distance Education and Open Learning/GT 
Enseignement à distance et apprentissage libre

M. Papa Youga DIENG
RESAFAD/ADPF-Réseau Africain de Formation à Distance 
9, rue 112, zone B
Dakar, SENEGAL
Tél. : +221 864 6233
Fax : +221 864 6233
Mél : p.dieng@laposte.net
Site web : www.edusud.org

WG Early Childhood Development/GT Développement 
de la petite enfance

Ms. Jeannette VOGELAAR
WGECD Leader
Basic Education expert
Royal Netherlands Embassy
Av. Kwame Nkrumah 324
Maputo, MOZAMBIQUE
Tel: + 258 21/48 42 00 (switch); +258 21 48 42 27 (direct)
Fax: +258 21 49 04 29
E-mail: jeannette.vogelaar@minbuza.nl
Website: www.minbuza.nl

Ms. Stella ETSE 
WGECD Coordinator
C/o UNICEF-United Nations Children‘s Fund
UNICEF House 
4-8 Rangoon Close 
P.O. Box AN 5051
Accra North, GHANA
Tel: +233 22 25 00 37
Fax: +233 21 77 31 47
E-mail: wgecdafrica@gmail.com
Website: www.ecdafrica.com

S.E. Mme Ndeye Khady Diop MBAYE
Directrice Générale
Agence Nationale de la Case des Tout Petits (Chargé du 
DPE)
Sicap Sacré Cœur 1
Dakar, SENEGAL
Tél. : +221 637 4137/860 3939
Fax : +221 860 3940
Mél : anctp@sentoo.sn 
Site web : www.case-toupetit.sn
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(APENF)
B.P. 578 – 01 Ouagadougou, BURKINA FASO
Tél. : +226 50/39 37 21/31 31 77
Fax : +226 50 31 88 29
Mél : gerouedraogo@yahoo.fr; alpha@fasonet.bf

Mrs. Agneta LIND (PhD)
Assistant Professor
ADEA WGNFE 
C/o Embassy of Sweden
C.P. 338
Maputo, MOZAMBIQUE
Tel: +258 82 315 1120
Fax: +258 21 48 03 90
E-mail: lindagneta@hotmail.com 

Ms. Hassana ALIDOU (PhD)
Professor
Alliant International University
Graduate School of Education
10455 Pomerado Road
San Diego, CA-9212, USA 
Tel home (preferred): +1 858 578 7506
Tel office: +1 858 610 0634
Fax: +1 858 635 4714
E-mail: hassanatou@yahoo.com
Website: www.africanabooks.org

Ms. Carolyn ANONUEVO
Senior Research Specialist
UNESCO Institute for Education/Institut de l’UNESCO 
pour l’Education 
Feldbrunnenstrasse 58
D-20148 Hamburg, GERMANY
Tel: +49 40 44 80 41 25
Fax: +49 40 410 7723
E-mail: c.medel-anonuevo@unesco.org
Website: www.unesco.org/education/uie

S.E. Mme Rosa Maria TORRES
Directrice Institut Fronesis
Janacek 78, 1 Beethoven
Quito, EQUADOR
Tél. : +593 2 240 1610
Fax : +593 2 258 0116
Mél : rmt_fronesis@yahoo.com
Site web : www.fronesis.org

M. Taghdo Anatole NIAMEOGO
Coordonnateur du Groupe de Travail sur l’Education Non-
Formelle 
Association pour la Promotion de l’Education non Formelle 
du Burkina Faso (APENF)
06 B.P. 9579 Ouagadougou 06
BURKINA FASO
Tél. :+226 70 23 19 74
Fax : +226 50 36 49 56
Mél : aniameogo@crsbf.org

M. Bendi Benoit OUOBA 
Secrétaire exécutif
Tin Tua Association
B.P. 167
Fada N’Gourma, BURKINA FASO
Tél. : +226 40 77 01 26/40 77 03 10
Fax : +226 40 77 02 08
Mél : beo@tintua.org
Site web : www.tintua.org

M. Paul Taryam ILBOUDO
Représentant national
Oeuvre Suisse d‘Entraide Ouvrière (OSEO)
01 B.P. 2057
Ouagadougou 01, BURKINA FASO 
Tél. : +226 50 36 95 55/70 20 05 76 
Fax : +226 50 36 95 56 
Mél : paultaryam@yahoo.fr 
Site web : www.oseo.ch/burkina
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Directrice de la Recherche, des innovations en éducation 
non formelle et en Alphabétisation (DRINA)
Institut national de l’Alphabétisation
Ministère de l’Enseignement de Base et de l’Alphabétisation
01 B.P. 2254
Ouagadougou 01, BURKINA FASO
Tél. : +226 50 36 15 55
Fax : +226 50 36 07 97
Mél : clemence.kielwasser@liptinfor.bf 

Mr. Abiynur Bekele BELAYNEH
Senior Expert NFE
C/o Dr Bernd SANDHAAS
Ministry of Education
P.O. Box 3167
Addis Ababa, ETHIOPIA
Tel: +251 09 142 7822
Fax: +251 11 523 6117
E-mail: abtset@yahoo.com

Mr. Legessie Fentaw SELASHI
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Basic Education Association in Ethiopia (BEAE)
Addis Ababa, ETHIOPIA 
Tel: +251 11/646 7240/942 1651
E-mail: ben@ethionet.et; selashileg7@yahoo.com

Mr. Salifu Samuel MOGRE
Director Non-Formal Education Division
Ghana Literacy House
P.O. Box M 45 
Accra, GHANA
Tel: +223/24 460 6975/20 812 6042
Fax: +223 21 23 16 64
E-mail: samuelsalifumogre@yahoo.com

M. Nouhoum DIAKITE
Directeur national
Centre national des Ressources de l’Education non formelle 
(CNR-ENF)
B.P. 62 
Bamako, MALI
Tél. : +223 223 4539 
Fax :+223 223 4539
Mél : noudiak@yahoo.fr

M. Amadou SADOU YACOUBA
Directeur Général
Direction générale de l’Education non-formelle (DGENF-
IUE Hambourg)
Ministère de l’Education de base et de 
l’Alphabétisation
B.P. 525 Niamey, NIGER
Tél. : +227 73 42 48
Fax : +227 72 21 37
Mél : fadalpha@internet.ne

M. Ngary FAYE
Directeur de l’Alphabétisation et des Langues nationales
Ministère de l’Education/DALN (Direction de 
l’Alphabétisation, des Langues nationales et de la 
Francophonie)
23, rue Calmette
B.P. 15743 
Dakar Fann, SENEGAL
Tél. : +221 842 2482
Fax : +221 842 2483
Mél : ngafay@yahoo.fr

Mr. Makgwana Arnaus RAMPEDI (PhD)
Literacy Project of Limpopo State
University of Limpopo
11 Graffe Street – Fauna Park
Polokwane, SOUTH AFRICA
Tel: +27 15 268/3371/2977 
Fax: +27 15 268 2869
E-mail : makgwanar@ul.ac.za
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Assistant Director, Adult Education/EFA National 
Coordinator
Ministry of Education and Vocational Training
Office of the Commissioner for Education in Charge of Non 
Formal Education
P.O. Box 9121
Dar-es-Salaam, TANZANIA
Tel: +255/22 212 1220/74 868 8628
Fax: +255 22 211 3271
E-mail: mnjagila@yahoo.com

Mme Tchabinandi YENTCHARE-KOLANI
Directrice de l’Alphabétisation et de l’Education
Ministère de la Population, des Affaires sociales et de la 
Promotion féminine
Département de l’Alphabétisation et de l’Education des 
Adultes
B.P. 1247
Lomé, TOGO
Tél. : +228 222 1398
Fax : +228 222 1398
Mél : leayentchare@yahoo.fr

Ms. Gina Mumba 
FUNDAFUNDA-CHIWELA
PAMOJA Africa Reflect Network
P.O. Box 33709
Lusaka, ZAMBIA
Tel: +260 1 23/69 43/12 01
Fax: +260 1 23 69 43
E-mail: pamoja@infocom.co.ug; gina@paf.org.zm

Mr. Akpovire ODUARAN (PhD)
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University of Botswana
Private Bag 0022 – Gaborone, BOTSWANA
Tel: +267 355 2266 
Fax: +267 318 5096
E-mail: oduarana@mopipi.ub.bw
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Nigerian Permanent Delegation to UNESCO
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E-mail: m.omolewa@unesco.org
Website: www.unesco.org/delegates/nigeria
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UNESCO Institute for Education/
Institut de l’UNESCO pour l’Education (UIE/IUE)
Feldbrunnenstrasse 58
D-20148 Hamburg, GERMANY 
Tel. +49 40 44 80 41 31
Fax +49 40 410 7723 
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Website: www.unesco.org/education/uie

Ms. Laura-Maria RINTA
Associate Expert
UNESCO Institute for Education/
Institut de l’UNESCO pour l’Education (UIE/IUE)
Feldbrunnenstrasse 58
D-20148 Hamburg, GERMANY
Tel: +49 40 44 80 41 31
Fax: +49 40 410 7723
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Website: www.unesco.org/education/uie

Ms. Rika YOROZU
Program Specialist
UNESCO Institute for Education/
Institut de l’UNESCO pour l’Education (UIE/IUE)
Feldbrunnenstrasse 58
D-20148 Hamburg, GERMANY
Tel: +49 40 44 80 41 24
Fax: +49 40 410 7723
E-mail: r.yorozu@unesco.org
Website: www.unesco.org/education/uie
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Ministère de l’Education et de la Valorisation des 
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Mél : fmendes50@hotmail.com 
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AES/Burkina (Action pour l’Enfance et la Santé)
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Tél : +226 50 36 41 25/47
Fax : +226 50 36 41 62
E-mail: sigir6@yahoo.fr
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Organisation Internationale de la francophonie (OIF)
La Rochelle de l’Elze
30270 Saint Jean du Gard, FRANCE
Tél. : +33 (0)4 66 85 34 09
Mél : cdalbera@fasonet.bf; cdalbera@free.fr
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Section 
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Fax: +44 (0)20 7 747 6287
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Fax : +221 823 8622
Mél : abarry@unesco-iicba.org
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agences multilatérales, fondations, ONG 
et autres participants
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M. Youssouf CISSE
Directeur régional Afrique
Aide et Action
B.P. 45390
Dakar-Fann, SENEGAL
Tél. : +221 869 1969
Fax : +221 824 8976
Mél : youssouf.cisse@aeaafrique.org
Site web : www.aide-et-action.org
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Aide et Action
B.P. 4613
Conakry, GUINEE
Tél. : +224 60 25 00 45/63 35 10 36
Fax : +221 824 8976
Mél : thiernoalioudiaoune@yahoo.fr
Site web : www.aide-et-action.org

Société A.B.C.D. (Alphabetization Broadcasting 
Communications Development)

M. Renaud MONTINI
Directeur Général
Société A.B.C.D. (ALFA-B TV)
17, rue Galilée
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Tél. : +33 (0)1 55 76 10 00
Fax : +33 (0)1 53 57 35 10
Mél : montini@arayomontini.com
Site web: www.alfabtv.com

Mme Fabienne EGAL
Conseillère Programs TV
Société A.B.C.D. (ALFA-B TV)
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Fax : +33 (0)1 53 57 35 10
Mél : egal@alfabtv.com

M. Mohamed Lemine KETTAB
Directeur aux Affaires internales
Société A.B.C.D. (ALFA-B TV)
17, rue Galilée
75016 Paris, FRANCE
Tél. : +33 (0)1 55 76 10 00
Fax : +33 (0)1 55 73 10 11
Mél : kettab.lemine@laposte.net; kettab@alphabetv.com
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Mél : t.cheikh@gmail.com
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African Capacity Building Foundation (ACBF)
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P.O. Box 1562 – Harare, ZIMBABWE
Tel: +263 4 70 29 31/32
Fax: +263 4 70 29 15
E-mail: k.kane@acbf-pact.org
Website: www.acbf-org 

Agence Française de Développement (AFD siège Paris)

M. Jean-Claude BALMES
Chef de division Education and Formation Professionnelle 
(TDH/EDU) Département du Développement Humain
7 rue Roland Barthes – 75011 Paris, FRANCE
Tél. : +33 (0)1 53 44 42 18
Fax: +33 (0)1 53 44 38 77
Mél : balmesjc@afd.fr
Site web : www.groupe-afd.org

Association francophone internationale des directeurs 
d’établissements scolaires (AFIDES)

M. Richard CHARRON
Secrétaire Général
AFIDES
500, Crémazie Est – H2P 1E7 Montréal, Québec, CANADA 
Tél. : +1 514 383 7335 Fax : +1 514 384 2139
Mél : afides@afides.org
Site web : www.afides.org

Agence Intergouvernementale de la Francophonie (AIF)

Mme Annick d’ALMEIDA-AGBOJAN 
Responsable de Program Education de base
13, Quai André Citröen
75015 Paris, FRANCE
Tél. : +33 (0)1 44 37 32 22
Fax : +33 (0)1 44 37 33 34
Mél : almeidaa@francophonie.org

Africa Network Campaign on Education for All 
(ANCEFA)

Mr. Matarr S. BALDEH
Secretary General
EFA Campaign Network
Quality Early Childhood/Girls Education
B.P. 3304 – Banjul, GAMBIA
Tel: +220 992 4688 Fax: +220 449 6666
E-mail: Efanet2004@yahoo.co.uk; asosseh@hotmail.com
mbaldeh@gamtel.gm

Mr. Ibro OUMAROU
General Secretary ROSEN: Quality Primary Education/
Quality Teachers
Africa Network Campaign on Education for All (ANCEFA)
Niamey, NIGER
Tel: +227 75 24 67
E-mail: oumarouibro@yahoo.fr; 
ibroumaru@yahoo.fr
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Mr. Frederick MWESIGYE 
National Coordinator/Moderator
Africa Network Campaign on Education for All (ANCEFA)
P.O. Box 70104
Kampala, UGANDA
Tel: +256/31 26 21 54/75 245 3565
E-mail: fenu@africaonline.co.ug; fredmwesigwe@yahoo.
co.uk

African Union /Union africaine (AU/UA)

Prof. Nagia ESSAYED
Commissioner for Human Resources, Science and 
Technology
African Union
P.O. Box 3243
Addis Ababa, ETHIOPIA
Tel: +251 11 551 7700 ext 274
Fax: +251 115 5382
E-mail: essayedn@africa-union.org

Ms. Beatrice NJENGA (PhD)
Head Education Division
African Union Commission
P.O. Box 3243
Addis Ababa, ETHIOPIA
Tel: +251 11 551 7700
Fax: +251 11 551 7844
E-mail njengab@africa-union.org 
Website : www.africa-union.org

African Virtual University (AVU)

Mr. Kuzvinetsa Peter DZVIMBO
Rector
71, Maalim Juma Road, Kilimani
P.O. Box 25405 
Nairobi, KENYA
Tel: +254 20 271 2056
Fax: +254 20 271 2071
E-mail: kdzvimbo@avu.org
Website: www.avu.org

Mr. Cyril Yaw OBURA
Marketing Assistant, Institutional Development and 
Partnerships Department
The African Virtual University
71, Maalim Juma Road
P.O. Box 25405 – 00603 Nairobi, KENYA
Tel: +254 20 271 2056
Fax: +254 20 271 2071
E-mail: cobura@avu.org

M. Guy BERTHIAUME
Program Officer
The African Virtual University
71, Maalim Juma Road – 00603 Nairobi, KENYA
Tel: +254 20 271 2056
Fax: +254 20 271 2071
E-mail: gberthiaume@avu.org

Communauté Économique d’États de l’Afrique Centrale/
Economic Community of Central African States 
(CEEAC/ECCAS)

M. Jean François OBEMBE
Directeur de Cabinet du Secrétaire Général
CEEAC/ECCAS
B.P. 2112
Libreville, GABON 
Tél. : +241 44 47 31 
Fax : +241 44 47 32
Mél : ceeac.orgs@inet.ga; jfobembe@hotmail.com

Centre d’Etudes Pédagogiques pour l’Expérimentation et 
le Conseil International (CEPEC International)

M. Charles DELORME
Directeur CEPEC International
14, Voie Romaine – F- 69290 Craponne, FRANCE
Tél. : +33 (0)4 78 44 61 61
Fax : +33 (0)4 78 44 63 42
Mél : charles.delorme@cepec.org
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Centre for British Teachers (CfBT)

Mr. Nigel RIDER
Regional Development Director
Center for British Teachers (CfBT)
P.O. Box 45774 – Nairobi 00100, KENYA
Tel: +254 20 22 69 17 Fax: +254 20 34 12 82
E-mail: nrider@cfbtken.co.ke
Website: www.cfbt.com

The Commonwealth of Learning (COL)
Centre Panafricain des Enseignants/
Pan African Teachers’ Centre/
Centro Panafricano dos Professores

M. Lawrence Akanweeke KANNAE (PhD)
Directeur exécutif 
Centre Panafricain des Enseignants
B.P. 13117 Lomé, TOGO
Tél. : +228 222 2547 Fax : +228 222 1411 
Mél : patc@patc-cpae.org; lawrencekannane@yahoo.co.uk

Mme Salimata DOUMBIA
Membre du Conseil d’administration et Secrétaire Générale 
du SNEPPCI/CPAE
01 B.P. 3928
Abidjan 01, COTE d’IVOIRE – Ou B.P. 13317 Lomé, TOGO
Tél. : +225/21 26 34 04/05 05 53 23
Fax : +225 21 26 82 04
Mél : sneppci@aviso.ci; Zack.Bawa@patc.org

Commonwealth Secretariat (COMSEC)

Mr. Henry L. KALUBA (PhD)
Deputy Director, Head Education Section
Commonwealth Secretariat
Marlborough House-Pall Mall
SW1Y 5HX London
UNITED KINGDOM
Tel: +44 (0)207 747 6276
Fax: +44 (0)207 747 6287
E-mail: h.kaluba@commonwealth.int

Conférence des Ministres de l’Education des Pays ayant 
le français en partage (CONFEMEN)

M. Jean-Marc BERNARD
Institut de Recherche sur l’Economie de l’Education 
(IREDU)
Université de Bourgogne
20, rue Berbisey – 21000 Dijon, FRANCE
Tél. : +33 (0)6 32 97 20 17 Fax : +33 (0)3 80 39 54 79
Mél : bernard.jeanmarc@gmail.com

Mr. Kenneth HOUNGBEDJI
Conseiller technique
Conférence des Ministres de l’Education des Pays ayant le 
français en partage PASEC/CONFEMEN
Immeuble Kébé – Extension, 3è étage
B.P. 3220 – Dakar, SENEGAL
Tél. : +221 821 8007 Fax : +221 821 3226
Mél : kenneth@sentoo.sn; pasec@sentoo.sn
Site web : www.confemen.org

Communauté des pays de langue portugaise (CPLP)

M. Luis Sousa BASTOS 
Représentant de CPLP
Conseiller de l’Ambassade de Sao Tomé et Principe
B.P. 489 – Libreville, GABON
Tél. : +241/72 15 27/05 31 81 20 Fax : +241 72 15 28
Mél : sousabastos2@yahoo.fr

Directorate General for Development Cooperation/
Direction générale de la Coopération au Développement 
(DGDC/AGCD)

Mme Nadine DUSEPULCHRE
Attaché, Service Appui à la Politique de l’Education
Ministère des Affaires étrangères, du Commerce extérieur et 
de la Coopération internationale 
15, rue des Petits Carmes – 1000 Bruxelles, BELGIQUE
Tél. : +32 2 519 0523
Mél : nadine.dusepulchre@diplobel.fed.be
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Economic Community of West African States/
Communauté Économique des États de l’Afrique de 
l’Ouest (ECOWAS/CEDEAO)

M. Mamadou GUEYE
Coordonnateur Education Culture
ECOWAS Executive Secretariat 
60, Yakubu Gowon Crescent
Asokoro PMB 401 
Abuja, NIGERIA 
Tél. : +234/93 14 76 35/80 57 33 15 75 
Fax : +234 93 14 76/35/46
Mél : geymmd@yahoo.fr 
Site web : www.ecowas.int

Ms. Rachel Jummai OGBE
Education Expert
ECOWAS Executive Secretariat 
60, Yakubu Gowon Crescent
Asokoro PMB 401
Abuja, NIGERIA 
Tel: +234 93 14 76 35 
Fax: +234 93 14 76 40
E-mail: Rachelogbe@yahoo.com 
Website: www.ecowas.int

Education Research Network for West and Central 
Africa/Réseau Ouest et Central Africain de Recherche en 
Education (ERNWACA/ROCARE)

Mme Kathryn TOURE
Coordinateur régional
Réseau Ouest et Central Africain de Recherche en 
Education 
B.P. E 1854
Bamako, MALI
Tél. : +223 221 1612
Fax : +223 221 2115
Mél : tourek@rocare.org
Site web : www.rocare.org 

M. François Joseph AZOH
Chercheur/Enseignant
ROCARE/ERNWACA
22 B.P. 1012 – Abidjan, COTE D‘IVOIRE
Tél : +225/22 48 92 51/07 64 48 38
Fax : +225 22 44 42 32
Mél : azohfj@yahoo.fr; 
Site web: www.rocare.org

Enda Tiers-monde

M. Oumar TANDIA
Coordonnateur enda/école ouest-africaine
Enda Ecopôle
Rue Félix Eboué X Faidherbe
B.P. 3370 – Dakar, SENEGAL
Tél. : +221 822 0378
Fax : +221 823 9583
Mél : ecopole@enda.sn

Fédération Africaine des Associations Parents d‘Elèves et 
Etudiants (FAPE)

M. Martin ITOUA
Président du FAPE
B.P. 1113 – 02 Brazzaville, CONGO (République du)
Tél. : +242/51 56 13/82 17 94
Fax : +242 81 01 02
Mél : fape_bzv@yahoo.fr
Site web : www.fapee.urf

Fondation Gérin-Lajoie

M. Atoumane FALL
Directeur du projet PAFPNA de la 
Fondation Paul Gérin-Lajoie au Sénégal
B.P. 312 
Saint Louis, Québec, CANADA
Tél. : +221/638 1941/961 8372
Fax : +221 961 8602
Mél : afall@fondationpgl.ca; aatumaanfaal@yahoo.fr
Site web : www.foundationpgl.ca
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M. Romain RENOUX
Directeur des programs outre-mer
Fondation Paul Gérin-Lajoie
465 rue St. Jean , suite 900
H2Y 2R6 Montréal, Québec, CANADA
Tél. : +1 514 288 3888 Ext. 257
Fax : +1 514 288 4880
Mél : rrenoux@fondationpgl.ca
Site web : www.foundationpgl.ca

Global Campaign for Education

Mrs. Lucia FRY
Global Coordinator
Global Campaign for Education
Hamlyn House, Macdonald Road
London N19, UNITED KINGDOM
Tel: +44 (0)20 7 561 7561
E-mail: lucia@campaignforeducation.org
Website: www.campaignforeducation.org

Human Sciences Research Council

Mr. Anil KANJEE (Ed.D)
Executive Director 
Human Sciences Research Council
Private Bag X41 – Pretoria 0001, SOUTH AFRICA
Tel: +27 12 302 2302 Fax: +27 12 302 2304
E-mail: akanjee@hsrc.ac.za
Website: www.hsrc.ac.za

International Bureau of Education/Bureau International 
de l’Education (UNESCO/IBE/BIE)

M. Renato OPERTTI
Coordinateur du Program Renforcement des Capacités en 
matière du Curriculum 
BIE-UNESCO
Case postale 199
15 route des Morillons – CH-1211 GENEVE 20 – SUISSE
Tél. :+41 22 917 7818 Fax : +41 22 917 7801
Mél : r.opertti@ibe.unesco.org
Site web : www.ibe.unesco.org

International Confederation of School Principles (ICP)

Mrs. Margaret GRIFFIN (PhD)
Woodlands, Palmars Cross Hill
Upper Harbledown
Canterbury
Kent CT2 9BL, UNITED KINGDOM
Tel: +44 (0)/77 1 862 5376/12 2 745 7314
Fax: +44 (0)12 2 745 7314
E-mail: Mgrsha@aol.com
Website: www.icponline.org 

Internationale de l’Education/Education International 
(IE/EI)

M. Wouter VAN DER SCHAAF
Coordinateur programs EFA et HIV
Internationale de l’Education
5, Boulevard du Roi Albert II (8è)
1210 Bruxelles, BELGIQUE
Tél. : +32 2 224 0611
Fax : +32 2 224 0606
Mél : Wouter.vanderschaaf@ei-ie.org
Site web : www.ei-ie.org

Mme Assibi NAPOE 
Coordinatrice régionale principale
B.P. 14058 – Lomé, TOGO
Tél. : +228 223 1270/1271
Fax : +228 221 2848
Mél : assibi.napoe@ei-africa.org; ei-africa@ei-africa.org; 
anapoe@yahoo.com
Site web : www.ei-ie.org

M. Samuel NGOUA NGOU
Coordinateur Régional
Education International
B.P. 14058 – Lomé, TOGO
Tél. : +228/223 1270/904 6942
Fax : +228 221 2848
Mél : samuel.ngouangou@ei-ie.org
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InWent-Capacity Building International 

Mrs. Ingrid JUNG (PhD)
Head Education Division
InWent Education Division
Friedrich-Ebert-Allee 40
D-53113 Bonn, GERMANY
Tel : +49 228 4460 1718
Fax : +49 228 4460 1677
E-mail : ingrid.jung@inwent.org
Website: www.inwent.org

Ms. Claudia LANGE
Sociologue InWent Education Division 3.01
Friedrich-Ebert-Allee 40
53113 Bonn, GERMANY
Tel: +49 228 4460 1719
Fax: +49 228 4460 1844
E-mail: claudia.lange@inwent.org
Website: www.inwent.org

Institut Panafricain de l’Education pour le 
Développement

M. Amadou Hamady DIOP
Secrétaire exécutif
Institut panafricain de l’éducation pour le développement
49 avenue de la Justice
B.P. 1764
1 Kinshasa, CONGO (RDC)
Tél. : +243 81 268 6091
Fax : +243 81 261 6091
Mél : base_educ@hotmail.com; adiop51@yahoo.com
Site web : www.ipedorg.ed

Kampala International University

Mr. Peter John OPIO
Kampala International University
P.O. Box 2195
Kampala, UGANDA
Tel: +256 78 238 7862
E-mail: opiopeterjohn@yahoo.co.uk

Les films du passeur

M. Alain SAULIERE
Réalisateur 
Les films du passeur 
1 rue Paul Mazy 
94200 Ivry sur Seine, FRANCE 
Tél. : +33(0)1/46 72 24 57 /43 90 06 24 
Fax : +33(0)6 33 28 44 16 
Mél : passeur@club-internet.fr

M. Rémi Samuel ALEXANDRE
Ingénieur du son
Les films du passeur
114, rue de Vaugirard 
75006 Paris, FRANCE 
Tél. : +33(0)6 30 50 75 88
Fax : +33(0)6 30 85 56 88
Mél : blue_sound@mac.com

NORRAG (Northern Policy Research Review Advisory 
Network on Education and Training)

Ms. Sylvia BORREN
Executive Director
Oxfam Novib
Mauritskade 9
P.O. Box 30919
2500 GX The Hague, NETHERLANDS
Tel: +31 70 342 1645
Fax: +31 70 361 4461
E-mail: Sylvia.Borren@oxfamnovib.nl
Website: www.oxfamnovib.nl

OCDE/OECD

Mr. Ian WHITMAN
Head of Program
2, rue André Pascal
75775 Paris, Cédex16, FRANCE
Tel: +33 (0)1 45 24 92 99
Fax: +33 (0)1 44 30 62 25
E-mail: Ian.Whitman@oecd.org
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Organisation Internationale de la Francophonie (OIF)

M. Locha Emmanuel MATESO
Responsable de Projets
Organisation Internationale de la Francophonie (OIF)
Direction de l’Education et de la Formation technique et 
Professionnelle
13, Quai André-Citroën
75015 Paris, FRANCE 
Tél. : +33 (0)1 44 37 71 58
Fax : +33 (0)1 44 37 33 34
Mél : Locha.mateso@Francophonie.org 
Site web : www.francophonie.org

SIL International

Mrs. Elisabeth GFELLER (PhD)
Director of Academic Affairs
Bilingual Education Consultant
SIL Tchad
P.O. Box 4214
N’Djaména, TCHAD
Tel: +235 51 46 69
E-mail: elisabeth_gfeller@sil.org
Website: www.sil.org 

Université Aix-Marseille

M. Vincent BONNIOL (PhD)
Médecin-Maître de conférences des Universités
Université de Provence (Aix-Marseille 1)
Département des Sciences de l’Education
1 Avenue de Verdun
13410 Lambesc, FRANCE
Tél. : +33 (0)4 42 57 17 17
Fax : +33 (0)4 42 57 17 07
Mél : v.bonniol@educaix.com
Site web : www.educaix.com

The William and Flora Hewlett Foundation

Mrs. Lynn MURPHY (PhD)
Senior Fellow
2121 Sand Hill Road
Menlo Park
California CA-94025
Tel: +1 650 234 4500/5638
Fax: +1 650 234 1980
E-mail: lmurphy@hewlett.org
Website: www.hewlett.org

Resource Persons/Personnes Ressource

M. Amadou Wade DIAGNE
Coordinateur du GT sur l’Education Non-Formelle
Directeur CAPEF-Cabinet d’Appui en Education et en 
Formation
151, HLM Hann Maristes
B.P. 16592
Dakar, SENEGAL
Tél. : + 221 832 5629/538 2026 
Fax : +221 832 6185
Mél : awadediagne@yahoo.com

Mr. Edward HENEVELD
Consultant ADEA
24 Daigle Drive
Enosburg Falls
Vermont, VT-05450
USA
Tel: +1 802 933 8351
E-mail: wheneveld@yahoo.com

Mrs. Katharina MICHAELOWA (PhD)
Chercheuse
Hamburg Institute of International Economics
Neuer Jungfernstieg 21
Hamburg 20347, GERMANY
Tel: +49 40 42 83 42 91
Fax: +49 40 42 83 44 51
E-mail: k-michaelowa@hwwa.de
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Mr. Jordan Perumal NAIDOO (Ed.D)
Education Advisor
Save the Children
2 Heritage Road – 01720 Acton, Massachusetts, USA
Tel: +1/978 274 2029/203 919 2144 Fax: +1 781 744 0242
E-mail: jnaidoo@dc.savechildren.org
Website: www.savethechildren.org 

M. Boubacar NIANE
Sociologue, consultant
Université de Dakar
Ecole Normale Supérieure
UCAD/ENS Dakar-Fann
B.P. 5254 – Dakar Fann, SENEGAL
Tél. : +221 558 4907 Fax : +221 825 4714
Mél : bniane@sentoo.sn

Mr. Joel SAMOFF (PhD)
Advisor to the Evaluation Steering Committee Policy and 
Operations Evaluation Department
Stanford University
African Studies Center
Building 240, Room 104, MC 6045
Stanford, CA 94305-6045
3527 South Court
CA-94306-4221 Palo Alto, USA
Tel: +1 650 856 2326
Fax: +1 650 856 2326
E-mail: joel.samoff@stanford.edu

M. Bruno SUCHAUT
Maître de conférences
Institut de Recherche sur l’Economie de l’Education 
(IREDU)
Université de Bourgogne
20, rue Berbisey
21000 Dijon, FRANCE
Tél. : +33 (0)3 80 30 77 46
Fax : +33 (0)3 80 39 54 79
Mél : bruno.suchaut@u-bourgogne.fr

M. Abdoul Karim DIALLO
Consultant
Institut Supérieur des Sciences de l’Education
B.P. 795
Conakry, GUINEE
Tél. : +224 60 55 88 60
Fax : : +224 55 04 24
Mél : akadial@yahoo.fr

Mme Alice NANKYA NDIDDE
Consultante Etude Ecoles Efficaces
Makerere University
P.O. Box 7062, Kampala, UGANDA
Tél. : +256 41 53 48 03
Mél : nande@iace.mak.ac.ug; 
andidde@yahoo.com

Mr. George ODURO (PhD)
Senior Lecturer, Institutional Co-ordinator for Cape Coast 
University of Cape Coast-IEPA
Cape Coast, GHANA
Tel: +233 24 346 3022
E-mail: gkto2@yahoo.co.uk

Mr. David JOHNSON (PhD)
University of Oxford
Department of Educational Studies
15 Norham Gardens
Oxford, OX 2 6PY
UNITED KINGDOM
Tel: +44 (0)186 527 4024
E-mail: david.johnson@st-antonys.oxford.ac.uk
Website: www.edstsd.ox.ac.uk

Mr. Joseph DESTEFANO
Vice President
Center for Collaboration
2325 N. St. James
Cleveland, 44106 Ohio, USA
Tel: +1 216 701 2047
E-mail: jdestefano@ccfschooling.org
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Ms. Audrey-Marie MOORE
Deputy Director, EQUIP2
Academy for Educational Development
1825 Connecticut Avenue, NW
20009 Washington D.C., USA
Tel: +1 202 884 8187
Fax: +1 202 884 8405
E-mail: amoore@aed.org

Mr. Sulemana Osman SAAKA
Program Director, School for Life
P.O. Box 787
Tamale, GHANA
Tel: +233 712 2023
Fax: +233 712 3815
E-mail: sfl@africaonline.com.gh 

Ms. Bonita BIRUNGI
Social Services Manager
Save the Children
P.O. Box 26345
Kampala, UGANDA
Tel: +256/41 51 05 82/77 76 71 47
Fax: +256 41 51 05 84
E-mail: bbirungi@savechildren.co.ug
Website: www.savethechildren.org

Mr. Tesfaye KELEMEWORK
Deputy Chief, Basic Education Services (BES) Office
USAID/Ethiopia
Riverside Building
Off Haile G/Selassie Road
P.O.Box 1014
Addis Ababa, ETHIOPIA
Tel: +251 11 551/0716/0088
Fax: +251 11 551 0043
E-mail: tkelemework@usaid.gov

Mme Lina RAJONHSON
Chargée d’études SEP
Ministère de l’Education nationale et de la Recherche 
scientifique
VC 60 Ambohidahy 2ème étage à droite
101 Antananarivo
MADAGASCAR
Tél. : +261 226 5235
Mél : rajonhsonlina@yahoo.fr

Mr. Fulgence SWAI
Consultant ADEA on Effective Primary Schools
Ministry of Education and Vocational Training
P.O. Box 71512
Dar-es-Salaam, TANZANIA
Tel: +255 74 868 2800
Fax: +255 22 214 4685
E-mail: swaisr@yahoo.fr

Ms. Fay King CHUNG (PhD)
Secretary
Association for Strengthening Higher Education for Women 
in Africa (ASHEWA)
P.O. Box A 1368
1 Ridge Road, Arondale
Harare, ZIMBABWE
Tel: +263 4 73 52 19
Fax: +263 4 33 31 54
E-mail: faykingchung@yahoo.com

Former Executive Secretaries and Presidents/Anciens 
secrétaires exécutifs et présidents

S.E. M. Daniel ONA ONDO (PhD)
Ancien Président du Bureau des Ministre
GABON
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Journalists/Journalistes

All Africa Global Media

Mr. Aliou GOLOKO
Journaliste
All Africa Global Media
224 A Eh Osa Street
Lagos, NIGERIA
Tel: +234 80 34 40 76 00
E-mail: agoloko@allafrica.com; golokosn@yahoo.fr
Website: www.allafrica.com

Agence France-Presse

M. Philippe ALFROY
GABON

Agence Gabonaise de Presse

M. Jean-Pierre MOUTOUKOULA
GABON

British Broadcasting Corporation (BBC Africa)

Mr. Michel PROUST
Senior Producer
BBC Africa
UNITED KINGDOM
Tel: +44 (0)20 7 557 3913
E-mail: Michel.proust@bbc.co.uk
Web site : www.bbc.co/french

City Press

Mr. Caiphus Lebogang KGOSANA
Journalist/Education Correspondent
City Press 
Mediapark; 69 Kingsway Road
Auckland Park
Johannesburg, SOUTH AFRICA
Tel: +27 11 713 9611 Fax: +27 11 713 9966
E-mail: ckgosana@citypress.co.za

Gabon News

M. Yves Laurent NGOMA
GABON

Radio Africa n°1

M. François Duc MOUCKWANGUY
GABON

M. Rodrigue ASSEYI
GABON

Mme Timothée MEMEY
GABON

Radio Emergence

M. René MINTSA MEGNIE
GABON

Radio France Internationale (RFI)

Mme Emmanuelle BASTIDE
Journaliste responsable de l’émission Médias d’Afrique
Radio France Internationale
116, avenue du président Kennedy
75016 Paris, FRANCE
Tél. : +33 (0)1 56 40 47 60
Mél : emmanuelle.bastide@rfi.fr
Site web : www.rfi.fr

M. Mathieu LOIRETTE
Radio France Internationale
116, avenue du président Kennedy
75116 Paris, FRANCE
Tél. : +33 (0)1/45 44 49 30/56 40 12 12

M. Jean Marc MUNIER
Radio France Internationale
116, avenue du président Kennedy
75116 Paris, FRANCE
Tél. : +33 (0)1/45 44 49 30/56 40 12 12
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M. Bernard NAGEOTTE
GABON

Radio Télévision TV 1

M. David ELLA MINTSA
GABON

M. Christian OLELE
GABON

Radio Télévision Radio 1

M. Louis NDOUNGA-MOTOUALOMBE
GABON

Radio Télévision Radio 2 

M. David ESSOUMA EYA
GABON

Radio Télévision TV 2

M. Henri Nestor NDJAVE
GABON

M. Guy Franklin MANGUENGA
GABON

Le Temps

M. Achille MOUTSINGA
GABON

TV Africa

Mme Ginette MOUSSADJI
GABON

Mme Joelle IBINGA
GABON

TV +

M. Frédérique NSA NTOUTOUME
GABON

M. Francis IFOUNDA
GABON

L’Union

M. Issa IBRAHIM 
GABON

M. Brice BANDOMA
GABON

Interpreters/Interprètes

Mme Elisabeth KOUAOVI 
Interprète de conférence AIIC 
Traductrice assermentée près 
les Cours et Tribunaux du Niger 
B.P. 11686 Niamey, NIGER 
Tél. : +227 37/38 55/03 66
Fax : +227 73 49 23 
Mél : ekl@intnet.ne

M. Romuald ASSOGHO
Interprète
GABON

Mme Kathlyn DAHIOU
Interprète
GABON

Aloyse EYANG
Interprète
GABON

Mme Maria de Fátima SPENCER
R. da Boavista, 62
B.P. 884
Palmarejo-Praia
CABO VERDE 
Tél. : +238 262 8041
Fax : +238 262 8042
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M. Mallé KASSE
B.P. 5634
Dakar-Fann, SENEGAL
Tél. : +221 636 1394
Mél : makasse@refer.sn; mallekasse@gmail.com

Ms. Olutoyin Ajibola SOFOLAHAN
P.O. Box 8044
9, Yalinga Street
Wuse II, Abuja, NIGERIA
Tel: +234 9 273 1244
E-mail: jibolas@hotmail.com; jibolasofolahan@yahoo.com; 
j.sofolahna@aiic.net

Mme Elisabeth LAMIELLE
Traductrice, Interprète de conférence
19 rue Pergolèse
75116 Paris, FRANCE
Tél. : +33 (0)1 45/01 51 60/44 22 52/01 51 60
Fax : +33 (0)1 45 01 51 57
Mél : lamielle@club-internet.fr

M. Didier Martin MENYE
Traducteur
GABON

Organizing Team/Equipe organisatrice

ADEA Secretariat/Secrétariat de l’ADEA

Mr. Mamadou NDOYE  
Executive Secretary
7-9 rue Eugène Delacroix
75116 Paris
Tel: +33 (0)1 45 03 77 65
Fax: +33 (0)1 45 03 39 65
E-mail: m.ndoye@iiep.unesco.org
Website: www.adeanet.org

Mr. Hamidou BOUKARY 
Senior Program Officer
7-9 rue Eugène Delacroix
75116 Paris
Tel: +33 (0)1 45 03 77 58
Fax: +33 (0)1 45 03 39 65 
E-mail: h.boukary@iiep.unesco.org 
Website: www.adeanet.org

Mrs. Thanh Hoa DESRUELLES
Publications and Communication Officer
7-9 rue Eugène Delacroix
75116 Paris
Tel: +33 (0)1 45 03 77 69 
Fax: +33 (0)1 45 03 39 65
E-mail: th.desruelles@iiep.unesco.org 
Website: www.adeanet.org

Mr. Joris Van BOMMEL
Basic Education Advisor 
Education and Developing Countries Division 
Cultural Cooperation, Education and Research Department 
Netherlands Ministry of Foreign Affairs
Bezuidenhoutseweg 67
P.O. Box 20061
The Hague, The NETHERLANDS 
Tel: +31 70 348 4780 
Fax: +31 70 348 6436  
E-mail: joris-van.bommel@minbuza.nl

Ms. Claudine WILEY-CELLIER
Assistant to the Executive Secretary
7-9 rue Eugène Delacroix
75116 Paris
Tel: +33 (0)1 45 03 77 66
Fax: +33 (0)1 45 03 39 65
E-mail: c.cellier@iiep.unesco.org 
Website: www.adeanet.org
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Ms. Nathalie MONTAGU
Administrative Assistant
7-9 rue Eugène Delacroix
75116 Paris
Tel: +33 (0)1 45 03 77 57
Fax: +33 (0)1 45 03 39 65
E-mail: n.montagu@iiep.unesco.org 
Website: www.adeanet.org

Ms. Monicah ANDEFA ARTAUX
Administrative Assistant
7-9 rue Eugène Delacroix
75116 Paris
Tel: +33 (0)1 45 03 77 57
Fax: +33 (0)1 45 03 39 65
E-mail: m.artaux@iiep.unesco.org 
Website: www.adeanet.org

Mr. Beedeeanun CONHYE
Consultant
7-9 rue Eugène Delacroix
75116 Paris
Tel: +33 (0)1 45 03 77 67
Fax: +33 (0)1 45 03 39 65
E-mail: b.conhye@iiep.unesco.org
Website: www.adeanet.org

Mr. Mamady N’DIAYE MOUSSA
7-9 rue Eugène Delacroix
75116 Paris
Tel: +33 (0)1 45 03 77 29
Fax: +33 (0)1 40 72 83 66
E-mail: m. n’diaye@iiep.unesco.org 

ADEA Consultants

Mr. Alcinou Louis DA COSTA
ADEA Communication Consultant
7, rue du Général de Larminat
94000 Créteil, FRANCE
Tel: +33 (0)1 49 80 34 82
E-mail: alcinou@wanadoo.fr

M. Adama MOUSSA DIARRA
Conseiller technique
Ministère de l’Education nationale et de l’Enseignement 
supérieur
B.P. 06
Libreville, GABON
Tél. : +241 72 42 96
Fax : +241 76 14 48
Mél : adamamoussadiarra2000@yahoo.fr

Mme Marie MONCET
Infographiste
7-9 rue Eugène Delacroix
75116 Paris
Tel: +33 (0)1 45 03 77 67
Fax: +33 (0)1 45 03 39 65
E-mail: m.moncet@iiep.unesco.org 
Website: www.adeanet.org

Mme Anna P. OBURA (PhD)
Rapporteur Général pour la Biennale de l’ADEA
P.O. Box 1, Karen 00502
Nairobi, KENYA
Tél. : +254 20/88 22 84/88 42 67
Mél : aobura@africaonline.co.ke

Ms. Charlotte SEDEL
UNESCO-Bureau Régional de l’Education en Afrique
B.P. 3311
Dakar, SENEGAL
Tel: +221 510 6930
Fax: +221 821 3848
E-mail:charlottesedel@yahoo.fr




